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1. General information

1.1. Curriculum title

6B01121-Psychology (IP)

1.2. Curriculum developing
team:

Member universities
K.Zhubanov Aktobe Regional University

Leader university
Altynsarin Arkalyk
Pedagogical Institute

Kh. Dosmukhamedov Atyrau University
Shakarim University of Semey

Amanzholov East Kazakhstan University

I. Zhansugurova Zhetusu University

Kazakh National Women's Pedagogical Univer
Sh. Ualikhanov Kokshetau University
Korkyt-Ata Kyzylorda State University
M.Kozybayev North Kazakhstan University
Dulati Taraz Regional University

1.3. Type of curriculum
(in accordance with the
National Qualifications
Framework

BACHELOR'S DEGREE
Level 6

1.4. Total academic credits

254 academic credits

1.5. Study mode

full-time

1.6. Expected program
duration

4 years

1.7. Short curriculum
description Curriculum
goals and objectives

This Educational Programme (EP) "Psychology" is a national teacher
education curriculum, which has been designed in collaboration by various
Kazakh universities and with international consulting. Due to the nature of a
national curriculum, the descriptive texts within the curriculum do not provide
specific information but highlight general pedagogical principles and cross-
cutting themes (see also Annex 1.). The more detailed descriptions of e.g.
methodologies and assessment will be identified in the implementation plans
of the universities, considering also institutional and regional specific
conditions.

Educational programme (EP) "Psychology" is a teacher education programme
for pre-service teachers who wish to specialize as a psychologist in educational
establishments (schools, colleges, high schools). EP consists of a pedagogical
component 60 academic credits (incl. pedagogical practice), a compulsory
component 56 academic credits, and a subject component 114 academic credits
(incl. a final attestation of 8 academic credits).

Subject component consists of 5 modules: "Basic psychology", "Psychological
and pedagogical assessment and monitoring"”, "Psychological and pedagogical
intervention and counseling”, "Prevention and psychological education”,

"Research".

EP "Psychology" is innovative, focused on the Goals of Sustainable
Development, the formation of skills of the 21st century. It is based on the
work of a psychologist in an educational institution who has competences in
solving specific applied tasks and who provides psychological support to
students in the educational process: needs assessment, planning and
organization of the intervention, monitoring the quality of the intervention,
assessment of effectiveness. A key difference in the EP compared to previous
ones is the increased focus on the well-being of students and other participants
in the educational process and on risk reduction.

EP provides an equal opportunity for learning without compromising pre-
service teachers' rights and interests, preserving the principles of equality,




respect, tolerance. It is interdisciplinary, student-oriented, scientifically
integrated and problem-oriented by nature, and the selection of courses is
guided by the topical issues of history and society and corresponds also to the
international course descriptors.

EP is based on the principles of constructive alignment, where teaching and
assessment methods, as well as subject-specific courses are selected to ensure
the achievement and measurement of the competences outlined in the EP. The
EP also follows an inclusive approach considering the multi-ethnic and multi-
confessional composition of per-service teachers and their versatile needs for
support of learning.

1.8 Main principles of the curriculum

1.9 Academic degree: Bachelor of Education in the Educational Program «6B01121 — Psychology (IP)»

Competence-based teacher education

A teacher’s expertise combines competence in pedagogy and their own subject-specific field with theoretical
and practical teaching competence in different kinds of operating environments. A teacher has mastery of the
knowledge and skill requirements of their subject-specific field and thus is able to teach and supervise young
people and adults studying for the same subject.

The competence of a teacher is focused on planning, guidance, teaching and assessment. For this reason,
teacher must have sufficient theoretical knowledge of learning and competence development. In addition,
modern working life emphasises cooperation and networking, development skills, and the support and
maintenance of the well-being of oneself and one’s community.

A teacher’s competence is influenced by changes in the labour market, the structures of education and society
as a whole, and all these elements are emphasised in the dynamic nature of a teacher's work. Work
characterized by continual change in the variety of working environments places an emphasis on the teacher’s
ability to assess and adjust their own activities. Self-assessment skills are an essential part of developing one’s
professional identity. A teacher is making value decisions all the time, which means that the consideration of
questions of professional ethics is one of the professional skills needed. Change requires the development of
expertise, the ability to learn, as well as the ability to reform and renew the way things are done as part of a
community.

Competence-based teacher education curriculum

The competence-based teacher education curriculum is formed of three entities: 1) Pedagogical studies, 2)
Subject-specific studies 3) Compulsory studies. Each of the entities includes modules and related courses. The
courses’ learning outcomes describe the competences required in teaching work and are placed in the NQF
system’s (National Qualifications Framework) reference level six.

The curriculum is guided by the following main principles:

- Competence-based learning

- Constructive alignment

- Student-centred learning and active learning methodologies

- Research-based teaching

- Interdisciplinary learning

- Inclusion

- Teacher professional development and change management

(see Appendix for more details)

2. Programme rationale

In the context of the Education Modernization Project funded by the World Bank, several universities providing
pre-service teacher education have designed and revised in international collaboration thirty (30) pre-service
teacher education curricula according to the principles of competence-based education that ensure a holistic
development of pre-service teachers’ competences. Moreover, the student-centered approach better prepares
pre-service teachers to teaching profession by providing practical examples, experiments and experiences,
which pre-service teachers can transfer to their classroom practices considering better the versatile needs and
wellbeing of their students.

In order to match the requirements of the renewed primary and secondary education, teachers’ professional
competences need to be re-evaluated and completed. The new approaches in secondary education need to be
reflected in pre-service teacher education and the pre-service teachers’ profiles. Furthermore, these thirty (30)
revised or new pre-service teacher education curricula have been designed to better improve pre-service
teachers’ various generic competences that are essential in teacher’s profession. Several important and cross-




cutting pedagogical principles that Kazakhstan education system aims to develop, such as inclusiveness and
interdisciplinarity, have been taken into consideration in the design and implementation of the curricula. In
addition, these curricula emphasize the development of pre-service teachers’ research skills in a way that they
become practitioners who are constantly reflecting and evaluating their own practices and the practices of their
schools to develop their own work and their work community, and the whole sector of education.

3. Teacher’s professional competences

Teachers’ professional competences are defined as consisting of pedagogical competences and subject-
specific competences as well as generic competences. The competence-based teacher education curriculum is
thus formed of three entities: 1) Pedagogical studies, 2) Subject-specific studies 3) Compulsory studies.
Competence areas and competences have been defined separately for each entity.

3.1. Pedagogical and Generic Competence Areas/Learning Outcomes

e Competence area for pedagogy and didactics

1. Pre-service teachers have basic knowledge and understanding of learning and students and are able
consider the diversity of students in learning/teaching process and support their well-being in psychologically
and ethically sound manner considering their life and learning contexts.

2. Pre-service teachers are capable to design, implement, assess, and develop learning and guidance
processes in different kinds of learning environments in a pedagogically meaningful way including ability to
utilize different digital resources in a manner that supports learning.

e Competence area for interaction

3. Pre-service teachers are able to communicate in different interactive relationships and partner networks in
a meaningful manner both in face-to-face and online settings with regard to the goals set for the activity in
guestion.

4. Pre-service teachers are capable of working in different collaboration networks and have the ability to
create new relationships that are appropriate for the development of one's own and one's community activities.
5. Pre-service teachers are able to teach in accordance with the tri-lingual approach in secondary education
and participate in the global professional community.

o Competence area for teachers” work environment

6. Pre-service teachers are familiar with the international and national agreements and documents as well as
legislation that affects his/her institution’s and his/her work.

7. Pre-service teachers are able to (a) to perceive his / her own activities in relation to the activities of his/her
organization, and (b) work in a meaningful way to create positive relationships between the partners outside
the school (families, regional actors, working life).

e  Competence area for professional development

8. Pre-service teachers are able to reflect and critically assess their values, attitudes, ethical principles and
work methods as a teacher and are able to set new goals to his/her own and his/her organization’s pedagogical
development.

9. Pre-service teachers are able to develop his / her own and his / her organization's pedagogical activities in
relation to the anticipated changes at regional, national and international level.

10. Pre-service teachers are able to produce, seek and critically select theoretical knowledge that, combined
with experiential knowledge, serves the development of both him/her and his/her community's theory-in-use,
and the ability and willingness to use knowledge to promote learning and own professional growth.

3.2 Subject-specific and Generic Competence Areas/ Learning Outcomes

e  Competence area for psychological and pedagogical assessment

1. Pre-service teachers are able to evaluate the individual psychological properties of the child's personality
and the peculiarities of their development.

2. Pre-service teachers have knowledge of the theoretical foundations and methods of psychological and
pedagogical assessment, the causes of learning disorders, behavior and development of children and
adolescents.

3. Pre-service teachers are able to analyze problematic situations in social and interpersonal conflicts,
cultural barriers and tensions.

4. Pre-service teachers are able to use various scientifically based methods and technologies in psychological
and pedagogical activities, possess modern technologies for organizing data collection, processing and
interpretation

5. Pre-service teachers are able to develop draft documents based on the results of psychological and
pedagogical assessment, possess the technology of preparing conclusions based on the results of psychological
and pedagogical assessment.

e Competence area for psychological and pedagogical intervention




6. Pre-service teachers are able to intervene in the peculiarities of the behavior of participants in the
educational process.

7. Pre-service teachers are able to contribute to solving urgent problems of the development of a particular
child and a group of children.

8. Pre-service teachers are able to develop various individual and group programs for psychological
intervention.

9. Pre-service teachers are able to design and implement individual programs focused on the cognitive and
personal development of Pre-service teachers based on the analysis of the possibilities of the educational
environment.

10.Pre-service teachers demonstrate experience in preventing and overcoming the risks of the educational
environment.

o Competence area for psychological prevention

11.Pre-service teachers are able to inform about possible violations in the formation and development of the
personality of participants in the educational process.

12.Pre-service teachers contribute to the preservation and strengthening of the state of mental balance and
well-being of the child and all members of the educational process

13.Pre-service teachers are able to disseminate psychological knowledge in order to strengthen the emphasis
on the development of the child's well-being

14.Pre-service teachers are able to provide increased awareness of the possibilities of psychological assistance
in order to improve the level of psychological culture and quality of life.

o Competence area for psychological counseling

15.Pre-service teachers demonstrate knowledge and appropriate application of behavioral, mental,
collaborative and other consultation models.

16.Pre-service teachers are able to reasonably use one or another method of counseling as the most preferable
in the current situation

17.Pre-service teachers have developed the skills of a psychologist-consultant, including active listening,
sensitivity to changes in the behavior of the client, the ability to give feedback, etc.

18.Pre-service teachers are able to contribute to the resolution of psychological problems of participants in the
educational process.

19.Pre-service teachers are able to organize individual psychological counseling on issues of mental
development, training and upbringing.

e  Competence area for psychological education

20. Pre-service teachers explain the tasks and principles, forms and directions, techniques and methods of
psychological and pedagogical education in an educational institution, taking into account the Pre-service
teachers characteristics.

21. Pre-service teachers are able to explain the norms of the legislation of the Republic of Kazakhstan in the
field of labor, education and children's rights, international norms and treaties in the field of children's rights
and children's education.

22. Pre-service teachers are able to carry out psychological, pedagogical and legal education of teachers, the
administration of an educational institution and parents (legal representatives) on the mental development of
children and adolescents.

23. Pre-service teachers are able to develop and implement programs to improve the psychological,
pedagogical and legal competence of participants in the educational process.

24. Pre-service teachers possess methods of adult pedagogy to educate participants in the educational process
in order to improve their psychological, pedagogical and legal culture.

25. Pre-service teachers have the skills of teaching, conducting discussions, presentations to solve the
problems of psychological and pedagogical education of participants in the educational process

3.3 Compulsory component: Competence Areas/ Learning Outcomes

e  Competence area for worldview, historical, and moral development

1. Pre-service teachers are able to assess the surrounding reality on the basis of ideological positions, formed
by a knowledge of the fundamentals of philosophy, which provide scientific understanding and study of the
natural and social world by methods of scientific and philosophical knowledge.

2. Pre-service teachers are capable to interpret the content and specific features of the mythological, religious
and scientific worldview

3. Pre-service teachers have deep understanding and scientific analysis of the main stages, patterns and
characteristics of the historical development of Kazakhstan.

4. Pre-service teachers are able to analyse the causes and consequences of the events in the history of
Kazakhstan.

o  Competence area for social, cultural, and civic development




5. Pre-service teachers are able to develop their own moral and civic position and able to operate with the
social, business, cultural, legal and ethical norms of society.

6. Pre-service teachers have knowledge and understanding of the basics of socio-political, economic and
legal studies and are able to demonstrate personal and professional competitiveness.

7. Pre-service teachers are able to assess situations and provide arguments for their own assessments of
developments in the social and work environment.

e  Competence area for interpersonal social and professional communication

8. Pre-service teachers are able to assess situations in various spheres of interpersonal, social and
professional communication and enter into communication in oral and written forms in Kazakh, Russian and
foreign languages.

9. Pre-service teachers are able to use in their personal activities various types of information and
communication technologies: Internet resources, cloud and mobile services for searching, storing, processing,
protecting and distributing information.

10.Pre-service teachers are able to maintain a healthy lifestyle to achieve productive social and professional
activities through the methods and means of physical education.

11.Pre-service teachers are able to select methodology and analysis, use scientific research methods and
techniques, and synthesise new knowledge.

4. Program structure and learning outcomes

4.1. Structure of the pedagogical component

The extent of the Pedagogical Component shall be 60 academic credits, including teaching practice. This
component is common for all curricula in initial teacher education. The Pedagogical Component has been
jointly created by all the involved universities in a collaborative design process. The component is flexible and
leaves space for individual universities to implement it according to their specific situation and needs.

The overall structure of the pedagogical studies component:

Module name and main disciplines Academic credits

SUPPORTING LEARNERS AS INDIVIDUALS 17
Psychology in Education and Concepts of Interaction and Communication

Educational Science and Key Theories of Learning

IAge and Physiological Features of the Development of Children

Inclusive Educational Environment

Teaching Planning and Individualization of Learning

TEACHING AND ASSESSMENT FOR LEARNING

Teaching Methods and Technologies

IAssessment and Development

TEACHER AS A REFLECTIVE PRACTITIONER

Pedagogical Research

Research, Development and Innovation

TEACHER AS A FACILITATOR OF LEARNING (PEDAGOGICAL PRACTICE)
Introduction to the teaching profession (1st year pedagogical practice)

Psychological and pedagogical assessment (2nd year pedagogical practice)

Pedagogical approaches (3rd year pedagogical practice)

Research and innovation in education (4th year pedagogical practice)

Slo(dn|R|o|a|o|s oo ]|w|w|w|~
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Total academic credits

The modules, courses, their learning outcomes, and relation to competence areas in more detail:

Supporting learners as individuals 17 Academic credits

This module provides an overview of psychological theories, concepts, and models which help to
understand the pupils’ individual needs and individual differences in learning. The module provides the pre-
service teachers with competences to acknowledge individualization of learning and the diversity of learners
in teaching. The module highlights the importance of enhancing learner well-being through creating and
maintaining a psychologically safe educational environment.




Course title Psychology in Education and Concepts of Interaction and Communication

Component Pedagogical component

Cycle Core disciplines

Module Supporting learners as individuals 17 Academic credits

Academic 4

credits

Course / The purpose of this course is to improve the following areas of pedagogical competence:

competence e Competence area for pedagogy and didactics (1)

description e Competence area for interaction (3, 4)
Pre-service teachers are familiar with the modern psychological theories and models, as
well as personality functioning and individual properties. They can apply the knowledge
in their teaching in diverse educational contexts. Pre-service teachers support positive
development of learners by fostering dialogue, interaction, and communication in the
educational process. They are able to communicate, interact, and collaborate with
pupils’ families as well as in various other partnership networks and create new
relationships suitable for the development of their own pedagogical activity.

Learning Pre-service teachers who demonstrate competence can:

outcomes e understand the basic concepts and terms of educational psychology, and the main
practical applications of psychological knowledge;
¢ understand the patterns, facts, and phenomena of cognitive and personal development
of a person in the processes of education and upbringing;
¢ apply an integrated approach to design, implementation, evaluation, and development
of educational environments;
¢ understand the concept of continuous learning as a part of the process of cognitive and
personal development of a person.
e apply basic communication and interaction concepts and theories at the individual,
community, and network levels;
e select the methods of communication and interaction that are most appropriate to
facilitate learning in various forms (offline, online, blended, hybrid);
e recognize the patterns of group dynamics and act in ways that promote community
development and well-being.

Course title Educational Science and Key Theories of Learning

Component Pedagogical component

Cycle Core disciplines

Module Supporting learners as individuals 17 Academic credits

Academic 3

credits

Course / The purpose of this course is to improve the following areas of pedagogical competence:

competence e Competence area for pedagogy and didactics (1, 2)

description
Pre-service teachers explore the basics of educational science such as the conceptions of
man leading to various learning theories and pedagogical models. Based on their
understanding of the theoretical concepts, pre-service teachers are able to make
appropriate pedagogical choices for various learning situations. Pre-service teachers who
demonstrate competence can: distinguish between concepts of human and their
importance for understanding learning and the design of an educational process;
differentiate between learning theories and their importance for understanding learning
and the design of an educational process; apply learning theories and pedagogical models
suitable for versatile learning processes.

Learning Pre-service teachers who demonstrate competence can:

outcomes o distinguish between concepts of human and their importance for understanding

learning and the design of an educational process;

o differentiate between learning theories and their importance for understanding learning
and the design of an educational process;

e apply learning theories and pedagogical models suitable for versatile learning
processes.




Course title

Age and Physiological Features of the Development of Children

Component Pedagogical component

Cycle Core disciplines

Module Supporting learners as individuals 17 Academic credits

Academic 3

credits

Course/ The purpose of this course is to improve the following areas of pedagogical competence:

competence o Competence area for pedagogy and didactics (2)

description
Pre-service teachers are familiar with the formation of psyche, its functioning, and the
patterns of development. Pre-service teachers can observe the development of their
students, and accordingly, plan and implement age-appropriate learning processes
considering individual needs of students. Pre-service teachers act creatively and
appropriately in different situations and support learning and well-being of the learners.
Pre-service teachers who demonstrate competence can: recognize the individual starting
points of different students, their learning potential and specific support needs; consider
the individual needs of their students for specific support, guidance, teaching and
assessment; introduce various methodological solutions for inclusion and for providing
specific support.

Learning Pre-service teachers who demonstrate competence can:

outcomes e recognize the individual starting points of different students, their learning potential
and specific support needs;
o consider the individual needs of their students for specific support, guidance, teaching
and assessment;
e introduce various methodological solutions for inclusion and for providing specific
support.

Course title Inclusive Educational Environment

Component Pedagogical component

Cycle Core disciplines

Module Supporting learners as individuals 17 Academic credits

Academic 3

credits

Course / The purpose of this course is to improve the following areas of pedagogical competence:

competence o Competence area for pedagogy and didactics (2)

description e Competence area for teachers” work environment (6, 7)
Pre-service teachers have the ability to consider the diversity of learners and identify
their individual needs in the learning / teaching process. Pre-service teachers support
students’ learning and inclusion in the educational process by using suitable ICT,
teaching and assistive technologies. Pre-service teachers maintain students’ well-being
from psychological and ethical perspective in collaboration with the community
(teachers, students, parents/guardians) considering the context of students’ life and
learning.

Learning Pre-service teachers who demonstrate competence can:

outcomes ¢ identify the individual educational needs that affect participation and learning in a
diverse group of students;
e use ICT and assistive technologies to support students’ learning and inclusion in the
educational process.
e teach values and attitudes beneficial to collaboration and inclusivity;
e support collaboration in the community (teachers, students, parents/guardians).

Course title Teaching Planning and Individualization of Learning

Component Pedagogical component

Cycle Core disciplines
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Module

Supporting learners as individuals 17 Academic credits

Academic 4

credits

Course / The purpose of this course is to improve the following areas of pedagogical

competence competence:

description e Competence area for pedagogy and didactics (1, 2)
Pre-service teachers are familiar with the curriculum in their area of teaching and the
guiding pedagogical principles and cross-cutting development themes of a specific
level of education, such as entrepreneurship and sustainable development. Pre-service
teachers possess the necessary skills of individualization of teaching, considering the
diversity of students and their inclusion to the learning process, as well as the use of
teaching technologies, based on pedagogical and independent research.

Learning Pre-service teachers who demonstrate competence can:

outcomes e understand the main principles and requirements of the curriculum in their area of

teaching and apply them in planning and conducting educational activities;

o identify factors and conditions that affect students’ learning;

e apply in practice the principles of inclusion as well as individualized teaching and
guidance (adapting curricula, developing differentiated lessons) by considering the
needs of the students and support the development of their personality and self-esteem,
including career guidance.

Teaching and assessment for learning 9 Academic credits

This module provides the teacher students with competencies to carry out interactive and student-centered
teaching and assessment aligned with learning objectives. The module highlights the use of digital tools
and technologies and the ability to update and apply teaching technologies in the context of ongoing
changes in the society and the educational environment. This module supports the pre-service teachers’
competence to communicate and collaborate in various partnership networks to enhance own pedagogical

activity.

Course title Teaching Methods and Technologies

Component Pedagogical component

Cycle Core disciplines

Module Teaching and assessment for learning 9 Academic credits

Academic 5

credits

Course / The purpose of this course is to improve the following areas of pedagogical

competence competence:

description e Competence area for pedagogy and didactics (1, 2)
Pre-service teachers have a comprehensive understanding of teaching strategies and
methodologies, and can apply them in planning, teaching, and assessment in innovative
ways matching the specific pedagogical situations, conditions of a specific school and
the capabilities of students. Pre-service teachers are able to design suitable inclusive
physical and online learning environments at different stages of the educational
process. Pre-service teachers understand and can apply the regulations of copyright and
data protection in their learning material planning. Pre-service teachers possess
necessary knowledge of didactics, learning technologies and methods of motivating
students being able to provide necessary pedagogical assistance to students.

Learning Pre-service teachers who demonstrate competence can:

outcomes o select pedagogical models suitable for teaching;

e apply teaching methods in a creative and varied manner, considering the
opportunities offered by learning technologies;

o use a suitable inclusive learning environment in their teaching;

o acknowledge and apply the norms and principles of copyright and data protection;

e apply guidance methods to motivate students and to support their learning
achievements.
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Course title

Assessment and Development

Component Pedagogical component

Cycle Core disciplines

Module Teaching and assessment for learning 9 Academic credits

Academic 4

credits

Course / The purpose of this course is to improve the following areas of pedagogical

competence competence:

description . Competence area for pedagogy and didactics (2)
Pre-service teachers have a thorough understanding of the meaning of assessment in
learning process and are able to provide constructive assessment in ethical manner in
different phases of learning processes and engage learners in assessment. Pre-service
teachers identify, differentiate, and use different assessment technologies, principles,
stages, and assessment tools in their own field of expertise (including formative and
summative assessment and self-and peer- assessment, etc). They can critically evaluate
and analyze their understanding and practices concerning assessment and develop them
further.

Learning Pre-service teachers who demonstrate competence can:

outcomes e use and apply a variety of methods and tools of assessment and feedback (formative

and summative assessment);

o apply pedagogical principles in defining and recognizing competence levels of
learners;

o understand the importance and support the development of students’ self- and peer-
assessment skills.

Teacher as a Reflective Practitioner 9 Academic credits

This module focuses on the methodological foundations of pedagogy, and it provides understanding of how
pedagogical research informs teaching practices. The module helps the pre-service teachers to develop their
reflection skills to become aware of themselves as teachers and to develop their own teaching as well as the
ability to set new goals for pedagogical development to ensure lifelong learning. The module also addresses
the ethical aspects of the teachers’ work and its development.

Course title Pedagogical Research

Component Pedagogical component

Cycle Core disciplines

Module Teacher as a Reflective Practitioner 9 Academic credits

Academic 4

credits

Course / The purpose of this course is to improve the following areas of pedagogical competence:

competence o Competence area for professional development (10)

description
This course provides pre-service teachers with a theoretical foundation on pedagogical
research. Pre-service teachers possess skills to seek and critically select theoretical
knowledge from various reliable sources, utilize research findings in the development
their pedagogical thinking and practice, and adopt willingness to promote research-
based learning and education as well as their own continuing development and
professional growth. Pre-service teachers who demonstrate competence can: recognize
the nature of pedagogy and its basic terminology; identify the central areas of research in
pedagogy and understand the difference between everyday thinking and scientific
knowledge; follow the changes in the field of education and consider how they influence
own work as a teacher.

Learning Pre-service teachers who demonstrate competence can:

outcomes ¢ recognize the nature of pedagogy and its basic terminology;

¢ identify the central areas of research in pedagogy and understand the difference
between everyday thinking and scientific knowledge;
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o follow the changes in the field of education and consider how they influence own work
as a teacher.

Course title Research, Development, and Innovation

Component Pedagogical component

Cycle Core disciplines

Module Teacher as a Reflective Practitioner 9 Academic credits

Academic 5

credits

Course / The purpose of this course is to improve the following areas of pedagogical competence:

competence e Competence area for professional development (8, 9)

description e Competence area for interaction (5)
To stay up-to-date and be able to continuously develop themselves and their work, pre-
service teachers acquire new research-based knowledge and conduct practice-based
research in an ethical manner in various networks concerning the development of
education and teacher profession, innovative approaches to learning, as well as learning
and guidance of students. Pre-service teachers adopt development-oriented mindset and
are able to develop, update and apply innovative teaching approaches and technologies in
the context of ongoing changes in society and the educational environment.
Pre-service teachers design a small-scale research project to familiarize themselves with
research-based development of their work as teachers. They identify their research
topic/questions, conduct the literature review and design the methodology for the data
collection and analysis, including ethical aspects of research. After the course, pre-
service teachers are able to develop and update their pedagogical activities based on
ethically conducted research and development and carry out or participate in research
projects. They are also able to present their research and development results using
various professional forms and channels.

Learning Pre-service teachers who demonstrate competence can:

outcomes o evaluate their own professional activities and work environment to find areas for
improvement;
o apply a research-based approach to their professional activities and carry out
independent research work;
o consider and apply ethical aspects of research procedures;
o apply critical thinking in data collection and utilization for the development of initial
teacher education;
e participate in scientific design research and / or develop cooperation between
universities and stakeholders;
¢ document their own research activities and present the results using various forms of
communication.

Teacher as a facilitator of learning (Pedagogical practice) 25 Academic credits

This module focuses on the transformation of theoretical knowledge into practical skills through two
pedagogical practice periods/courses, as well as the formation of a teacher’s professional identity that meets
the requirements of teaching profession today and in the future. During the module, pre-service teachers
also establish practice-based research skills promoting the continuous process of professional growth.
Pedagogical practice is organized in four periods/courses, one per study year, and each having their specific
learning outcomes where the competences of pre-service teachers are progressively deepened from
orientation and observation to designing educational processes and conducting own lessons, and developing
own work environment through practice-based research activities.

All practice periods have some prerequisites and pre-service teachers must have completed a certain amount
of subject and/or pedagogical studies before they can conduct their pedagogical practice, the number of
credits may vary between the faculties and/or educational programmes.

Course title Introduction to the teaching profession (1st year pedagogical practice)
Component Pedagogical component

Cycle Core disciplines

Module Teacher as a facilitator of learning 25 Academic credits
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Academic 2

credits

Course / The purpose of this course is to improve the following areas of pedagogical competence:

competence e competence area for pedagogy and didactics (1, 2)

description e competence area for interaction (3, 4, 5)
e competence area for teachers” work environment (6, 7)
e competence area for professional development (8, 9, 10)
Pre-service teachers familiarize themselves with the educational process and the context
of the educational institution and its adaptation to the conditions of future professional
activity.

Learning Pre-service teachers who demonstrate competence can:

outcomes ¢ understand the regulatory and legislative framework of the education system of the
Republic of Kazakhstan, and the documents regulating educational institutions;
o distinguish the main documents for maintaining school records (work plans of the
educational institution, Kundelik electronic diary, short-term, medium-term and long-
term lesson planning, etc.);
e comprehend the theoretical and applied aspects of pedagogy and educational
psychology in the educational process at school considering social, age, psychophysical
and individual characteristics of students, as well as their special educational needs.

Course title Psychological and pedagogical assessment (2nd year pedagogical practice)

Component Pedagogical component

Cycle Core disciplines

Module Teacher as a facilitator of learning 25 Academic credits

Academic 2

credits

Course / The purpose of this course is to improve the following areas of pedagogical competence:

competence e competence area for pedagogy and didactics (1, 2)

description e competence area for interaction (3, 4, 5)
e  competence area for teachers” work environment (6, 7)
e competence area for professional development (8, 9, 10)
Pre-service teachers familiarize themselves with the features of the integral pedagogical
process of an educational institution and the formation of analytical-reflexive, research,
design, and other skills in the field of psychological and pedagogical support of the
educational process.

Learning Pre-service teachers who demonstrate competence can:

outcomes e comprehend the psychological and pedagogical foundations of teaching strategies
(critical thinking, functional literacy, collaborative learning, self-education, self-
improvement, criteria-based learning);
o apply psychological and pedagogical diagnostic methods to evaluate the needs of a
group of students, and understand how the support processes of the student welfare
services function in schools;
o understand teacher’s work from the socio-pedagogical aspect and reflect own
professional identity as a future teacher;
o establish effective dialogue to reinforce students’ positive and responsible learning
behaviours;
o collaborate with all stakeholders of the educational process;
o analyze and develop a holistic pedagogical process in its various forms (lesson,
seminar, round table, debate, etc.), and conduct various forms of subject-related
extracurricular activities.

Course title Pedagogical approaches (3rd year pedagogical practice)

Component Pedagogical component

Cycle Core disciplines

Module Teacher as a facilitator of learning 25 Academic credits
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Academic 6

credits

Course / The purpose of this course is to improve the following areas of pedagogical competence:

competence e competence area for pedagogy and didactics (1, 2)

description e competence area for interaction (3, 4, 5)
e competence area for teachers” work environment (6, 7)
e competence area for professional development (8, 9, 10)
During this course, pre-service teachers go through a comprehensive professional
development where they improve in practice their professional practices and develop
their pedagogical and subject-specific competences necessary for a teacher (preschool
teacher, primary school teacher, subject teacher, assistant class teacher / curator).

Learning Pre-service teachers who demonstrate competence can:

outcomes ¢ design and organize independently a constructive and inclusive educational process;
e choose purposeful and suitable learning materials, innovative pedagogical
approaches, and active teaching considering also the use of educational technologies and
digital environments;
o apply subject-specific knowledge and didactics;
o apply formative and summative assessment methods and techniques, and support the
development of students’ reflection, self- and peer-assessment skills;
o establish dialogical atmosphere with all stakeholders of the educational process to
solve problems and conflict situations and to promote safe learning environment.

Course title Research and innovation in education (4th year pedagogical practice)

Component Pedagogical component

Cycle Core disciplines

Module Teacher as a facilitator of learning 25 Academic credits

Academic 15

credits

Course / The purpose of this course is to improve the following areas of pedagogical competence:

competence e competence area for pedagogy and didactics (1, 2)

description e competence area for interaction (3, 4, 5)

e competence area for teachers” work environment (6, 7)
e competence area for professional development (8, 9, 10)

The course focuses on establishing pre-service teachers’ developmental approach
towards their own professional activities and work environment. The course also
emphasizes the development of pre-service teachers’ collaborative, problem-solving and
leadership skills. They deepen their pedagogical skills and develop research skills as
well as practical skills (didactics) in accordance with their area of specialization.

During this practice period pre-service teachers also collect and analyze data, test the
hypothesis, or make experimentations according to the research plan created in the
course “Research, Development, and Innovation”. They make conclusions and explore
various forms and channels of communicating the research results in a professional
manner.
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Learning Pre-service teachers who demonstrate competence can:
outcomes o design and organize independently a constructive and inclusive educational process

to test hypothesis, make pedagogical experimentations and/or collect data according to
their research plan;

e apply innovative teaching and learning strategies, and methods and tools for
designing, conducting and assessing an educational process and/or extracurricular
activities based on long-term, medium-term, short-term lesson / lesson plans, and
educational and out-of-class activities in the subject;

o analyze the results of their experimentations and/or data collected and draw
conclusions;

e document their research activities and present the results in a professional manner
using various forms of communication;

e evaluate their professional activities in relation to the activities of the organization
and through experimentations and practice-based research create ideas for improvement
of their work and their work environment.

The International Kazakh-Turkish University named after Khoja Ahmed Yasawi was established on the
basis of an intergovernmental agreement between Kazakhstan and Turkey. In this regard, in order to train
modern highly qualified specialists from the youth of the Turkic-speaking countries, the university has
obligations to introduce the module of the Turkic world of the disciplines "Yasauitanu", "Principles of
Ataturk”, "History of the Turkic States" and teaching the Turkish language in all areas of preparation of

educational programs.

The general structure of the university component

Module name and main disciplines Academic
credits
Turkic World 16
Principles of Ataturk 3
Turkic States history
Yassawi Study 3
Turkish (Kazakh) Language — (Level 1- A1,B2) 5
Turkish (Kazakh) Language — (Level 2-A2, C1) 5
Total academic credits 60
Course title Principles of Ataturk
Component University component
Cycle Major disciplines
Module Turkic World, 16 academic credits
Academic credits 3
Course / competence The purpose of this course is to improve the following areas of subject
description competence:
12. Pre-service teachers are able to develop their own moral and

civic position and able to operate with the social, business, cultural, legal and
ethical norms of society.

Pre-service teachers have knowledge and understanding of the basics of socio-
political, economic and legal studies and are able to demonstrate personal and
professional competitiveness.

The discipline forms students' comprehensive understanding of the historical
development of Turkey, develops skills for obtaining, analyzing and
summarizing historical information, forms a scientific assessment of the
principles of Ataturk. During the course, the student receives knowledge about
the basic laws, stages and content of the history of Turkey in the context of the
world-historical process, forms students' creative thinking, independence of
judgment, interest in studying, preserving, using and multiplying the spiritual,
cultural and historical heritage of Ataturk.

Learning outcomes

Pre-service teachers who demonstrate competence can:
LOD 1 - conducts scientific research in the field of humanities, applies modern
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methods, tools and forms of education, comprehensively studies, analyzes, and
systematizes scientific data;

LOD 2 - possesses research abilities and skills depending on the content of
modern education, owns new forms and methods of technology of criterion
assessment (design, critical thinking), uses information technologies and
technical means at a professional level;

LOD 3 - He is able to explain the main trends in the field of humanities, uses
the ability to interpret historical problems, events, ideas and theories;

LOD 4 - He is able to explain the complex connections between facts,
phenomena, and theories in the field of scientific research;

Course title Turkic States history

Component University component

Cycle Major disciplines

Module Turkic World, 16 academic credits

Academic credits 3

Course / competence The purpose of this course is to improve the following areas of subject
description competence:

Pre-service teachers are capable to interpret the content and specific features of
the mythological, religious and scientific worldview

Pre-service teachers have deep understanding and scientific analysis of the
main stages, patterns and characteristics of the historical development of
Kazakhstan.

The discipline is aimed at forming students' holistic understanding of the place
and role of the Turkic peoples and states in the world-historical process,
instilling in students the skills and abilities of searching, systematizing and
comprehensive analysis of historical information, developing the ability to
understand the historical conditioning of phenomena and processes of both the
past and the present , defining their own position in relation to the surrounding
reality, fostering feelings of citizenship, patriotism, national identity,
interethnic and interreligious tolerance.

Learning outcomes

Pre-service teachers who demonstrate competence can:

LOD 1 - establishes the connection of historical events with the historical
development of mankind;

LOD 2 - he knows the techniques of scientific description and analysis of the
course and consequences of historical events;

LOD 3 - explains the ways to solve modern social problems based on critically
informed data;

LOD 4 - defines the importance of the formation of historical consciousness
and worldview principles in accordance with national priorities;

Course title Yassawi Study

Component University component

Cycle Major disciplines

Module Turkic World, 16 academic credits

Academic credits 3

Course / competence The purpose of this course is to improve the following areas of subject
description competence:

Pre-service teachers are capable to interpret the content and specific features of
the religious and Sufi worldview of A. Yasawi

Pre-service teachers have a deep understanding of the patterns and
characteristics of the Sufi movement and worldview of A. Yasawi.

The discipline introduces the values of the Yasawi teaching, forms an
understanding of the principles of science, religious tolerance, human relations,
human rights in personal, cultural and professional relations. As a result of
studying the subject, the student can understand the peculiarities of the Yasavi
culture, compare it with the social, ethical, confessional, cultural characteristics
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of society, understand the importance of the Yasavi teaching in the national
culture, religion of the Turkic peoples; be able to analyze the role of "Hikmets"
in the spiritual life of the people, which is a source of social harmony and
unity; develop the ability to establish active professional and social relations.

Learning outcomes

Pre-service teachers who demonstrate competence can:

LOD 1 - The student can understand the characteristics of creative culture and
compare them with the social, ethical, confessional and cultural characteristics
of society;

LOD 2 - Forms creative positions on issues of science, religious tolerance,
human relations, rights in personal, cultural, professional relationships;

LOD 3 - Explains the theoretical foundations of the religious and non-
religious worldview of the Turkic peoples and the teachings of Yasawi;

LOD 4 - Demonstrates skills in communicating Yasawi's worldview to the
public;

LOD 5 - Explains the importance of the teachings of Akhmet Yasawi in
Kazakh culture from the point of view of the phenomenon of religious
transformation;

Course title Turkish (Kazakh) Language — (Level 1- A1,B2)

Component University component

Cycle Major disciplines

Module Turkic World, 16 academic credits

Academic credits 5

Course / competence The purpose of this course is to improve the following areas of subject
description competence:

This course is designed to study the basic level of the Turkish language. The
aim of the course is to equip students with practical knowledge of Turkish at
the Al level in accordance with the Common European Framework of
Reference for Languages. The course is aimed at developing students'
readiness and ability for intercultural and communicative communication. As a
result of studying the discipline, the student understands and uses familiar
everyday expressions and the simplest phrases aimed at solving specific
problems.

The discipline is designed to study the basic standard of the Turkish language
at the B2 academic level. The course offers complex texts on specific and
abstract topics in Turkish, including technical (specialized) topics. The aim of
the course is to improve the academic language. As a result of studying the
discipline, the student can compose a clear, detailed text on different topics,
explain the point of view, give arguments for and against different points of
view on the topic.

Learning outcomes

Pre-service teachers who demonstrate competence can:
using data, using time categories; we can speak correctly with intonation, based
on lexical requirements, within the framework of linguistic concepts and
grammatically correct arrangement of words. takes into account stylistic
features, determines trends in the development of a foreign language: describes
and analyzes the causes and consequences of events in social texts from a
linguistic point of view; makes reasonable use of language materials, using
sufficient language resources appropriate to this level: promptly and
independently corrects errors in error-free speech.

Students are at B2 level Communicates in a foreign language, using
reasonable data and using tense categories, learns grammatically correct words
within the framework of language concepts, based on lexical requirements,
speaks correctly with intonation; Social characteristics determine the causes
and consequences of events in texts; Reasonable use of sufficient language
tools and language materials based on this level; speaks without errors,
independently corrects sent errors.
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Course title Turkish (Kazakh) Language — (Level 2-A2, C1)

Component University component

Cycle Major disciplines

Module Turkic World, 16 academic credits

Academic credits 5

Course / competence The purpose of this course is to improve the following areas of subject
description competence:

The discipline is designed for the advanced level of the Turkish language. The
aim of the course is to develop students' practical skills at the A2 level in
accordance with the Common European Framework of Reference for
Languages. The course is aimed at developing students' written (reading,
writing) and direct oral (speaking, listening) communication skills, depending
on the language level. As a result of studying the discipline, the student can
talk on simple everyday topics, describe simple situations.

The discipline is designed to study the basic standard of the Turkish language
at the C1 academic level. The course examines complex non-fiction and
literary texts, their stylistic features. The aim of the course is to develop
students' reading skills and understanding of scientific and literary works. As a
result of studying the discipline, the student can clearly and in detail state
complex topics, clearly and logically express his thoughts in writing and
highlight his views in detail using the language style.

Learning outcomes

Pre-service teachers who demonstrate competence can:

Students are at A2 level presents in a foreign language, using reasonable
information, using categories; Assimilates grammatically correct words within
the framework of linguistic concepts, speaks correctly with intonation, based
on lexical requirements. Determines the causes and consequences of events in
social texts; uses sufficient language resources and language materials
appropriate to this level; scans without errors, independently corrects sent
errors.

Improves knowledge about the structure of the C1 level of the Turkish
language; develops professional theoretical and linguistic thinking skills
through practical topics; improves writing skills and literacy in Turkish
through written assignments; listening and speaking tasks use specific
communication methods and develop communication skills. develops
vocabulary through reading texts.

4.2 Structure of the subject component

Module name and main disciplines Academic credits

BASIC PSYCHOLOGY 30

University Component 20

General psychology 6

Developmental psychology 5

Cognitive neuropsychology 4

Ethics and professional standards of a psychologist in education 5
Component of Choice 10

Social psychology

Psychology of interaction 6

Social pedagogy

Theories of personality

Development of the child's personality 4

Social psychology of personality

Differential psychology

PSYCHOLOGICAL AND PEDAGOGICAL ASSESSMENT AND 21

MONITORING

University Component 6
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Psychological and pedagogical assessment of the child 6
Component of Choice 15
Risk assessment of psychosocial child development

IAssessment of well-being 4
Assessment of development

Social, behavioral and emotional assessment

Monitoring and expertise of the child's cognitive activity

Modern monitoring of a psychologist 6
Expert activity of a psychologist

Assessment of normotypic and special development

Special psychology and pedagogy 5
Assessment of the features of student development

PSYCHOLOGICAL AND PEDAGOGICAL INTERVENTION AND 25
COUNSELING

University Component 10
Psychological counseling 5
Practice on child and adolescent psychotherapy 5
Component of Choice 15
Group counseling

Consulting in education 5
Collaboration in psychology

Psychological adaptation and rehabilitation

Support of the child's socialization 5
Socio-psychological intervention

Positive Parenthood

Psychology of Child-Parent Relations 5
Family support and encouragement

PREVENTION AND PSYCHOLOGICAL EDUCATION 24
University Component 5
Organization of psychosocial service in an educational institution 5
Component of Choice 19
Promoting well-being and risk prevention

Prevention of deviant behavior 5
Prevention of crisis behavior

International standards for the protection of children's rights

Technology of implementation of regulatory and legal documentation in educational 3
institutions

Media and Cyber Psychology

Conflictology in education

Conflict resolution strategies 7
Stress resistance

Career guidance technologies

Profilization of training 4
Profession as a choice of life path

RESEARCH MODULE 14
University Component 9
Research methods in psychology 5
Psychological research 4
Component of Choice 5
Designing the educational environment

IApplied research in personal professional development 5
FINAL ATTESTATION 8
Total academic credits 122
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Basic psychology 30 academic credits

This module covers the theoretical basis for the formation of a specialist psychologist, which includes the
basics of general psychology, age, and social psychology. Pre-service teachers participate in methodological
training and form trends based on positive psychology considering work with different categories of
children.

Course title General psychology

Component Subject Component, University Component

Cycle Major disciplines

Module Basic psychology 30 academic credits

Academic 6

credits

Course / The purpose of this course is to improve the following areas of subject competence:

competence e Competence area for psychological and pedagogical assessment (1,2)

description
Pre-service teachers get familiar with the essence and content of mental cognitive,
emotional and volitional processes, with mental properties and states. Theylearn to
select and use methods of general psychology and in the study of the world of human
mental phenomena. They also learn to use methods of study and development of
mental processes, properties and states. Pre-service teachers demonstrating competence
can: apply knowledge and understanding of the laws of development of all mental
processes; interpret the mental state of a child, master the simplest techniques of
mental self-regulation; analyze the mental phenomena inherent in human beings.

Learning Pre-service teachers demonstrating competence can:

outcomes e apply knowledge and understanding of the laws of development of all mental
processes;
e interpret the mental state of a child, master the simplest techniques of mental self-
regulation;
e analyze the mental phenomena inherent in human beings

Course title Developmental psychology

Component Subject component, University Component

Cycle Major disciplines

Module Basic psychology 30 academic credits

Academic 5

credits

Course / The purpose of this course is to improve the following areas of subject competence:

competence e Competence area for psychological prevention (1, 2,3)

description
Pre-service teachersget familiar with the classification of age periodization. They
understand and develop their ability to consider the age characteristics of students in
the learning process.Pre-service teachers demonstrating competence can: demonstrate
knowledge of the psychological and pedagogical foundations of age psychology;
characterize the stages of age-related personal development in ontogenesis; the leading
type of activity and the social situation of development at each age stage; comprehend
various theories of personal development.

Learning Pre-service teachers demonstrating competence can:

outcomes ¢ demonstrate knowledge of the psychological and pedagogical foundations of age
psychology;
e characterize the stages of age-related personal development in ontogenesis; the
leading type of activity and the social situation of development at each age stage;
e comprehend various theories of personal development.

Course title Cognitive neuropsychology

Component Subject component, University Component

Cycle Major disciplines

Module Basic psychology 30 academic credits
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Academic 4

credits

Course / The purpose of this course is to improve the following areas of subject competence:

competence e Competence area for psychological prevention (6,7,8)

description
Pre-service teachers are familiar with the main cognitive and neuropsychological
syndromes of disorders of higher mental functions and the neuropsychological factors
underlying these syndromes, the methods of cognitive and neuropsychology; formulate
principles for constructing a neuropsychological diagnostic study.

Learning Pre-service teachers demonstrating competence can:

outcomes e demonstrate knowledge of the functional organisation of the brain and the basic
principles of mental activity in normal and localised brain damage;
e analyse problems related to the tasks of cognitive and neuropsychology;
o interpret knowledge of neuropsychological syndromes of cortical and subcortical
brain structures.

Course title Ethics and professional standards of a psychologist in education

Component Subject component, University Component

Cycle Major disciplines

Module Basic psychology 30 academic credits

Academic 5

credits

Course / The purpose of this course is to improve the following areas of subject competence:

competence o Competence area for psychological education (1,2,5)

description
Pre-service teachers get familiar with the characteristics of regulatory and legal
analysis of various problematic situations in the professional activities of a teacher-
psychologist. They also become training professionals who have knowledge of the
ethical aspects of service activities and are able to use them in practice. Pre-service
teachers demonstrating competence can: justify the use of ethical principles and
professional standards of a psychologist; carry out their activities in accordance with
the professional standard and in accordance with ethical, moral and ethical norms and
rules of conduct; demonstrate techniques and techniques of pedagogical
communication in the educational process; manage conflicts and stresses in the course
of professional activity; evaluate the activities of a psychologist from a professional
and ethical standpoint.

Learning Pre-service teachers demonstrating competence can:

outcomes o justify the use of ethical principles and professional standards of a psychologist;
e carry out their activities in accordance with the professional standard and in
accordance with ethical, moral and ethical norms and rules of conduct;
e demonstrate techniques and techniques of pedagogical communication in the
educational process;
¢ manage conflicts and stresses in the course of professional activity;
o evaluate the activities of a psychologist from a professional and ethical standpoint.

Course title Social psychology

Component Subject Component, Component of Chois

Cycle Major disciplines

Module Basic psychology 30 academic credits

Academic 6

credits

Course / The purpose of this course is to improve the following areas of pedagogical

competence competence:

description e Competence area for interaction

Pre-service teachers get familiar with the basic principles, concepts and categories of
social psychology, as well as the characteristics of social attitudes and norms, and
regulation of behavior. They learn to apply the knowledge in practice. Pre-service

22




teachers demonstrating competence can: describe and explains the basic provisions of
social psychology, the essence and content of the basic concepts and categories; apply
in practice the acquired knowledge to solve socio-pedagogical and socio-psychological
problems and situations; analyze socio-psychological situations and establishes
interdisciplinary relationships when solving situations and tasks; develop individual
and group training and correction programs to prevent conflict situations.

Learning Pre-service teachers demonstrating competence can:

outcomes o describe and explains the basic provisions of social psychology, the essence and
content of the basic concepts and categories;
e apply in practice the acquired knowledge to solve socio-pedagogical and socio-
psychological problems and situations;
e analyze socio-psychological situations and establishes interdisciplinary
relationships when solving situations and tasks;
¢ develop individual and group training and correction programs to prevent conflict
situations.

Course title Psychology of interaction

Component Subject Component, Component of Chois

Cycle Major disciplines

Module Basic psychology 30 academic credits

Academic 6

credits

Course / The purpose of this course is to improve the following areas of pedagogical

competence competence:

description e Competence area for interaction
Pre-service teachers get familiar with the psychological patterns of socio-psychological
interaction. They learn to develop the desire and ability to conflict-free interaction
aimed at the implementation of professional tasks. Pre-service teachers demonstrating
competence can: demonstrate knowledge of the basic principles, concepts and structure
of interaction psychology; effectively apply in practice the techniques of forming a
favorable psychological climate during interaction; evaluate and interpret various
interaction situations; use psychodiagnostic techniques that allow you to determine the
individual characteristics of communication and interaction.

Learning Pre-service teachers demonstrating competence can:

outcomes o demonstrate knowledge of the basic principles, concepts and structure of interaction
psychology;
o effectively apply in practice the techniques of forming a favorable psychological
climate during interaction;
e evaluate and interpret various interaction situations;
e use psychodiagnostic techniques that allow you to determine the individual
characteristics of communication and interaction.

Course title Social pedagogy

Component Subject Component, Component of Chois

Cycle Major disciplines

Module Basic psychology 30 academic credits

Academic 6

credits

Course / The purpose of this course is to improve the following areas of subject competence:

competence e Competence area for psychological and pedagogical assessment (1,2, 3)

description

During the course, pre-service teachers learn the sufficient level of theoretical
knowledge in the field of social education and training for their professional activities.
They develop their skills in diagnosing and finding approaches to solving problems in
the field of social education. They also form humanistic social attitudes to the subjects
and the process of social education.
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Learning Pre-service teachers demonstrating competence can:

outcomes e demonstrate knowledge of the basic principles, concepts and categories of social
pedagogy, the theoretical approaches and features of the process of socialization of the
individual, the socio-psychological features and patterns of the communication
process, as well as the features of the formation and functioning of various social
groups and communities;
e solve problem situations modeling the professional activity of a social pedagogue;
e solve problem situations that simulate the professional activities of a social
pedagogue;
¢ design and apply psychodiagnostic, socio-pedagogical and educational technologies
in educational technologies of various profiles.

Course title Theories of personality

Component Subject Component, Component of Chois

Cycle Major disciplines

Module Basic psychology 30 academic credits

Academic 4

credits

Course / The purpose of this course is to improve the following areas of subject competence:

competence e Competence area for psychological and pedagogical assessment (1,2, 3)

description
During the course, pre-service teachers build their understanding of personality
psychology as a theoretical and practical field of human knowledge, aimed at the study
of patterns of functioning of normal and abnormal development of personality in
nature, society and the individual life course of a person. Pre-service teachers
demonstrating competence can: use knowledge of the basic theories of personality in
psychology, concepts and approaches in modern personality psychology in practice;
analyze, compare and compare different approaches, schools and trends using well-
known personality theories of modern psychology; use of personality research methods
in practice.

Learning Pre-service teachers demonstrating competence can:

outcomes e use knowledge of the basic theories of personality in psychology, concepts and
approaches in modern personality psychology in practice;
¢ analyze, compare and compare different approaches, schools and trends using well-
known personality theories of modern psychology;
e use of personality research methods in practice.

Course title Development of the child's personality

Component Subject Component, Component of Chois

Cycle Major disciplines

Module Basic psychology 30 academic credits

Academic 4

credits

Course / The purpose of this course is to improve the following areas of subject competence:

competence o Competency area for psycho-pedagogical assessment (1,2)

description o Competency area for psycho-pedagogical intervention (2)

During the course, pre-service teachers get familiarized with the specialization and the
world experience of the socio-psychological approach to the individual. Pre-service
teachers build their understanding of the main directions and methods of practice in the
field of social development of a personality. Pre-service teachers demonstrating
competence can: know about the nature and content of the process of socialization, as
well as the mechanisms of formation of the social behavior of the individual; master
the basic theoretical models of personal social development, as well as their specific
understanding of the mechanisms of socialization; analyze specific situations of
personal social development.
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Learning Pre-service teachers demonstrating competence can:
outcomes o use knowledge of general patterns, driving forces and mechanisms of mental
development; age features of child personality development;
o retrieve knowledge of the basic theories of child personality in psychology,
concepts and approaches in modern child psychology in practical activities;
o select means and methods of training and education adequate to the child's age
capabilities.
Course title Social psychology of personality
Component Subject Component, Component of Chois
Cycle Major disciplines
Module Basic psychology 30 academic credits
Academic 4
credits
Course / The purpose of this course is to improve the following areas of subject competence:
competence e Competence area for psychological and pedagogical assessment (1, 3)
description e Competence area of competence in psychology education (3)
During the course, pre-service teachers get familiarized with the specialization and the
world experience of the socio-psychological approach to the individual. Pre-service
teachers build their understanding of the main directions and methods of practice in the
field of social development of a personality. Pre-service teachers demonstrating
competence can: know about the nature and content of the process of socialization, as
well as the mechanisms of formation of the social behavior of the individual, master
the basic theoretical models of personal social development, as well as their specific
understanding of the mechanisms of socialization; analyze specific situations of
personal social development.
Learning Pre-service teachers demonstrating competence can:
outcomes e know about the nature and content of the process of socialization, as well as the
mechanisms of formation of the social behavior of the individual;
e master the basic theoretical models of personal social development, as well as their
specific understanding of the mechanisms of socialization;
e analyze specific situations of personal social development.
Course title Differential psychology
Component Subject Component, Component of Chois
Cycle Major disciplines
Module Basic psychology 30 academic credits
Academic 4
credits
Course / The purpose of this course is to improve the following areas of subject competence:
competence e Competence area for psychological and pedagogical assessment (1,2)
description e Competence area for psychological and pedagogical intervention (2)
Pre-service teachers study and systematize knowledge about individual differences,
and the sources of their formation, structure and ways of manifestation. Pre-service
teachers’ psychological culture is increased in practice and they are acquainted with
different groups of individual differences and methods of their diagnosis. Pre-service
teachers demonstrating competence can: use knowledge of basic tendencies and laws
of development and functioning of various mental processes, properties and states of
the personality in norm and at mental deviations; principles and features of methods of
psychological diagnostics and change, various properties, states in norm and at mental
deviations.
Learning Pre-service teachers demonstrating competence can:
outcomes e use knowledge of basic tendencies and laws of development and functioning of

various mental processes, properties and states of the personality in norm and at mental
deviations; principles and features of methods of psychological diagnostics and
change, various properties, states in norm and at mental deviations;

25




e master the conceptual apparatus of differential psychology for the analysis and
systematization of information, explanation of the individual characteristics of the
psyche, its impact on relations with other people

e apply the basic categories of psychological science and to implement in practice the
mastered methods; to analyze and reflect on one's professional capabilities and find
ways to develop them.

Psychological and pedagogical assessment and monitoring 21 academic credits

The module develops pre-service teachers’ skills in assessing the development of a child or a group of
children, as well as the educational environment. Pre-service teachers learn to define intervention
strategies and evaluate their effectiveness.

Course title Psychological and pedagogical assessment of the child

Component Subject Component, University Component

Cycle Major disciplines

Module Psychological and pedagogical assessment and monitoring 21 academic credits

Academic 6

credits

Course / The purpose of this course is to improve the following areas of subject competence:

competence o Competence area for psychological and pedagogical assessment (1,2, 4,5)

description
Pre-service teachers become aware of and develop their ability to perform psycho-
pedagogical assessment of students’ developmental status, providing skilled
assistance and support. Pre-service teachers demonstrating competence can: give a
detailed description of the relative level of development of a child; assess the state of
a child's psychological and pedagogical interaction with the environment; provide
various support to a child, developing strategies that promote their development;
develop programmes for the support and well-being of a child in society.

Learning Pre-service teachers demonstrating competence can:

outcomes e give a detailed description of the relative level of development of a child;
e assess the state of a child's psychological and pedagogical interaction with the
environment;
e provide various support to a child, developing strategies that promote their
development;
¢ develop programmes for the support and well-being of a child in society.

Course title Risk assessment of psychosocial child development

Component Subject Component, Component of Chois

Cycle Major disciplines

Module Psychological and pedagogical assessment and monitoring 21 academic credits

Academic 4

credits

Course / The purpose of this course is to improve the following areas of subject competence:

competence e Competence area for psychological and pedagogical assessment (1,2, 3)

description
Pre-service teachers develop an understanding of modern child welfare risks: auto-
destructive and destructive behavior. They learn to use knowledge and understanding
of classical and modern psychotherapeutic trends and programs aimed at prevention
and correction of deviations in social and personal status and development of a
person, as well as occupational risks in various activities. Pre-service teachers
demonstrating competence can: observe, study and conduct a detailed and systematic
study of the risks and factors of psychosocial development, their occurrence in
society; describe the components of a child's well-being; assess the degree of
expression of risks of psychosocial development.

Learning Pre-service teachers demonstrating competence can:

outcomes e observe, study and conduct a detailed and systematic study of the risks and factors

of psychosocial development, their occurrence in society;
o describe the components of a child's well-being;
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\ e assess the degree of expression of risks of psychosocial development.

Course title Assessment of the child's well-being

Component Subject Component, Component of Chois

Cycle Major disciplines

Module Psychological and pedagogical assessment and monitoring 21 academic credits

Academic 4

credits

Course / The purpose of this course is to improve the following areas of subject competence:

competence e Competence area for psychological and pedagogical assessment (1,2, 3)

description
Pre-service teachers get familiar with the current child well-being risks: auto-
destructive and disruptive behavior. They learn to assess child’s well-being. Pre-
service teachers demonstrating competence can: support the emotional and
psychological well-being of the subjects of the educational process; critically
evaluate values, attitudes, ethical principles and methods of work to ensure well-
being; describe approaches to understanding the well-being and components of the
child's well-being.

Learning Pre-service teachers demonstrating competence can:

outcomes e support the emotional and psychological well-being of the subjects of the
educational process;
o critically evaluate values, attitudes, ethical principles and methods of work to
ensure well-being;
o describe approaches to understanding the well-being and components of the
child's well-being.

Course title Assessment of child development

Component Subject Component, Component of Chois

Cycle Major disciplines

Module Psychological and pedagogical assessment and monitoring 21 academic credits

Academic 4

credits

Course / The purpose of this course is to improve the following areas of subject competence:

competence e Competence area for psychological and pedagogical assessment (1,2, 3)

description
Pre-service teachers get familiar with the characteristics of child development in the
areas of physiology, age psychology, and educational psychology, which in turn
contributes to an understanding of the characteristics of social and communicative
development, as well as cognitive and speech development. Pre-service teachers
demonstrating competence can:describe basic concepts and te rms of developmental
psychology, the main areas of practical applications of psychological and
pedagogical knowledge on personal development; analyze main patterns, facts and
phenomena of cognitive and personal development of a child in the processes of
education and upbringing.

Learning Pre-service teachers demonstrating competence can:

outcomes o describe basic concepts and terms of developmental psychology, the main areas of
practical applications of psychological and pedagogical knowledge on personal
development;
e analyze main patterns, facts and phenomena of cognitive and personal
development of a child in the processes of education and upbringing.

Course title Social, behavioral and emotional assessment

Component Subject Component, Component of Chois

Cycle Major disciplines

Module Psychological and pedagogical assessment and monitoring 21 academic credits

Academic 4

credits
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Course / The purpose of this course is to improve the following areas of subject competence:

competence e Competence area for psychological and pedagogical assessment (2, 3)

description
Pre-service teachers get familiar with the basics of social pedagogy and social
psychology, and the current behavioral and emotional development theories. They
learn to apply knowledge in teaching to support child’s development. Pre-service
teachers demonstrating competence can: assess social, behavioral and emotional
well-being and the severity of the risks of psychosocial development; consider the
needs of the subjects of training and support the development of their personality and
self-esteem; evaluate the activities of the subjects of the educational process from a
professional and ethical standpoint.

Learning Pre-service teachers demonstrating competence can:

outcomes e assess social, behavioral and emotional well-being and the severity of the risks of
psychosocial development;
e consider the needs of the subjects of training and support the development of their
personality and self-esteem;
e evaluate the activities of the subjects of the educational process from a
professional and ethical standpoint.

Course title Monitoring and examination of the child's cognitive activity

Component Subject Component, Component of Chois

Cycle Major disciplines

Module Psychological and pedagogical assessment and monitoring 21 academic credits

Academic 6

credits

Course / The purpose of this course is to improve the following areas of subject competence:

competence e Competence area for psychological and pedagogical assessment (2, 3,4)

description
Pre-service teachers get familiar with the specifics of monitoring and examining a
child's cognitive activity. They learn to apply modern methods of tracking and peer
reviewing students. Pre-service teachers demonstrating competence can: conduct in
practice the types of activities of a psychologist: monitoring and examination;
develop and implement a program to monitor and examine a child's cognitive
activity, conduct monitoring activities and expert evaluations of a child's cognitive
activity, describe the results of monitoring and examination of the child's cognitive
activity.

Learning Pre-service teachers demonstrating competence can:

outcomes e conduct in practice the types of activities of a psychologist: monitoring and
examination;
o develop and implement a program to monitor and examine a child's cognitive
activity
¢ conduct monitoring activities and expert evaluations of a child's cognitive activity
o describe the results of monitoring and examination of the child's cognitive
activity.

Course title Modern monitoring of a psychologist

Component Subject Component, Component of Chois

Cycle Major disciplines

Module Psychological and pedagogical assessment and monitoring 21 academic credits

Academic 6

credits

Course / The purpose of this course is to improve the following areas of subject competence:

competence e Competence area for psychological and pedagogical assessment (2, 4)

description

Pre-service teachers learn to use the knowledge and understanding of the specifics of
conducting modern monitoring in various educational institutions. Pre-service
teachers demonstrating competence can: orient in modern approaches to the
organization of modern monitoring, design and develop a program of modern
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monitoring of different educational institutions activity, conduct monitoring and
examination of educational institutions.

Learning Pre-service teachers demonstrating competence can:

outcomes e orient in modern approaches to the organization of modern monitoring
e design and develop a program of modern monitoring of different educational
institutions activity
¢ conduct monitoring and examination of educational institutions.

Course title Expert activity of a psychologist

Component Subject Component, Component of Chois

Cycle Major disciplines

Module Psychological and pedagogical assessment and monitoring 21 academic credits

Academic 6

credits

Course / The purpose of this course is to improve the following areas of subject competence:

competence e Competence area for psychological and pedagogical assessment (2, 4)

description
Pre-service teachers get familiar with the methodological and theoretical foundations
of the expert activity of a psychologist. They learn to use the knowledge of methods
and approaches of examination to the organization and content of the activity in
identifying the risks of the educational environment. Pre-service teachers
demonstrating competence can: describe approaches to the examination of
educational activity, goals and functions of examination, analyze and foresee the
results of examination taking into account the risks of the educational environment;
identify the risks of the educational environment using psychological methods; select
parameters of educational environment expertise (modality, breadth, intensity of
educational environment, etc.)

Learning Pre-service teachers demonstrating competence can:

outcomes o describe approaches to the examination of educational activity, goals and
functions of examination,
o analyze and foresee the results of examination taking into account the risks of the
educational environment;
o identify the risks of the educational environment using psychological methods;
o select parameters of educational environment expertise (modality, breadth,
intensity of educational environment, etc.)

Course title Assessment of normotypic and special development.

Component Subject Component, Component of Chois

Cycle Major disciplines

Module Psychological and pedagogical assessment and monitoring 21 academic credits

Academic 5

credits

Course / The purpose of this course is to improve the following areas of subject competence:

competence e Competence area for psychological and pedagogical assessment (1, 2, 3,4)

description

Pre-service teachers get familiar with the characteristics of the development of
normotypical and special children. They learn to develop draft documents on the
results of psychological and pedagogical evaluation of normotypical and special
children. They also learn the technology of preparing conclusions on the results of
psychological and pedagogical evaluation. Pre-service teachers demonstrating
competence can: apply knowledge about the criteria of normotypic and special
development of a child; evaluate the normotypic and special development of a
child;conduct evaluation procedures with their subsequent description and
interpretation; make inclusion programmes for children, considering their
normotypicity and characteristics; monitor the effectiveness of the implementation of
programmes.
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Learning Pre-service teachers demonstrating competence can:

outcomes o apply knowledge about the criteria of normotypic and special development of a
child;
¢ evaluate the normotypic and special development of a child;
e conduct evaluation procedures with their subsequent description and
interpretation;
¢ make inclusion programmes for children, considering their normotypicity and
characteristics;
e monitor the effectiveness of the implementation of programmes.

Course title Special psychology and pedagogy

Component Subject Component, Component of Chois

Cycle Major disciplines

Module Psychological and pedagogical assessment and monitoring 21 academic credits

Academic 5

credits

Course / The purpose of this course is to improve the following areas of subject competence:

competence e Competence area for assessment (1-4)

description
Pre-service teachers get familiar with the methodological and theoretical foundations
of special pedagogy and special psychology. They learn about the terminology and
categorical apparatus of these sciences, and they also learn to assess child’s
development based on knowledge of special pedagogy and special psychology. Pre-
service teachers demonstrating competence can: carry out an objective assessment of
the achievement of the educational results of students with preserved development
and disabilities; make, together with other specialists, a psychological and
pedagogical characteristic of a student with disabilities; determine the requirements
for the equipment of the training room in order to form a safe and comfortable
subject-developmental environment.

Learning Pre-service teachers demonstrating competence can:

outcomes e carry out an objective assessment of the achievement of the educational results of
students with preserved development and disabilities;
e make, together with other specialists, a psychological and pedagogical
characteristic of a student with disabilities;
e determine the requirements for the equipment of the training room in order to
form a safe and comfortable subject-developmental environment.

Course title Assessment of the features of student development

Component Subject Component, Component of Chois

Cycle Major disciplines

Module Psychological and pedagogical assessment and monitoring 21 academic credits

Academic 5

credits

Course / The purpose of this course is to improve the following areas of subject competence:

competence . Competence area for assessment (1 -4)

description

During the course, pre-service teachers learn the patterns and mechanisms of
development of students, the indicators of the qualitative transition from one age
group to another, the changes occurring in the structure of personality, motivational
and cognitive spheres, as well as in the activity and communication of children. Pre-
service teachers demonstrating competence can: apply knowledge about the
developmental features of children to assess their psycho-physical condition; conduct
an assessment of the developmental features of students conduct an assessment
procedure, followed by its description and interpretation timely identify and correct
minor deviations in the physical, intellectual, speech and emotional development of
students, which will contribute to the preservation of their mental and physical
health.
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Learning
outcomes

Pre-service teachers demonstrating competence can:

e apply knowledge about the developmental features of children to assess their
psycho-physical condition;

¢ conduct an assessment of the developmental features of students

e conduct an assessment procedure, followed by its description and interpretation

o timely identify and correct minor deviations in the physical, intellectual, speech and
emotional development of students, which will contribute to the preservation of their
mental and physical health.

Psychological and pedagogical intervention and counseling 25 academic credits

The module forms pre-service teachers’ knowledge, skills and responsibilities for the design,
implementation, monitoring of programmes of psychological and pedagogical intervention in order to
support students’ educational process.

Course title Psychological counseling

Component Subject Component, University Component

Cycle Major disciplines

Module Psychological and pedagogical intervention and counseling 25 academic credits

Academic 5

credits

Course / The purpose of this course is to improve the following areas of subject competence:

competence e Competence area for psychological and pedagogical intervention (1,2,3)

description
Pre-service teachers get familiarized with the principles, forms and content of
psychological counseling for the application of psychological tools and techniques to
provide effective psychological care to students. Pre-service teachers demonstrating
competence can: correctly assess the psychological state and psychological situation of
the person being counseled; distinguish the emotional and cognitive aspects of the
student's problem; determine the psychological peculiarities of people in a problem
situation; apply age features in consulting aid to participants of educational process
with the purpose of providing normal conditions, promoting children's development in
the process of learning and upbringing.

Learning Pre-service teachers demonstrating competence can:

outcomes o correctly assess the psychological state and psychological situation of the person
being counseled;
o distinguish the emotional and cognitive aspects of the student's problem;
o determine the psychological peculiarities of people in a problem situation;
e apply age features in consulting aid to participants of educational process with the
purpose of providing normal conditions, promoting children's development in the
process of learning and upbringing.

Course title Practice on child and adolescent psychotherapy

Component Subject Component, University Component

Cycle Major disciplines

Module Psychological and pedagogical intervention and counseling 25 academic credits

Academic 5

credits

Course / The purpose of this course is to improve the following areas of subject competence:

competence e Competence area for psychological and pedagogical intervention (1,3,5)

description

Pre-service teachers form a holistic system of knowledge about the features, patterns,
and underlying principles and specific problems of child and adolescent
psychotherapy. They also get familiarized with the ethical norms and rules in the
work of a child psychotherapist. Pre-service teachers learn to distinguish the main
forms, directions and methods of child and adolescent psychotherapy (individual,
group, environment therapy, play psychotherapy, etc.).
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Learning Pre-service teachers demonstrating competence can:

outcomes e carry out psychological diagnostics, predict changes and dynamics of the level
of development of the cognitive and motivational-volitional sphere, self-
consciousness, psychomotor skills, abilities, character, temperament, functional
states, personality traits and accentuations in the norm and with mental deviations for
the purpose of harmonization of human mental functioning;
e master methods of organizing and planning psychotherapeutic activity, as well
as various methods of psychotherapy with children and adolescents.
e apply in practice the ethical and legal norms for organizing and providing
psychotherapeutic assistance;
e  provide psychological aid taking into account individual characteristics.

Course title Group counseling

Component Subject Component, Component of Chois

Cycle Major disciplines

Module Psychological and pedagogical intervention and counseling 25 academic credits

Academic 5

credits

Course / The purpose of this course is to improve the following areas of subject competence:

competence e Competence area for psychological and pedagogical intervention (1,3)

description
During the course, pre-service teachers get acquainted with the principles, forms and
content of group counseling, a theoretical map of psychotherapeutic reality, within
which it is possible to simultaneously comprehend their own experience of
counseling and understanding of the psychological mechanisms of all known
psychotherapeutic methods. They learn about the basics of psychological thinking,
worldview and professional ethics of the psychologist-consultant.

Learning Pre-service teachers demonstrating competence can:

outcomes e analyze situations in which psychological aid is needed, to solve practical
problems related to group counseling;
e provide group advisory assistance, using special methods and techniques of work
aimed at a better understanding of clients' problems and their personal characteristics;
o distinguish a form of group counseling from other forms of group work;
e design group counseling to solve educational problems, adequately using
methodological tools;

Course title Consulting in Education

Component Subject Component, Component of Chois

Cycle Major disciplines

Module Psychological and pedagogical intervention and counseling 25 academic credits

Academic 5

credits

Course / The purpose of this course is to improve the following areas of subject competence:

competence e Competence area for psychological and pedagogical intervention (1,3)

description
During the course, pre-service teachers develop the basic knowledge in the theory
and practice of counseling in education. They learn about the basic methodological
and practical principles of working with the subjects of education. Pre-service
teachers build their understanding of the functional-role structure of interpersonal
relations in the educational process.

Learning Pre-service teachers demonstrating competence can:

outcomes e make a reasoned choice in favor of pedagogical counseling as opposed to other

types of counseling;

¢ evaluate and apply techniques and techniques in the counseling activity of the
psychologist, accompanying the processes of education and self-realization, aimed at
the preservation, strengthening and development of the psychological health of the
subjects of education.
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Course title

Collaboration in psychology

Component Subject Component, Component of Chois

Cycle Major disciplines

Module Psychological and pedagogical intervention and counseling 25 academic credits

Academic 5

credits

Course / The purpose of this course is to improve the following areas of pedagogical

competence competence:

description e  Competence area for interaction (1)
Pre-service teachers study the basics of collaboration in psychology, its types,
functions and mechanisms. They form their skills in effective interaction in the
course of communication, resolving conflicts, and achieving goals through
communicative means.

Learning Pre-service teachers demonstrating competence can:

outcomes e work in a team, having and correctly defending a personal point of view;
o offer new solutions, to adequately navigate in various social situations;
o demonstrate knowledge of the basic principles, concepts of the collaborative
approach, features of the formation and functioning of various social groups and
communities.

Course title Psychological adaptation and rehabilitation

Component Subject Component, Component of Chois

Cycle Major disciplines

Module Psychological and pedagogical intervention and counseling 25 academic credits

Academic 5

credits

Course / The purpose of this course is to improve the following areas of subject competence:

competence e Competence area for psychological and pedagogical intervention (1,3,5)

description
Pre-service teachers get introduced to basic rehabilitation and adaptation work and
their techniques. They develop important life skills through observation, modeling,
education, and practice. They also learn rehabilitation work with people with special
needs and mental illness.

Learning Pre-service teachers demonstrating competence can:

outcomes o distinguish the features of types, levels of adaptation, socialization of the child
and adaptive mechanisms;
e carry out standard training for mental adaptation;
e recognize problems and the main directions of rehabilitation;
o apply in practice professionally important qualities (observation, creativity, social
tolerance, reflexivity, etc.)
¢ use methods of revealing the specifics of human mental functioning in norms and
pathologies.

Course title Support of the child's socialization

Component Subject Component, Component of Chois

Cycle Major disciplines

Module Psychological and pedagogical intervention and counseling 25 academic credits

Academic 5

credits
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Course /

The purpose of this course is to improve the following areas of subject competence:

competence o Competence area for psychological and pedagogical intervention (1,3,5)

description
Pre-service teachersget familiar with the main forms of psychological and
pedagogical support for enhancing the socialization of a child (care, partnership,
cooperation). They learn to create programs of service and interaction with other
specialists aimed at personal development. Pre-service teachers demonstrating
competence can: compare the types, levels of adaptation, socialization of the child
and the most appropriate adaptive mechanisms; carry out professional activities to
support the process of the child's socialization; prevent injuries, to ensure the safety
of children's life and health; solve the problems of professional self-development,
self-education, conscious educational planning

Learning Pre-service teachers demonstrating competence can:

outcomes e compare the types, levels of adaptation, socialization of the child and the most
appropriate adaptive mechanisms;
e carry out professional activities to support the process of the child's socialization;
e prevent injuries, to ensure the safety of children's life and health;
e solve the problems of professional self-development, self-education, conscious
educational planning.

Course title Socio-psychological intervention

Component Subject Component, Component of Chois

Cycle Major disciplines

Module Psychological and pedagogical intervention and counseling 25 academic credits

Academic 5

credits

Course / The purpose of this course is to improve the following areas of subject competence:

competence e  Competence area for psychological and pedagogical intervention (6,8)

description
Pre-service teachers get familiar with the features of crisis, social and psychological
intervention, the forms of work of the helplines, family psychologists, and offices
that provide social and psychological assistance and support.Pre-service teachers
demonstrating competence can: apply systematized psychological and pedagogical
knowledge of social and psychological intervention and support for children in
difficult life situations; organize and carry out preventive work to prevent school and
social disadaptation and deviant and delinquent behavior in children; create
conditions for successful cooperation of a psychologist for psychological intervention
in the personal space with the goal of stimulating positive changes.

Learning Pre-service teachers demonstrating competence can:

outcomes e apply systematized psychological and pedagogical knowledge of social and
psychological intervention and support for children in difficult life situations;
e organize and carry out preventive work to prevent school and social disadaptation
and deviant and delinquent behavior in children;
e create conditions for successful cooperation of a psychologist for psychological
intervention in the personal space with the goal of stimulating positive changes.

Course title Positive parenthood

Component Subject Component, Component of Chois

Cycle Major disciplines

Module Psychological and pedagogical intervention and counseling 25 academic credits

Academic 5

credits

Course / The purpose of this course is to improve the following areas of subject competence:

competence e Competence area for psychological and pedagogical intervention (1,2,5)

description

Pre-service teachers get familiar with the patterns of the development of child-parent
relationships from the perspective of positive parenting. They learn to provide
support to families in difficult situations in order to increase the motivation, and the
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psychological and pedagogical competence of parents in terms of positive parenting.

Learning Pre-service teachers demonstrating competence can:

outcomes o apply knowledge of the patterns of development of child-parent relationships at
different age stages;
e mediate in crisis situations for family and child in order to mobilize the family's
potential;
o educate parents on how to acquire psychological and pedagogical knowledge in
the field of family upbringing and to improve parental competence;
e teach methods of psycho-corrective work aimed at developing positive parent-
child relationships.

Course title Psychology of child-parent relations

Component Subject Component, Component of Chois

Cycle Major disciplines

Module Psychological and pedagogical intervention and counseling 25 academic credits

Academic 5

credits

Course / The purpose of this course is to improve the following areas of subject competence:

competence e Competence area for psychological and pedagogical assessment (1,2, 3)

description
Pre-service teachers get familiar with the role and importance of the family in the
development of the child's personality at different stages of ontogenesis and the
family life cycle. They learn to motivate the development of stable bonds of the
child-parent relationships. Pre-service teachers demonstrating competence can:
characterize parent-child relationships with an indication of the reasons for violations
of these relationships; analyze problems of parent-child relationships; carry out
psychodiagnostic and correctional work with the family in order to support and
develop child-parent relationships.

Learning Pre-service teachers demonstrating competence can:

outcomes e characterize parent-child relationships with an indication of the reasons for
violations of these relationships;
e analyze problems of parent-child relationships;
e carry out psychodiagnostic and correctional work with the family in order to
support and develop child-parent relationships.

Course title Family support and encouragement

Component Subject Component, Component of Chois

Cycle Major disciplines

Module Psychological and pedagogical intervention and counseling 25 academic credits

Academic 5

credits

Course / The purpose of this course is to improve the following areas of subject competence:

competence e Competence area for psychological and pedagogical assessment (1,2, 3)

description
Pre-service teachers get familiar with the fundamental understanding of the family
and the basics of family psychology. They learn to provide psychological and
pedagogical support to families from the perspective of positive attitudes towards
family and marital relationships. Pre-service teachers demonstrating competence can:
apply the recommendations for the accompaniment and support of various
psychological and pedagogical models of child-parent relationships; carry out
psychological and pedagogical diagnostics of families in need of support and
psychological and pedagogical support; use in practice the best techniques and
methods of accompanying and supporting families.

Learning Pre-service teachers demonstrating competence can:

outcomes e apply the recommendations for the accompaniment and support of various

psychological and pedagogical models of child-parent relationships;
e carry out psychological and pedagogical diagnostics of families in need of support
and psychological and pedagogical support;
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e use in practice the best techniques and methods of accompanying and supporting
families.

Prevention and psychological education 24 academic credits

During the module, pre-service teachers study the specifics of the application of assessment methods and
intervention in specific applied situations of child well-being, risk assessment, prevention of

maladaptation.

Course title Organization of psychosocial service in an educational institution

Component Subject Component, University Component

Cycle Major disciplines

Module Prevention and psychological education 24 academic credits

Academic 5

credits

Course / The purpose of this course is to improve the following areas of subject competence:

competence e Competence area for psychological prevention (1,2)

description e Competence area for psychological education (2,3,4)
Pre-service teachers get familiar with the role, functions and tasks of psychosocial
services in an educational institution. They learn to design, organize and implement
psychosocial service activities in practice. Pre-service teachers demonstrating
competence can: determine the role, functions and tasks of the psychosocial service
in an educational institution; apply the principles of the organization of psychosocial
work; justify the use of normative documents regulating psychosocial work in
educational institutions; interact with specialists of various social services on issues
of mental development of children and adolescents in the organization of
psychosocial work.

Learning Pre-service teachers demonstrating competence can:

outcomes o determine the role, functions and tasks of the psychosocial service in an
educational institution;
o apply the principles of the organization of psychosocial work;
o justify the use of normative documents regulating psychosocial work in
educational institutions;
e interact with specialists of various social services on issues of mental
development of children and adolescents in the organization of psychosocial work.

Course title Promoting well-being and risk prevention

Component Subject Component, Component of Chois

Cycle Major disciplines

Module Prevention and psychological education 24 academic credits

Academic 5

credits

Course / The purpose of this course is to improve the following areas of subject competence:

competence e Competence area for psychological prevention (1,2,4)

description e Competence area for psychological education (3,4)

Pre-service teachers get familiar with the main forms of crisis behavior in modern
society and the specifics of their manifestation in the youth environment. They learn
to use the main provisions of the concepts and the theoretical approaches to the
development of child well-being and risk prevention. Pre-service teachers
demonstrating competence can: analyze, evaluate and compare information about the
state and dynamics of crisis manifestations in the youth environment; apply methods
for preventing disorders in psychological development; help maintain health in all its
manifestations: at the level of the physical body, a stable mental balance, a healthy
lifestyle.
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Learning Pre-service teachers demonstrating competence can:

outcomes ¢ analyze, evaluate and compare information about the state and dynamics of crisis
manifestations in the youth environment;
¢ apply methods for preventing disorders in psychological development;
¢ help maintain health in all its manifestations: at the level of the physical body, a
stable mental balance, a healthy lifestyle.

Course title Prevention of deviant behavior

Component Subject Component, Component of Chois

Cycle Major disciplines

Module Prevention and psychological education 24 academic credits

Academic 5

credits

Course / The purpose of this course is to improve the following areas of subject competence:

competence e Competence area for psychological prevention (1,2,4)

description « Competence area for psychological education (3,4)
Pre-service teachers get familiar with the typology of deviant behavior, the influence
of risk factors on the socialization of the younger generation, with the main directions
of prevention of deviant behavior. They learn to conduct psychological and
pedagogical diagnosis of deviant behavior of students.

Learning Pre-service teachers demonstrating competence can:

outcomes ¢ use the main provisions of the concepts and theoretical approaches in the field of
deviant behavior of students;
e organize and carry out preventive work of deviant addictions among adolescents
and young people;
e determine the causes of disorders in learning, behavior and development of
students.

Course title Prevention of crisis behavior

Component Subject Component, Component of Chois

Cycle Major disciplines

Module Prevention and psychological education 24 academic credits

Academic 5

credits

Course / The purpose of this course is to improve the following areas of subject competence:

competence e Competence area for psychological prevention (1,2,4)

description « Competence area for psychological education (3,4)
Pre-service teachers get familiar with the signs and characteristics of students' crisis
behavior. They learn to provide preventive, counseling, and remedial assistance to
children who find themselves in difficult situations. Pre-service teachers
demonstrating competence can: determine the main forms of crisis behavior in
modern society and the specifics of their manifestation in the youth environment;
analyze, evaluate and compare information about the state and dynamics of crisis
manifestations in the youth environment; conduct training work to prevent crisis
behavior and overcome crisis situations in students and develop self-confidence.

Learning Pre-service teachers demonstrating competence can:

outcomes e determine the main forms of crisis behavior in modern society and the specifics of
their manifestation in the youth environment;
e analyze, evaluate and compare information about the state and dynamics of crisis
manifestations in the youth environment;
e conduct training work to prevent crisis behavior and overcome crisis situations in
students and develop self-confidence.

Course title International standards for the protection of children’s rights

Component Subject Component, Component of Chois

Cycle Major disciplines
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Module Prevention and psychological education 24 academic credits

Academic 3

credits

Course / The purpose of this course is to improve the following areas of subject competence:

competence e Competence area for psychological prevention (2,3,4)

description e Competence area for psychological education (2,3,4)
Pre-service te achers get familiar with the system and structure of international
protection of children's rights. They learn to evaluate the effectiveness of
international protection of children's rights. Pre-service teachers demonstrating
competence can:use in practice knowledge of the main ways and forms of
international protection of children's rights; analyze the sources of the international
standard for the protection of children's rights, the statutory documents of
international organizations, international universal, regional and bilateral agreements
on child protection; constantly monitor current trends, the latest changes in the
regulatory framework in the field of child protection.

Learning Pre-service teachers demonstrating competence can:

outcomes e use in practice knowledge of the main ways and forms of international protection
of children’'s rights;
e analyze the sources of the international standard for the protection of children's
rights, the statutory documents of international organizations, international universal,
regional and bilateral agreements on child protection;
o constantly monitor current trends, the latest changes in the regulatory framework
in the field of child protection

Course title Technology of implementation of regulatory and legal documentation in
educational institutions

Component Subject Component, Component of Chois

Cycle Major disciplines

Module Prevention and psychological education 24 academic credits

Academic 3

credits

Course / The purpose of this course is to improve the following areas of subject competence:

competence e Competence area for psychological prevention (2,3,4)

description e Competence area for psychological education (2,3,4)
Pre-service teachers get familiar with the technology of implementation of regulatory
documents in educational institutions. They also learn to apply the knowledge of this
technology in practical activities. Pre-service teachers demonstrating competence
can: distinguish the types of legal documentation in educational institutions; analyze
the sources of normative-legal documentation in educational institutions; evaluate
current trends and the latest changes in the legal framework in the field of child
protection.

Learning Pre-service teachers demonstrating competence can:

outcomes o distinguish the types of legal documentation in educational institutions;
e analyze the sources of normative-legal documentation in educational institutions;
e evaluate current trends and the latest changes in the legal framework in the field of
child protection.

Course title Media and cyber psychology

Component Subject Component, Component of Chois

Cycle Major disciplines

Module Prevention and psychological education 24 academic credits

Academic 3

credits

Course / The purpose of this course is to improve the following areas of subject competence:

competence e Competence area for psychological prevention (2,3,4)

description e Competence area for psychological education (2,3,4)
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During this course, pre-service teachers form a holistic view of media and
cyberpsychology as a new scientific and practical branch of knowledge. They learn
about its current tasks and development prospects in modern conditions of
progressive digitalization of society, as well as the specifics of the organization and
implementation of professional activities of a psychologist in the Internet
environment.

Learning Pre-service teachers demonstrating competence can:

outcomes o analyze and assess the negative effects of all forms of media and cyber
technology;
o promote and develop the positive use of media psychology and cyber psychology
and their application in practice;
e conduct professional activities based on knowledge of contemporary media and
cyber systems, their structure and specific models.

Course title Conflictology in education

Component Subject Component, Component of Chois

Cycle Major disciplines

Module Prevention and psychological education 24 academic credits

Academic 7

credits

Course / The purpose of this course is to improve the following areas of subject competence:

competence e Competence area for psychological prevention (2,3,4)

description o Competence area for psychological and pedagogical assessment (2, 3)
During the course, pre-service teachers are provided with a set of theoretical
knowledge, and practical technologies and methods for analyzing and managing
conflicts in education. Pre-service teachers get familiar with the characteristics of
professional conflict resolution and prevention measures. They also learn to develop
a set of practical skills in conflict prevention and resolution.

Learning Pre-service teachers demonstrating competence can:

outcomes o describe the theoretical foundations of the science of conflictology;
o apply strategies for resolving conflicts and controversial issues;
e analyze the information received, identifying the interests and positions of the
conflicting parties;
o evaluate the conflict and choose a way to solve it;
¢ develop a strategy and tactics of stress resistance in conflict;
¢ analyze the system of knowledge in the field of professional conflict resolution and
prevention measures;
o develop a set of practical skills in the field of conflict prevention and resolution.

Course title Conflict resolution strategies

Component Subject Component, Component of Chois

Cycle Major disciplines

Module Prevention and psychological education 24 academic credits

Academic 7

credits

Course / The purpose of this course is to improve the following areas of subject competence:

competence e Competence area for psychological prevention (2,3,4)

description e Competence area for psychological and pedagogical assessment (2, 3)

Pre-service teachers get familiar with the patterns and mechanisms of development of
interpersonal relationships in a group, the causes, dynamics, and strategies for
resolving social conflicts. They also learn to apply constructive conflict resolution
techniques in practice.
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Learning Pre-service teachers demonstrating competence can:

outcomes ¢ identify the presence of conflict, establish its causes, and propose ways to resolve
it;
o analyze the influence of various factors on the choice of a strategy of behavior in
a conflict;
o apply the rules of conflict-free behavior.

Course title Stress resistance

Component Subject Component, Component of Chois

Cycle Major disciplines

Module Prevention and psychological education 24 academic credits

Academic 7

credits

Course / The purpose of this course is to improve the following areas of subject competence:

competence e Competence area for psychological prevention (2,3,4)

description e Competence area for psychological and pedagogical assessment (2, 3)
Pre-service teachers get familiar with the concept of "stress" from the modern
scientific point of view, with the structure, typology and types of stress reactions, as
well as the causes and mechanisms of its manifestation. They learn to apply in practice
the basic strategies and tactics, and methods of constructive stress management.

Learning Pre-service teachers demonstrating competence can:

outcomes o identify signs of stress and interpret the meaning of external (facial expressions,
gestures, posture, gait, posture, speech) behavior;
e puild effective communication and constructively resolve problematic situations
(conflicts, crises, stresses);
e implement methods of effective communication and constructive resolution of
problematic situations (conflicts, crises, stresses);
e develop stress management programs

Course title Career guidance technologies

Component Subject Component, Component of Chois

Cycle Major disciplines

Module Prevention and psychological education 24 academic credits

Academic 4

credits

Course / The purpose of this course is to improve the following areas of subject competence:

competence e Competence area for psychological education (4, 5)

description o Competence area for psychological and pedagogical assessment (4)
Pre-service teachers get familiar with professionography and the psychological
classification of occupations. They learn to assist students in choosing their future
occupation and in selecting occupation-oriented training courses. Pre-service teachers
demonstrating competence can: make a professiogram for different types of
professional activity; determine ways of forming students' psychological readiness for
professional activity; conduct consultations, interviews, and trainings to activate
professional self-determination. identify the professional interests of students and
advise their parents (legal representatives) on the choice of future profession; develop
career guidance programs and activities for students.

Learning Pre-service teachers demonstrating competence can:

outcomes e make a professiogram for different types of professional activity;

e determine ways of forming students' psychological readiness for professional
activity;

e conduct consultations, interviews, and trainings to activate professional self-
determination.

o identify the professional interests of students and advise their parents (legal
representatives) on the choice of future profession;

o develop career guidance programs and activities for students.
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Course title

Profiling of training

Component Subject Component, Component of Chois

Cycle Major disciplines

Module Prevention and psychological education 24 academic credits

Academic 4

credits

Course / The purpose of this course is to improve the following areas of subject competence:

competence e Competence area for psychological education (4, 5)

description
During this course, pre-service teachers form their understanding about the profile of
students. They learn the organizational and methodological, psychological and
pedagogical aspects in the context of the key problems of planning and organization of
the transition of schools to profile education. Pre-service teachers demonstrating
competence can: determine the relationship of profiling training with professional self-
determination of schoolchildren, the essence of profile training in the system of
technological education, taking into account the specific content of the educational
field "technology"; apply in practice methods of identifying the interests and aptitudes
of schoolchildren with the purpose of profile training analyze and evaluate the
dependence of the content of programs of profile training on its types.

Learning Pre-service teachers demonstrating competence can:

outcomes o determine the relationship of profiling training with professional self-determination
of schoolchildren, the essence of profile training in the system of technological
education, taking into account the specific content of the educational field
"technology";
e apply in practice methods of identifying the interests and aptitudes of
schoolchildren with the purpose of profile training
e analyze and evaluate the dependence of the content of programs of profile training
on its types.

Course title Profession as a choice of life path

Component Subject Component, Component of Chois

Cycle Major disciplines

Module Prevention and psychological education 24 academic credits

Academic 4

credits

Course / The purpose of this course is to improve the following areas of subject competence:

competence o Competence area for psychological education (5)

description e Competence area for psychological and pedagogical assessment (4)
Pre-service teachers develop their understanding of the profession as a choice of life
path, as well as psychological readiness for professional and personal self-
determination. Pre-service teachers demonstrating competence can: determine the
general and specific patterns and individual characteristics of the professional self-
determination of a person at different age stages; plan and organize events within the
framework of the vocational guidance activities of a teacher-psychologist and social
pedagogue make professionograms for different types of professional activity as a
choice of the life path.

Learning Pre-service teachers demonstrating competence can:

outcomes e determine the general and specific patterns and individual characteristics of the

professional self-determination of a person at different age stages;

o plan and organize events within the framework of the vocational guidance activities
of a teacher-psychologist and social pedagogue

o make professionograms for different types of professional activity as a choice of the
life path.
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Research module 14 academic credits

The module constructs pre-service teachers’ research approach on practice and profession, as well as on
improving their working environment and education in general.

Course title Research methods in psychology

Component Subject Component, University Component

Cycle Major disciplines

Module Research module 14 academic credits

Academic 5

credits

Course / The purpose of this course is to improve the following areas of subject competence:

competence e Competence area for psychological and pedagogical assessment (1,2)

description o Competence area for psychological and pedagogical intervention (1,2)
During the course, pre-service teachers form a comprehensive view of the methods of
psychologicalresearch. They learn the theoretical knowledge of the methodology and
procedural features of qualitative and quantitative methods. Pre-service teachers
demonstrating competence can: use knowledge and understanding of the theoretical
foundations of research work; assimilate methodological characteristics of scientific
research; critically relate to the obtained data; apply methods of observation,
conversation, experimentation, psychological diagnostics, and screening to assess the
child's development; on the basis of the evaluation of the child's development and
social situation to plan the intervention and to monitor this intervention.

Learning Pre-service teachers demonstrating competence can:

outcomes ¢ use knowledge and understanding of the theoretical foundations of research work;
¢ assimilate methodological characteristics of scientific research;
o critically relate to the obtained data;
e apply methods of observation, conversation, experimentation, psychological
diagnostics, and screening to assess the child's development;
e on the basis of the evaluation of the child's development and social situation to plan
the intervention and to monitor this intervention.

Course title Psychological research

Component Subject Component, University Component

Cycle Major disciplines

Module Research module 14 academic credits

Academic 4

credits

Course / The purpose of this course is to improve the following areas of subject competence:

competence e Competence area for psychological and pedagogical assessment (4,5)

description
Pre-service teachers get familiar with the general concepts of the methodology of
science and the criteria of scientific knowledge, with planning and conducting of
theoretical and empirical research in psychology. They learn to conduct psychological
research. Pre-service teachers demonstrating competence can: identify the research
problem; create a research plan: provide a theoretical justification for the research,
choose reasonable and appropriate research methods; plan and implement research;
describe in detail the results of the study and draw conclusions; present and defend the
results of the research.

Learning Pre-service teachers demonstrating competence can:

outcomes e identify the research problem;

create a research plan:

provide a theoretical justification for the research

choose reasonable and appropriate research methods;

plan and implement research;

describe in detail the results of the study and draw conclusions;
present and defend the results of the research.
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Course title

Designing the educational environment

Component Subject Component, Component of Chois

Cycle Major disciplines

Module Research module 14 academic credits

Academic 5

credits

Course / The purpose of this course is to improve the following areas of subject competence:

competence e Competence area for psychological and pedagogical intervention (4,5)

description
Pre-service teachers build their understanding of the theoretical and practical aspects of
pedagogical design, modern educational technologies and the development programs
of educational institutions in the context of a systemic approach in education. Pre-
service teachers demonstrating competence can: analyze the psychological aspects and
pedagogical possibilities of the educational environment; evaluate the parameters of
the design of the educational environment; assess the level of psychological safety of
the educational environment; provide the best examples of the educational
environment; consider cultural, gender, ethnic, regional, individual diversity in the
design of the educational environment; develop recommendations for the design of the
educational environment; systematize the early acquired knowledge and apply it in
future practical activities.

Learning Pre-service teachers demonstrating competence can:

outcomes o analyze the psychological aspects and pedagogical possibilities of the educational
environment;
o evaluate the parameters of the design of the educational environment;
o assess the level of psychological safety of the educational environment;
e provide the best examples of the educational environment;
o consider cultural, gender, ethnic, regional, individual diversity in the design of the
educational environment;
¢ develop recommendations for the design of the educational environment;
o systematize the early acquired knowledge and apply it in future practical activities.

Course title Applied research in personal professional development

Component Subject Component, Component of Chois

Cycle Major disciplines

Module Research module 14 academic credits

Academic 5

credits

Course / The purpose of this course is to improve the following areas of subject competence:

competence e Competence area for psychological and pedagogical intervention (4,5)

description
Pre-service teachers develop a systematic approach to the analysis and selection of
educational concepts, theories, and ideas. They learn to conduct applied research in the
area of personal professional development. Pre-service teachers demonstrating
competence can: systematically analyze and select educational concepts, theories,
ideas; analyze and critically evaluate the current development and changes in the
theory and practice of education, proposed innovations, systems, projects, programs,
etc.; demonstrate methods of reflection and professional development, building on this
basis of their own pedagogical activity, designing further personal educational growth.

Learning Pre-service teachers demonstrating competence can:

outcomes o systematically analyze and select educational concepts, theories, ideas;

o analyze and critically evaluate the current development and changes in the theory
and practice of education, proposed innovations, systems, projects, programs, etc.;

o demonstrate methods of reflection and professional development, building on this
basis of their own pedagogical activity, designing further personal educational growth.
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FINAL ATTESTATION 8 academic credits

activities.

project, Organisational project, Strategic project, Art project)

Final attestation of the graduate is mandatory and is carried out after mastering the educational
programme in full. The aim of the attestation is to evaluate the level of maturity of general cultural and
professional competences of the graduate, as well as their readiness to perform basic professional

Final attestation work (Oral Exam, Written Exam, Diploma work, Research project, Development

4.3 The structure of the compulsory component

The Compulsory Component (Cycle of General Education Studies) consists of 56 academic credits (51
academic credits mandatory studies and 5 academic credits optional studies) and includes the following

modules and courses.

Name of modules and courses

Academic
credits

COMPULSORY COMPONENT (CYCLE OF GENERAL
EDUCATION STUDIES)

56

MANDATORY STUDIES

51

Module of historical and philosophical competencies

10

History of Kazakhstan

Kazakhstan in Ancient and Medieval Times. Prehistoric society. Settlements, economy, and
household (2.5 million - 12 thousand B.C. - 4th century). Ethnogenesis of Kazakh nation.
Medieval Kazakhstan (1V-XV cc.). Kazakh Khanate. Geopolitical position of the Kazakh
state. Kazakh Khanate: formation, rise, decline. Social history (mid- XV - beginning XVIlI
cc.). Kazakhstan in a colonial period (30-40s of XVIII - 60s XIX cc). Kazakhstan in the
beginning of XX century. Formation of a poly-ethnic structure of the population. Kazakhstan

The Modern period in the country's history (December 1991 - up to the present).

in the Soviet period (February-October, 1917 - August, 1991) Kazakhstan - Independent State.

Philosophy

Origins of a culture of thinking. The subject and method of philosophy. Foundations of
philosophical understanding of the world. Consciousness, spirit and language. Ontology and
metaphysics. Ethics. Philosophy of values. Philosophy of freedom. Philosophy of art. Society
and culture. Philosophy of history. Philosophy of religion. Philosophy of modern
Kazakhstan.

Module of socio-political knowledge (sociology, political studies, cultural studies,
psychology)

Sociology

Sociological studies in understanding the social world. Sociological research. Social structure
and stratification of society. Socialization and identity. Family and modernity. Deviation,
crime, social control. Religion, culture, society. Sociology of ethnicity and the nation.
Education and social inequality. Mass media, technology and society. Economics,
globalization, labor. Health and medicine. Population, urbanization, and social movements.
Social change.

Political studies

Main stages in the development of political science. Politics as part of social life. Political
power. Political elites, leadership. Political system of society. State and civil society. Political
regimes. Electoral systems, elections. Political parties, party systems and socio-political
movements. Political culture, behavior. Political consciousness, ideology; development,
modernization; conflicts and crises. World politics, modern international relations.

Cultural studies

Morphology of culture. Language of culture. Semiotics of culture. Anatomy of culture.
Nomadic culture. Cultural heritage of proto-Turks. Medieval culture. Central Asia. Cultural
heritage of Turks. Basis of the Kazakh culture. Kazakh culture in the XVIII - end of XI1X
century, XX century. Kazakh culture in the context of modern world processes, and in the
context of globalization. Cultural policy of Kazakhstan. State program "Cultural heritage".

Psychology
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Personality in the context of national consciousness.

Me and my motivation. Emotions, emotional intelligence. Human will, psychology of self-
regulation. Individual-typological features. Values, interests, norms. Psychology of the
meaning of life, professional self-determination, health. Communication between individuals
and groups. The perceptive side of communication. The interactive side of communication.
The communicative side of communication. Social and psychological conflict. Patterns of
behavior in conflict. Effective communication techniques

Instrumental and communication module

25

Russian /Kazakh language

Proficiency in accurate use of vocabulary, scientific terms, syntactic constructions in oral and
written communication; conversation skills. Business communication, letter-writing, report-
writing, review, essay-writing skills; meaningful reading of texts, ability to express own idea.
Fluent speaking in various conversations, mastering the ability to carry on a conversation,
discussion. Functional styles of speech as a historically developed system of speech means, a
\ariety of literature language.

10

Foreign language

Social and domestic sphere of communication. Me and my family. Social and cultural sphere
of communication. World map. Customs and Traditions. Educational and professional sphere
of communication: Future profession. A modern home. Family in modern society. Cultural
and historical background. Education. Profession. Human and nature, environmental
problems. News, media, advertising.

10

Information and communication technologies

ICT role in society development. Standards in ICT. Introduction to computer systems.
Software. Operating systems. Human-computer interaction. Database systems. Data analysis.
Data management. Networks and telecommunications. Cybersecurity. Internet technologies.
Cloud and mobile technologies. Multimedia technologies. Smart technology. E-technologies.
E-business. E-learning. E-government. ICT in industries. Prospects of ICT development.

Health Promotion module

Physical education

Principles of physical education. Scientific basis of physical education. Modern recreational
systems, basics of body physical state monitoring. Main methods of practicing sports and
physical education independently. Professional physical training. General physical training.
Speed. Running. Relay races. Execution of exercises for: endurance, flexibility, agility,
coordination, balance, gymnastic and acrobatic exercises. Strength. General training exercises.
Special physical training.

OPTIONAL COMPONENT

Economics, Fundamentals of Entrepreneurship and Business

Social production. The essence, forms and structure of capital. Costs and income of]
production in a market economy. Business. Financial system. Resource saving. Cyclical
economic development. Kazakhstan in the system of global economic relations. Market|
emergence. Role of the government in business development. The main provisions of the
Constitution and current legislation of the Republic of Kazakhstan. System of public
administration institutions and the sphere of their authority. Aims, methods of state regulation
of economy. Role of public sector in economy. Financial law and finance. Mechanism of|
interaction between substantive and procedural law.

Fundamentals of Anti-Corruption Culture

Anti-corruption culture: a concept, structure, tasks and functions. Anti-corruption awareness
and anti-corruption culture: content, role and functions. Formation of anti-corruption culture
in foreign countries. Anticorruption culture: mechanisms and institutions for development.
Role of a family in fostering an anti-corruption culture. National bases of an anti-corruption
culture. Social control as a mechanism of counteracting corruption. Political parties and the
mass media as tools for building an anti-corruption culture. Anti-corruption education and
upbringing. Anti-corruption legislation and legal liability for corruption. The constitutional
basis of anti-corruption. Legal liability for crimes of corruption. Building an anti-corruption
culture in civil service and business.

Ecology and Life Safety

Basic laws of functioning of living organisms, ecosystems of different organisational levels,
biosphere as a whole, their sustainability. Interaction of biosphere components and ecological
consequences of human economic activity, in particular under conditions of nature
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management intensification. Modern understanding of the concepts, strategies and practical
goals of sustainable development in different countries and in the Republic of Kazakhstan.
Life safety, its main provisions. Risks, emergencies. Risk analysis, risk management. Human
security systems. Modern destabilizing factors. Social, religious, political, economic threats,
threats in everyday life. System of security institutions and legal regulation of their activities.

Methods of scientific research

Research approaches. Inductive and deductive reasonings. Qualitative, quantitative, mixed
methods research. Primary and Secondary research. Action research. Research designs
descriptive, correlational, experimental, quasi-experimental, cross-sectional, longitudinal, case
study, ethnographic, exploratory, explanatory. Variables and hypotheses. Reliability and
\validity of research. Reproducibility and replicability. Random and systematic error.
Triangulation. Sampling. Inclusion and exclusion criteria in sampling. Sampling methods.
Collecting data — surveys, interviews, experiments, observational studies, systematic review.
Data cleansing. Transcribing interviews. Analysing data — statistical analysis, content analysis,
discourse analysis, thematic analysis, textual analysis. Researchethics. Peerreview.

[Total academic credits

56

4.5 Requirements for the successful completion of curriculum

For successful completion of the educational program, students shall have:
- minimum credits for core and major subjects;

- achievement of all learning outcomes;

- successful completion of compulsory and optional courses;

- successful fulfillment and defense of Final attestation work (Oral Exam, Written Exam,
Diploma work, Research project, Development project, Organisational project, Strategic project, Art project);

- the minimum average achievement score.
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Korapsi Gixim 6epy 6arnapaamacei 6oiibinma HEI'I3I'T OKY 2KOCIIAPBI / Yiiksek Egitim Alam TEMEL EGITIiM PLANI
IIo nmporpamme Boiciiero oopazoBanusi OCHOBHOU YUEBHbBIU I1IJIAH / High education program BASIC EDUCATION PLAN

6B01121 — Ilcuxonorus (IP) // 6B01121 - Psikoloji (IP) / 6B01121 — Ilcuxoaorus (IP) / 6B001121 - Psychology (IP)

IMonHiH (MoayJbAiIH) aTaybl /
HaumeHnoBanue npeqmera (MoxyJisi) /
Subject (module) name

ECTS

BakanaBp napexeci, 4 akaxeMusIbIK KbL1 / Lisans

derecesi, 4 akademik y1l/ Ctenens 6akanaspa, 4

akagemuuyeckux roaa / BA degree, 4 academic years

v

1

2

3

4

5

6

7

8

IIpepexBusut
IMocTpexBu3nT
Cekismeler
Sonra goriisecek
Prerequisites
Post-Requisite

Kannwt 6inim 6eperin mouaep (JKBIT) uukii /Genel Egitim Dersler Dongiisii(GED)/ Iluki o6meodpasoBarensnbix gucuumiann (O0/0)/Cycle of general education (CGE)
Miungerti komnonenT MK/ Zorunlu bilesen ZB/ O6s3atensnsblii komnoHeHT OK/ Required component RC 56 akan.kp./akademik kredit/ academ.credits

MbojeHu 1aMy #oHe HHCTPYMeHTA Akl MOAYJIi/MHCTpyMeHTANbHBINA MOAYJIb M KyJbTypHOe pa3BuTHe /Instrumental module and cultural development Manenu namy xone

HHCTPYMEHTAJIAbI MOAYJbi/MHCTPYMeHTANbHBIH MOAYJIb M KYJbTYpHOe pa3BuTHe /Instrumental module and cultural development

Kasakcran tapuxsl/KazakistanTarihi/Ucropus Kazaxcrana/History of Kazakhstan 5 5
®unocodus /Felsefe/Dumocodus/Philosophy 5 5
Kasax (opsic) Tini/Kazak (Rus) Dili /Kazaxckwuii (pycckwuit) si3pik/Kazakh(Russian) 10 5 5 Kasaxk (opsIc) Timi
Language Al- mpe - xoK, mocT A2/
B1- npe A2, moct- B2/
C1 npe B2, C1-niocT 0K
Ieten tini/Yabanct dil/Muoctpanusiii si3pik/Foreign Language 10 5 5 AFBUIIIBIH T
1 cem- A2- mipe - XKOK,
moct B1/
B1- mpe A2, mocT- 0K
2 cem-B2- npe koK, moct
-C1/
C1 npe B2, Cl-nocT 0K
AKIapaTTBIK-KOMMYHUKAIHSIIBIK TeXHOJormsuap /Bilisim Veiletisim Teknolojileri 5 5

/MHbOpMaIIIOHHO-KOMMYHUKAITHOHHBIE TexHOoTHH /Information and
communication technology

OJIeyMeTTIK Oi1iM sk9He calayaTThl 6Mip cajaThbl MoAyJi/ Sosyal Egitim ve Saghkh Yasam Modiilii /Moy conuajJibHbIX 3HA

social-knowledge and healthy lifestyle

HUW 1 310poBOro oopa3sa :xu3am/ Module of

OJleyMeTTiK-casicaTTany O11iM MOyl (JIeyMeTTaHy, casicaTTaHy, Mo/ICHUETTaHy,
nicuxosorus) / Sosyo-politik bilgi modiilii (sosyoloji, siyaset bilimi, kiiltiirel
caligmalar, psikoloji)/ Moaynbs conuanbHO-TIOJUTHIECKIX 3HAHUH (COITMOIOTHS,
MTOJIUTOJIOTHS, KyIbTypoJorust, ncuxosorus) /Social and political education module
(sociology, political science, cultural studies, psychology)

8

NINININ

Jlene mbiabikThIpY/Beden Egitimi/®usnueckas kynsrypa/Physical Culture

8

2

Tangay komnonenti (TK)/ Se¢cmeli bilesen SB/Komnonent nmo Bei6opy KB/ Component of Choice

CC

DKOHOMHKA, KACIMKepJik xoHe Om3Hec Herizaepi /Ekonomi, girisimcilik ve is
temelleri/Okonomuka, OcHoBbl [lpeanpuHumarenscTBa W Ou3Heca/Economics,

5




Fundamentals of Entrepreneurship and Business

Crpifafimac  )KeMKOpPJIBIKKa Kapcel MozmeHHWeT Herizmepi/Rigvetle Miicadele 5
Esaslar/OcHoBBl ~ aHTHKOppyNIuHOHHOW  KymbTypbl/Fundamentals of  Anti-
Corruption Culture

Okomorus xxoHe eMip Kayincizairi/Ekoloji ve yasam giivenligi/Oxomnorus u
GesomnacHocTh /xu3HenesTensHocTH/Ecologyand Life Safety

Frueimu 3eprrey omictepi / Bilimsel arastirma yontemleri/ MeToas! HaydHOTO
uccienoBanust/ Methods of scientific research

BazanbIK xoue Oeifinaeymi monaep uukii/ Temel ve profilolusturma disiplinleri /ba3oBbie n npoduupyomue mucuuniaunbl/ Basic and profile disiplins 198
akaja.kp./akademik kredit/ academ.credits

bazaabik nonaep uukJi / Temel disiplinleri /ba3zoBbie JMCUHILTHHBI Basic and profile disiplins.
NEJATOTUKAJBIK KOMIIOHEHT/ /HEJATOI'MYECKUU KOMIIOHEHT/ PEDAGOGICAL COMPONENT - 60 akaa.kp./akademik kredit/ academ.credits

Moayab-Binim anymbine! Tyara perinae kosaay / Ogretmen Adaylarinin Birey Olarak Desteklenmesi / Moay.ib-Tloanepska ofyuaromuxesi Kak Juanocteii / Supporting
learners as individuals / — 17 akaa.kp./akademik kredit/ academ.credits/kredi

biniM Oepyneri ICUXO0JIOTHs JKOHE ©3apa 9PEKETTECY MEH KOMMYHHKAIHS 4 4
TyKbIpeIMIaManapsl /Egitimde Psikoloji ve Etkilesim-iletisim Kavramlari /
INcuxosorus B 06pa30BaHNH M KOHIICTIIIUK B3aUMOICHCTBHS 1 KOMMYHHKAHH /
Psychology in Education and Concepts of Interaction and Communication

binim Oepy TypaJibl FEUIBIM JKOHE OKBITYIbIH Heri3ri Teopusiiapsl / Egitim Bilimi ve 3 3
Temel Ogrenme Teorileri / Hayka 06 06pa3oBaHNM U KITIOUEBbIE TEOPHU OOyUESHHUS
/ Educational Science and Key Theories of Learning /

Wukoro3uBTi Oimim 6epy optackl / Kapsayict (Kaynastirma) Egitim Ortamlari / 3 3
Wuxmo3nsHas obpasoBatesnbHas cpena / Inclusive Educational
Banamappiy jkac epeKIneNiK )oHe GU3HOJIOTHSIIBIK JaMy epeKIIeTiKTepi / 3 3

Cocuk Gelisiminde Yas ve Fizyolojik Gelisim Ozellikleri /Bospactabie u
¢dusmnonorunyeckue ocodbennoctu pasputus aereii/ Age and Physiological Features
of the Development of Children/

OKBITY/IBI JKOCTIapIay kaHe aepbec okpity / Ogretimin Planlamasi ve 4 4
Bireysellestirilmesi / [InanupoBanue npenoaaBaHust U WHIABHLYTA3AIHS
obyuenust/ Teaching Planning and Individualization of Learning

Mouyib-OKBITY :kdHe YiipeTy ymin 6aranay/ / Moayas-IIpenonaBanue u onennpanue 1is odyuenns / Teaching and assessment for learning / Ogretme ve Ogrenmenin
Degerlendirilmesi — 9 akan.kp./akademik kredit/ academ.credits

OxpITY 91icTepi MeH TexHonorusiapsl / Ogretim Yéntem ve Teknikleri / Metopi 5 5
u TexHosioruu npenogasanus / Teaching Methods and Technologies /
Baranay xone nameity / Degerlendirme ve Gelistirme / OuennBanue u pa3Butie / 4 4

Assessment and Development

Moayab-Myragim - Pediexcusanik Ipakruka Heci / Bir Yansitier Uygulayicl Olarak Ogretmen /Moayab-Yunrtean Kak Peduexcupyiomuii Ilpaktuk / Teacher As A
Reflective Practitioner/ — 9 Akaa.Kp./Akademikkredit/ Academ.Credits

IMenarorukansik 3eprreynep / Pedagojik Aragtirmalar / TTegarorudeckie 4 4
uccrnenosanus / Pedagogical Research
3eprreyiiep, famy xoHe nHHOBanusuiap / Arastirma, Geligtirme ve Yenilikeilik / 5 5
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Hccnenosanusi, passutie u naHoBaimu / Research, Development and Innovation

IeaarorukajibiK NpakTHKa — Myraaim — oky dacuauraropsr / Ogretimin Kolaylastiricist Olarak Ogretmen (Pedagojik Uygulama) / Tlenarorndyeckasi IpakTHKa — YYHTeNb
Kak ¢acuanrarop odyuenus / Pedagogical practice -Teacher as a facilitator of learning /- 25 akan.kp./akademikkredit/ academ.credits

Myranim kacibine kipicne (oxy npaxtukacsl 1-kypc) / Ogretmenlik Meslegine 2 2 Pre:

Giris (Pedagojik Uygulama, 1. sinif)/ — Beenenwue B podeccuto yuurens (yaeOHast Post: Psychological and
npakrtuka, 1 kypc)/ Introduction to the teaching profession (1st year, educational pedagogical assessment
practice)

TcHUXOOTHSIIBIK KOHE TIearOTHKAIBIK Garanay (TICHXOJOTHSIIBIK-TIEIarOTHKAIBIK | 2 2 Pre: Introduction to the
npakTuka, 2-kypc) / Psikolojik ve Pedagojik Degerlendirme (psikolojik ve teaching profession
pedagojik uygulama , 2. simnif)/ Tlcuxonoro-mneqaroruueckoe OreHHBaHUE Post: Pedagogical
(mcuxomoro-nieqarornueckas nmpaktuka, 2 kypc) / Psychological and pedagogical approaches

assessment (2nd year psychological and pedagogical practice)

IMemarorukasbIK TEXHOIOTUS (IIearoruKajblK MpakTuka, 3-kype) / / 6 6 Pre: Psychological and
IMemaroruyeckas texuoiorus (Ilemarormueckas mpaktuka, 3 Kypce)/ Pedagogical pedagogical assessment
approaches (3rd year, pedagogical practice) Pedagojik Yaklasimlar (Pedagojik Post: Research and
Uygulama, 3. sinif) innovation in education
binim Oepyneri 3epTreysep MeH HHHOBAIMSUIAP (OHIIPICTIK-TIearOTMKAIIBIK 15 15 Pre: Pedagogical

npaktuka, 4-kype) / Egitimde Arastirma ve Yenilikler (Pedagojik Uygulama, 4.
smif)/ VcenenoBaHus 1 MHHOBAaLMK B 00pa30BaHUH (IIPOU3BOACTBEHHAS -
nemaroruyeckas npakruka, 4 kypc)/ Research and innovation in education (4th
year industrial- pedagogical practice)

approaches
Post:

Beiiinaeymi monnep nukiai / Profil olusturma disiplinleri / lIpoduaupy

Tangay komnonenti (TK)/ Se¢meli bilesen SB/ KomnonenT mo Bb160

u omue qucuuniaunbl/ Profile disiplins — 130akaa.kp./akademikkredit/ academ.credits
7Korapsol oky opHbl kommnoHeHTi KK/ Universite Se¢meli/ By3zoBckuii komnonent BK/ University Component UC -66 akan.kp./akademikkredit/ academ.credits
y KB/ Component of Choice CC - 64 akaa.kp./ akademik kredit/ academ.credits)

Moayab — Typki anynueci/ Modiil — Tiirk Diinyasi/ Moayab — Tiopkckuii 16

mup/ Module — Turkic World

ATarypik npunnunrepi/Atatiirk Ilkeleri/ 3 3

Ipuntmne Atatropka/Principles of Ataturk

Typxki memnekertep tapuxbl/Tlirk memleketleri tarihi/

Hcropust Troprekux rocyaapets/Turkic States history

Scayurany/YesevilikBilgisi/SIcasuBenenne/YassawiStudy 3 3

Typix (Kaszak) timi — (Henreét 1-A1,B2) /Tirk (Kazak) Dili —(Seviye 1- |5 5 Ipe: k0K
Al1,B2)/Typenxuii (Kazaxckuii) s3eik — (YpoBenp 1- Al,B2)/Turkish (Kazakh) IMoct: Typix (Ka3zak) Timi
Language — (Level 1- A1,B2) — (Henreii 2-A2, C1)
Typik (Kasak) tini — (Henreit 2-A2, C1) /Tiirk (Kazak) Dili —( Seviye 2-A2, C1) | 5 5 Ipe: Typix (Kazak) timi —
[Typeuknit (Kasaxckuit) s3six — (YpoBens 2-A2, C1) /Turkish (Kazakh) Language ([enreii 1-Al, B2)

— (Level 2-A2, C1) IToct: 0K

MOH/IIK KOMIIOHEHT/ KONU BILESENI / IPEJMETHBI KOMIIOHEHT/ SUBJECT COMPONENT -114 akaaeMHsiJIbIK KPeIHT

HETI3I'1 ICUXOJOI'UsI MOJY.JI1 / TEMEL PSIKOLOJi MODULU /
MOJY.JIb BA30BOM IICUXO0JIOIUM / BASIC PSYCHOLOGY

30

7Korapbl 0Ky opHbl KoMnoHeHTi / Yiiksek 68renim kurumunun bileseni /

20
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By3oBckuii komnoneHT / University Component

JKanmer meuxonorus / Genel Psikoloji / O6mas ncuxonorust / General psychology

JHamy ncuxonorusicel / Gelisim Psikolojisi /
Icuxonorus passutws / Developmental psychology

KorauTusti Heiiporicuxonorus / Biligsel Noropsikoloji /
Koruutusnas ueiiporcuxonorus / Cognitive neuropsychology

Binim Gepymeri CHXOIOTTHIH 3THKACHl MEH Kacibn ctanmaptraps / Egitimde
psikologun etigi ve mesleki standartlari / Dtuka u npoheccHoHATBHEIC CTaHAAPTHI
nicuxoJora B o6paszosanuu / Ethics and professional standards of a psychologist in
education

Tanjgay komnonenri / Secmeli bilesen / Komnonent no Beigopy / Component of
Choice

10

Oneymetrik ncuxonorus / Sosyal Psikoloji /
ComanpsHas ncuxonorus / Social psychology

O3apa opekerrectik ncuxosorusichl / Etkilegim psikolojisi /
INcuxonorus B3aumoeiicteust / Psychology of interaction

OneymeTrik memaroruka / Sosyal Pedagoji /
ConmanpHas neparoruka / Social pedagogy

XKexe Tynra Teopusicer / Kisilik Teorisi /
Teopun nuuanoctu / Theories of personality

bananbIy xeke TyJIFaibIK KacueTiH qaMbity/ Cocugun kisiliginin gelisimi /
Passutue nuunoctu pebenka / Development of the child's personality

Kexke TysranbiH aneymerTik ncuxosorusicet / Bireyin Sosyal psikolojisi /
ConmanbHas ncuxojorus guadocts / Social psychology of personality

Juddepenunanasr ncuxonorust / Diferansiyel Psikoloji /
Juddepennnansuas ncuxonorus / Differential psychology

MCUXOJIOT USIJIBIK-TIEJJATOT' MKAJIBIK BAFAJIAY KOHE
MOHHUTOPHUHI MOY.JII / PSIKO-PEDAGOJIiK DEGERLENDIRME VE
iZLEME MODULU / MOJYJIb ICUXOJIOIO-IIEJJATOIr MYECKOM
OLIEHKHA U MOHUTOPHUHI' A / PSYCHOLOGICAL AND
PEDAGOGICAL ASSESSMENT AND MONITORING

21

Korapsl oky opubl komnoHeHTi / Yiiksek 6grenim kurumunun bileseni /
By3osckuii kommonent / University Component

Bananbl CUX0I0THSUTBIK-TIeAarorukansik Oaranay / Cocugun psikolojik ve
pedagojik degerlendirmesi / ITcuxooro-megaroruyeckas oreHka pedexka /
Psychological and pedagogical assessment of the child

Tangay komnonenti / Secmeli bilesen / Komnonent mo Beioopy / Component of
Choice

15

bananbiH nicuxoaneymMeTTiK Aamy KaymiH 6aranay/ Psikososyal gelisim riskinin
degerlendirilmesi / OmeHka pHCKOB TICHXOCOIMAIBHOTO pa3BuThs peberka / Risk
assessment of psychosocial child development
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Bananbry onm-aykateia 6aranay / Cocugun refahinin degerlendirilmesi / Onenka
Garomosyuns pebenka / Assessment of the child"s well-being

Bananera namysia Oaranay / Cocuk gelisiminin degerlendirilmesi / Onenka
pasButus pedenka / Assessment of child development

OJeyMeTTiK, MiHe3-KWIBIK JKOHE YMOLIMOHANIBIK Oaranay / Sosyal, Davranigsal ve
duygusal degerlendirme / CormanbHasi, oBeAeHYECKAS W SMOIMOHAbHAS OTleHKa /
Social, behavioral and emotional assessment

BanaHbIH TaHBIMIIBIK OpPEKETiH OaKpUIay XKoHE Tekcepy / Cocugun biligsel
aktivitesinin kontrolii ve analizi / MOHUTOpPHUHT M 3KCIIepTH3a MO 3HABATEILHOM
nestensHOcTH pedberka / Monitoring and examination of the child's cognitive
activity

INcuxonorTeiH 3aManayu MoHuTopuHri / Psikologun modern izlenmesi /
CoBpemeHHbIi MoauTOpHHT nicuxosora / Modern monitoring of a psychologist

INcuxonmorTeIy capantamaibik KbizmeTi / Psikologun uzman faaliyetleri /
DkcnepTHas aesTebHOCTD ricuxoora / Expert activity of a psychologist

KanbinTs! sxoHe epekente namyabl 6aranay / Normal ve spesifik gelisimin
degerlendirilmesi / OnieHKa HOPMOTUIIMYHOTO U OCOOEHHOTO pa3BUTHS /
Assessment of normotypic and special development

ApHaiipl ncuxonorus sxoue nenaroruka / Ozel Psikoloji ve Pedagoji /
CrenanpsHast icuxosiorust u negaroruka / Special psychology and pedagogy

BisiM amymeLiapasiE qaMy epekienikrepin 6aramay / Ogrencilerin gelisim
Ozelliklerinin degerlendirilmesi / Onenka ocobeHHOCTEH pa3BUTHsI yyanuxcs /
Assessment of the features of student development

MNCUXOJOIUSLIBIK-TTEJATOIT MKAJIBIK APAJIACY )KOHE KEHEC
BEPY MOJY.JII / PSIKOLOJIiK VE PEDAGOJIiK MUDAHALE VE
DANISMANLIK MODULU / MOJYJIb ICUXO0JOIO-
NEJATOTMYECKOI'O BMEIIATEJIBCTBA U KOHCYJbTUPOBAHUSI
/ PSYCHOLOGICAL AND PEDAGOGICAL INTERVENTION AND
COUNSELING

25

Korapsl oky opubl komnoHeHTi / Yiiksek 6grenim kurumunun bileseni /
By3osckuii kommonent / University Component

10

INcuxonmormsutsik keHec Oepy / Psikolojik danismanlik /
INcuxonornyeckoe koHcyapTupoBanue / Psychological counseling

Bananmap mMeH xacecmipimMaep MCHXOTEPaNusACH OOMBIHIIA CEeMUHAP TPAKTHKYM/
Cocuk ve Ergen Psikoterapisi Calistay1 / [IpakTukyM 10 IE€TCKOM M ITOJPOCTKOBON
ncuxorepamnuu / Practice on child and adolescent psychotherapy

Tannay komnoneHTi / Se¢meli bilesen / Komnonent no Bei6opy / Component of
Choice

15

TonTsIk keHec 6epy/ Grup Danigsmanlig /
I'pynnoBoe koHcynsTHpoBaHue / Group counseling

Binim 6epyne keHee 6epy/ Egitim Danigmanligi /
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Koncynsrupoanue B o6paszosanuu / Consulting in Education

[cuxonmormsinars! kommadoparwst/ Psikolojide isbirligi /
Komma6opanust B icuxostoruu / Collaboration in psychology

[Ncuxomormsusik Oeitimuery sxoue oHanty / Psikolojik uyum ve rehabilitasyon /
Icuxonornueckas amarramnus u peabmmmrarnus / Psychological adaptation and
rehabilitation

Bananerg Koramra yiipeHyiH cyiemenney / Cocugun topluma egitimine eslik etmek
/ ConpoBoxenne connanmsanuu pedernka / Support of the child's socialization

OJIeyMeTTIK-TICHXOJIOTHIIBIK apanacy/ Sosyo-psikolojik miidahale / CormansHo-
nicuxoJoruueckasi uarepseruus / Socio-psychological intervention

[Mo3uTHBTi arta-aHanbik/ Olumlu ebeveynlik /
IMosutuBHOE poautensctBo/ Positive parenthood

Bana-aTa-aHanbIK KapeIM-KaTbiHac nicuxodioruscel / Cocuk-ebeveyn iligkilerinin
psikolojisi / Tlcuxomorust aeTcko-poautenbckux otHomenuit / Psychology of
Child-Parent Relations

Ot6achiH cyiiemenaey xoHe kosnay / Aileye eslik ve destek /
ComnpoBoxaeHne u moepkka cembu / Family support and encouragement

AJIJIBIH AJTY )KOHE IICUXOJIOT USLIBIK BIIIM BEPY MO/LYJII /
ONLEYICi VE PSIKOLOJIiK EGITiM MODULU / MOYJIb
HNPOPUIAKTUKH U IICUXOJOTMYECKOI'O OBPA3OBAHMSI /
PREVENTION AND PSYCHOLOGICAL EDUCATION

24

Korapsl oky opubl koMnoHeHTi / Yiiksek 6grenim kurumunun bileseni /
By3oBckuii komnonent / University Component

Binim Gepy MekeMeciH/e ICHX0AIEYMETTIK KbI3METTi YHBIMIacTeIpy / Bir egitim
kurumunda psikososyal faaliyetlerin organizasyonu / Oprauu3zanus
MCUXOCOIMANTBLHON CiTyX0bI B 00pa3zoBarenbHoM yupexaenun / Organization of
psychosocial service in an educational institution

Tangay komnonenri / Secmeli bilesen / Komnonent no Beigopy / Component of
Choice

19

OJ-ayKaTThl apTTHIPY KOHE ToyeKeyaepiH abeH ainy / Refahi artirmak ve riskleri
onlemek / Cozeticteie Gmaromonyunto u npodmiaktika prckos / Promoting
well-being and risk prevention

JleBHMaHTTHI MiHE3-KYJIBIKTHIH ajabiH any / Sapkin davranislarin dnlenmesi /
Ipodunaktrka qeBuantHOro moseaeHus / Prevention of deviant behavior

Harnapsic MiHe3-KyIKbIHBIH aiabiH ary/ Kriz davraniglarinin dnlenmesi /
IMpodunaktrka kpusucHoro nmoseaewws / Prevention of crisis behavior

Bbana KyKpIKTapbIH KOPFayAblH XalbIKapaiblk cTaHaapTTapbl / Cocuk haklarmin
korunmasi i¢in uluslararasi standartlar / MexxayHapogHbIe CTaHAAPTHI 3aITUTHI
npas nereit / International standards for the protection of children's rights

binim Oepy Mekemenepinae HOPMaTHBTIK-KYKBIKTBIK Ky>KaTTaMaHbI )KY3€re achlpy
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texnaonoruscel / Egitim kurumlarinda diizenleyici ve yasal belgelerin uygulanmasi
icin teknoloji / TexHOMOTHA peann3anuy HOPMaTHBHO-TIPABOBOI TOKYMEHTAITUH B
obpasoBarenpHBIX yapexaenusx / Technology of implementation of regulatory and
legal documentation in educational institutions

Menna xone xkubeprcuxomorus / Medya ve Siber Psikoloji /
Memna n kubeprncuxosorus / Media and cyber psychology

Binim Gepyneri kondumkronorust/ Egitimde Catigma Bilimi /
Koudaukrosnorus B o6pasosanun / Conflictology in education

Haynapaet memnry crparerusuiapsl / Uyusmazlik Coziim Stratejileri /
Crpareruu paspenrenus koudiukros / Conflict resolution strategies

Kyiizemnicti 6ackapy / Stres Yonetimi / YipaBienue crpeccom / Stress resistance

Kocibwu 6eitinai Texnonorusiiap/ Kariyer rehberlik teknolojileri /
IMpodopuenrannonusie Texuonoruu / Career guidance technologies

OxpiTyns! Oeitingey / Egitim profili olusturma /
IMpodunuzanus oo6y4uenus / Profiling of training

Kacim emip xonbrH Tagnay perinae / Yasam yolunun bir se¢imi olarak meslek /
IMpodeccus kak Boibop sxu3HenHoro mytu / Profession as a choice of life path

3EPTTEY MOJYJII / ARASTIRMA MODULU /
UCCJIEJOBATEJBCKHWI MOIYJIb / RESEARCH MODULE

14

Korapsl oKy opubl koMnoHeHTi / Yilksek 6@renim kurumunun bileseni /
Bysosckuii komnonent / University Component

Icuxonmorusinarsl 3eprrey daicrepi / Psikolojide aragtirma yontemleri / MeTtost
uccienoannsi B ncuxosoruu / Research methods in psychology

Icuxonmormsutsik 3eprreyiep / Psikolojik ¢aligmalar / Tlcuxosorundyeckue
uccienoBanus/ Psychological research

Tangay komnonenti / Secmeli bilesen / Komnonent no Beioopy / Component of
Choice

binim Oepy opTaceiH xobanay / Egitim ortaminin tasarimi / [IpoektupoBaHue
obpasosarenbHO# cpeapl / Designing the educational environment

XKexe xocibu ecy camacsiHaars! Kojmanoans 3eprreynep / Kisisel mesleki gelisim
alaninda uygulamali arastirma / [IpuknaaHsle rccienoBanust B 00J1acTH
JMYHOCTHOTO npodeccronansHoro pocta / Applied research in personal
professional development

KopsiTeinasl atrecrarray / Final Sinav/ Utorosas arrecranms/ Final Attestation -/ 8 akan.kxp./

akademik kr

edit/ academ.credits)

JIMTUTOMJTBIK SKYMBICTBI, IUTUIOMJIBIK >KOOAHBI jka3y )KoHe Kopray HeMece KeIeH i
emtuxaH Tanceipy/Tezi Veya Projeyi hazirlama ve Savunma yada Kapsamli
Snavina girme/Hanucanue n 3ammra JUIIIOMHOM paOOThI, AUINIOMHOT'O ITPOEKTa
WM IOJTOTOBKA ¥ cljada KOMIUIEKCHOTO dKk3ameHa/Writing and defending a
diploma work, diploma project or preparing and passing of Complex exam

8

Kannsl 6apiasirbl/ Genel Toplam /O6muii ntor/ General:

254

33

35

33

33

30

30

30

30
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OKy HoTH:KeJIepi sIHe Ti3lmiMre eHrisiired monaep GofbIHIIIA MATPHIA
6B001121 - Psychology (IP)

OKBbITY
HOTH:KeJIepi:
(OH)

Binim 6epy 0arnapiamMachIHbIH TyJIeKTepi:

OHL - Develops and implements a support system for students as individuals in an inclusive environment

OH2 — Applies up-to-date teaching and assessment methods, using dialogue and communication

OH3 - Implements pedagogical research as a reflective practice

OH4 - Facilitates children's learning

OHS5 — Interprets knowledge and understanding in individual and age differences of children

OHG6 — Puts into practice knowledge of the cognitive and neuropsychological development of children

OH?7 — Complies with reasonably ethical standards of a psychologist in education

OHS8 - Orients and applies social knowledge of the organization of children's groups and the participation of the child's personality in them
OH9 — Assesses the psychological and pedagogical development of the child and his family, the risks of psychosocial development
OH10 — Carries out monitoring and examination of the development of the child and the children’s group

OHI11 - Evaluates the typical and special child

OH12 - Implements support, counseling, habilitation, rehabilitation, prevention programs for children and families
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Kon-Bo
KpEIINTOB

PO 1

PO 2

PO3

PO 4

PO5

PO 6

PO 7

PO 8

PO 9

PO 10

PO 11

PO
12

OKOHOMUKA, KOCIIKepiik jxoHe OmsHec Herizgepi /Ekonomi,
girisimcilik ve is temelleri/OxoHOMUKA, OCHOBBI
[MpeanpunumarenscTBa u OusHeca/Economics, Fundamentals of
Entrepreneurship and Business

5

Cribaitac KeMKOpJIBIKKa Kapchl MoneHueT Herizzepi/Riisvetle
Miicadele
Esaslari/OcHoBBIaHTHKOPPYNIIHOHHOHKYTBTYpEl/Fundamentals
of Anti-Corruption Culture

Okonorus xoHe eMip Kayincizairi/Ekoloji ve yagam
giivenligi/Oxomnorus u 6e30mMacHOCTh
/xu3nenestensHocTH/EcologyandLife Safety

Fruteimu 3eprrey omictepi /Bilimsel arastirma
yontemleri/MeToap! HayuHoro ucciemopanus/Methods of
scientific research

BiniM Gepy/ieri NCUXO0JIOTHs )KOHE ©3apa OPEKETTECY MEH
KOMMYHHKanus TykeipeiMaaManapsl / Egitimde Psikoloji
ve Etkilesim-fletisim Kavramlari / Ilcuxomnorus,
B3aMMO/ICICTBUE U KOMMYHUKAIMS B 00pa30BaHUH /
Psychology in Education and Concepts of Interaction and
Communication

BiniM Typastsl FBUIBIM JKOHE OKBITY/IBIH HET13T1 TEOpHsIIaphI
/Egitim Bilimi ve Temel Ogrenme Teorileri / Hayka 06
00pa30BaHKMU ¥ OCHOBHBIC MPHUHIMITEI 00yueHus/ Education
Science and Key Learning Theories

Wukmo3usTi 6imiM 6epy opracer / Kapsayict
(Kaynagtirma) Egitim Ortamlar1 / Mak1031BHAS
obpasoBatenbHas cpena / Inclusive Educational

Bananapapiy xac epeKiienik koHe (U3NOIOTUSIIBIK 1aMy
epexmeniktepi / Cocuk Gelisiminde Yas ve Fizyolojik
Gelisim Ozellikleri /Bo3pactHsle u ¢pu3HonOrHUecKne
ocobenHoctu pasutus aereii / Age and Physiological
Features of the Development of Children/

OKBITYIBI JKOCTIApIay skoHe aepoec okeiTy / Ogretimin
Planlamas: ve Bireysellestirilmesi / TInanuposanue
Hperno/iaBaHus 1 MHAMBUAyanu3aims ooyuenus / Teaching
Planning and Individualization of Learning

OKpITY oicTepi MeH TexHomorusmapsl / Ogretim Yontem
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ve Teknikleri / MeTozpl ¥ TEXHOJIOTHH TIPENOAABAHMS /
Teaching Methods and Technologies

Baranay xone nameity / Degerlendirme ve Gelistirme /
OuenuBanue u pazsutue / Assessment and Development

[Menarorukansik 3eprreynep / Pedagojik Arastirmalar /
IMenarornyeckue uiccnenosanus / Pedagogical Research

3eprreyinep, 1aMy jkoHe uHHOBarwmsuap / Arastirma,
Gelistirme ve Yenilikgilik / ccnenoBanus, pa3Butue u
uuHoBarmu / Research, Development and Innovation

ATarypix npunuunrepi / Atatiirk Ilkeleri /
IMpunnuner Aratiopka / Principles of Ataturk

Typki memiiekertep Tapuxsl/Tiirk memleketleri
tarihi/Hcropus Tropkckux rocyaapers/Turkic States history

Scayurany/Yesevilik Bilgisi/
ScaBuBenenne/Yassawi Study

Typik (Kazak) timi — (denreit 1-A1,B2) /Tirk (Kazak) Dili
—(Seviye 1- A1,B2)/Typeuxwuii (Kazaxckuit) si3b1k —
(Yposens 1- A1,B2)/Turkish (Kazakh) Language — (Level
1- A1,B2)

Typik (Kasak) timi — (enreit 2-A2, C1) /Tirk (Kazak) Dili —(
Seviye 2-A2, C1) /Typenxuii (Kasaxckuii) s3pik — (YpoBens 2-
A2, C1) /Turkish (Kazakh) Language — (Level 2-A2, C1)

Xanmer ncuxonorust / Genel Psikoloji / O6mias ncuxomnorus /
General psychology

JHamy nicuxonorusicel / Gelisim Psikolojisi /
INcuxonorus passutus / Developmental psychology

Koruutupti Heitponcuxosorus / Biligsel Noropsikoloji /
Koraurusnas meiiporicuxosorus / Cognitive neuropsychology

Binim Gepyneri MCUXOIOTTHIH STHKACH MEH Kocion
craggaprrapsl / Egitimde psikologun etigi ve mesleki standartlar
/ DTnka n npodeccHoHANbHBIC CTAHAAPTHI IICUXOJIOra B
obpasosanuu / Ethics and professional standards of a
psychologist in education

BanaHsl ICHXOJIOTHSIIBIK-TIEAArOTHKANBIK Oaranay / Cocugun
psikolojik ve pedagojik degerlendirmesi / Ilcuxomnoro-
negaroruyeckas orenka pedenka / Psychological and
pedagogical assessment of the child

Icuxomormsutsik keHec Oepy / Psikolojik danismanlik /
INcuxonornueckoe koHcyabTupoBanue / Psychological
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counseling

Bananmap MeH xacecmipiMaep MCHXOTEPANUSICH OOMBIHIIIA
cemunap npaktukym/ Cocuk ve Ergen Psikoterapisi Calistay1 /
[MpakTUKyM MO JAETCKOM U MOPOCTKOBOM NcuxoTepanuu /
Practice on child and adolescent psychotherapy

Binmim Gepy MekeMeciHIe IICHX0dIeyMEeTTIK KbI3METTi
yiteimaacTeipy / Bir egitim kurumunda psikososyal faaliyetlerin
organizasyonu / OpraHusaiis TICHXOCOIUATBHON CITY>KOBI B
obpasoBarenbaoM yupexaenun / Organization of psychosocial
service in an educational institution

[Ncuxomorusinarsl 3eptrey aaicrepi / Psikolojide aragtirma
yontemleri / Metoasl uccnenoBanusi B ncuxosoruu / Research
methods in psychology

[Ncuxonorussik 3eprreyinep / Psikolojik caligmalar /
INcuxonornueckue uccnenoanus/ Psychological research

OneymeTrik ncuxonorus / Sosyal Psikoloji /
ComanpHas ncuxonorus / Social psychology

O3apa opekerrectik ncuxoorusicel / Etkilegsim psikolojisi /
INcuxonorus B3aumoneiicteust / Psychology of interaction

Oneymetrik memaroruka / Sosyal Pedagoji /
CommansHas neparoruka / Social pedagogy

XKeke Tynra Teopusicel / Kisilik Teorisi /
Teopuu nuunoctu / Theories of personality

BanaHbIH xeke TYIFAIBIK KacheTiH namMbITy/ Cocugun kisiliginin
gelisimi / Pa3Burue nuunoctu pedenka / Development of the
child's personality

JKexke TysraHbIH aneyMeTTiK ncuxosorusicet / Bireyin Sosyal
psikolojisi / Counanphas ncuxonorus muanoctu / Social
psychology of personality

Juddepenunannsr ncuxonorus / Diferansiyel Psikoloji /
JAubdepenunanpnas ncuxonorus / Differential psychology

BanaHbIH NCHXO03JIEYMETTIK AaMy Kaymin Oaranay/ Psikososyal
gelisim riskinin degerlendirilmesi / OrieHka pruckoB
MICHXOCOIMANBHOTO pa3BuThs peberka / Risk assessment of
psychosocial child development

Bananeiy on-aykateis 6aranay / Cocugun refahinin
degerlendirilmesi / Ouenka Gnaromnoiyuuns peberka / Assessment
of the child"s well-being

bananwia namysra 6aranay / Cocuk gelisiminin degerlendirilmesi
/ Ouenka paseutus peoenka / Assessment of child development
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OIeyMETTIK, MiHE3-KYJIBIK JKOHE SMOIHOHANIBIK Oaranay /
Sosyal, Davranissal ve duygusal degerlendirme / ConmansHas,
MOBEICHYECKAs M DMOLIMOHANbHasA onteHKa / Social, behavioral
and emotional assessment

BanaHbIH TaHBIMIBIK 9PEKETiH OaKpUIAY XKoHE Tekcepy / Cocugun
biligsel aktivitesinin kontrolii ve analizi / Monutopusr n
9KCIIepPTH3a [0 3HABATEIILHON IeATEIbHOCTH pebeHKa /
Monitoring and examination of the child's cognitive activity

[cuxonorTeiy 3aManayn MoauTopuHri / Psikologun modern
izlenmesi / CoBpemennsiit MoHuTOpHHT Ticuxoiora / Modern
monitoring of a psychologist

[cuxonorTeiH capantaMansik Keizmeti / Psikologun uzman
faaliyetleri / DxcnieptHas nestenpHOCTS Ticuxoora / Expert
activity of a psychologist

KaunbinTs! sxone epekernie namyanpl 6aranay / Normal ve spesifik
gelisimin degerlendirilmesi / O1ieHKa HOPMOTHITHIHOTO H
ocobennoro passurus / Assessment of normotypic and special
development

ApHaiipl ncuxonorus xone nenaroruka / Ozel Psikoloji ve
Pedagoji / CriernansHas ricuxoitorust 1 negaroruka / Special
psychology and pedagogy

Binim anymisiiap/pIH 1aMy epexuieikrepin 6aranay /
Ogrencilerin gelisim dzelliklerinin degerlendirilmesi / Orjenka
ocobennocTeii passutus yuanmxcs / Assessment of the features
of student development

TonTsIk keHec 6epy/ Grup Danigsmanligi /
I'pynmosoe koHcyabTupoBanue / Group counseling

binim 6epyne kenec 6epy/ Egitim Danismanligi /
Koncynpruposanue B o6paszosanuu / Consulting in Education

INcuxonorusnars! komadopauus/ Psikolojide isbirligi /
Kosna6opauwus B nicuxonoruu / Collaboration in psychology

[Ncuxonmorusutsik OeitimMeny xone oHanty / Psikolojik uyum ve
rehabilitasyon / Ilcuxonoruueckas aganramnus u peadbunurarust /
Psychological adaptation and rehabilitation

bananbiy Koramra yiipeHyiH cyiiemenney / Cocugun topluma
egitimine eslik etmek / ConpoBoxaeHune conuanuzanuy pedeHka
/ Support of the child's socialization

ONeyMeTTIK-ICUXOJIOTUsITBIK apanacy/ Sosyo-psikolojik
miidahale / ConmanpHo-nicuxonoruyeckas uuTepsenius / Socio-
psychological intervention

[To3uTuBTi aTa-ananeik/ Olumlu ebeveynlik /
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IMosutusHOE poautenscTBo/ Positive parenthood

Bana-ata-aHanbIK KapbIM-KaThIHAC MICHXoorusicel / Cocuk-
ebeveyn iliskilerinin psikolojisi / [lcuxoxorus nercko-
poautensckux otHoureHwuit / Psychology of Child-Parent
Relations

OtbacsIH cyiiemenney xoHe Konmay / Aileye eslik ve destek /
ComnpoBoxenne u moepskka cembr / Family support and
encouragement

OI-ayKaTTHI apTTHIPY JKOHE ToyeKemep iy anabH axy / Refahi
artirmak ve riskleri 6nlemek / CozmeficTBre Onaromonyduio u
npodunakruka puckos / Promoting well-being and risk
prevention

JleBUaHTTBI MiHE3-KYJIBIKTBIH aibiH any / Sapkin davraniglarin
onlenmesi / [Ipo¢unakTrka 1eBUAHTHOTO MOBEACHMUS /
Prevention of deviant behavior

Jlarnapsic MiHe3-KYJIKbIHBIH anabiH any/ Kriz davraniglarinin
Onlenmesi / IpodunakTika Kpu3ucHOTo noseaeHus / Prevention
of crisis behavior

Bana KYKbIKTapbIH KOPFayIbIH XaIbIKapaJbIK CTaHIapTTapsl /
Cocuk haklarinin korunmasi i¢in uluslararasi standartlar /
MexnyHapo/iHbIe CTaHAapThI 3aluThl ipaB aeteit / International
standards for the protection of children's rights

Binim Gepy MekeMenepiHae HOPMaTHBTiK-KYKBIKTHIK
Ky)KaTTaMaHBI )KY3ere achlpy TeXHomoruscel / Egitim
kurumlarinda diizenleyici ve yasal belgelerin uygulanmasi igin
teknoloji / TexHomorus peann3aluu HOPMATHBHO-IIPABOBO#
JIOKyMEHTAIK B 00pa3oBarenbHbIX yupexaeHusx / Technology
of implementation of regulatory and legal documentation in
educational institutions

Menwua sxone kubeprcuxosorus / Medya ve Siber Psikoloji /
Menua n kubepricuxosorus / Media and cyber psychology

Binim Gepyneri kondumkronorust/ Egitimde Catigma Bilimi /
Kouduukronorus B o6pasosannu / Conflictology in education

Jaynapnaet menry crpaterusiaps! / Uyusmazlik Coziim
Stratejileri /

Crpareruu paspeurenus koudukros / Conflict resolution
strategies

Ky#izenicri 6ackapy / Stres Yonetimi / Yrpasnenue crpeccom /
Stress resistance

Kocibu Geiiinai rexuonorusiiap/ Kariyer rehberlik teknolojileri /
IMpodopuenrannonusie Texuonoruu / Career guidance
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technologies

OxpITyzb! Oeiiinaey / Egitim profili olusturma /
IMpodunuzarms obyuenus / Profiling of training

Kacim emip >xoinbIH Tangay petinae / Yasam yolunun bir segimi
olarak meslek / TIpodeccus kak BBIOOP KUZHEHHOTO yTH /
Profession as a choice of life path

Binim Gepy opraceiH xobanay / Egitim ortaminin tasarimi /
IMpoexTuposanue obpasosarenbHO# cpeast / Designing the
educational environment

Kexke kocibu ecy canacbiHIarbl KoaaaHOams! 3eprreyiep /
Kisisel mesleki gelisim alaninda uygulamali arastirma /
HpI/IKHaZ[HBIS HCCJIICAO0OBAaHUA B 001aCTH JTUYHOCTHOT'O
npodeccuonansHoro pocta / Applied research in personal
professional development
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5. Description of students’ work

Students’ work includes contact teaching, individual, pair and group work, assignments, exams, etc. 1 ECTS =
30 hours of student work.

Students’ individual and/or pair and group work is divided into two parts: individual and/or pair and group
work supervised by a teacher and the work that is performed entirely independently.

Students’ individual and/or pair and group work is carried out on a specific list of topics allocated for
independent/group study, provided with educational and methodical literature and recommendations for each
course. Students’ individual and/or pair and group work supervised by a teacher is carried out according to the
schedule, which determines the university or the teacher themselves.

The entire scope of work performed entirely independently is supported by assignments that require the student
to work independently on a daily basis.

The ratio of time between classroom contact work, students’ individual and/or pair and group work supervised
by a teacher, and the work that is performed entirely independently for all types of educational activities is
determined by the educational institution independently. At the same time, the amount of classroom work and
students’ individual and/or pair and group work supervised by a teacher is 1440 hours per year, the scope of
work that is performed entirely independently - 360 hours per year.

6. Evaluation methods/Assessment

6.1 Assessment

The Assessment of learning outcomes is based on the competence objectives of the modules and the resulting
evaluation criteria of the courses. Assessment criteria are used as a basis for various tasks. Learning tasks
include independent tasks, group tasks, plans, reports, group discussions, group tests, development tasks,
laboratory tasks, various tasks for reflection and evaluation, or activating tasks. The assessment generates
information for the pre-service teacher about his or her achievement of the competence goals of the
pedagogical education modules.

Assessment is at the heart of all competence-based education. Competence-based assessment should measure
not only what a pre-service teacher knows, but also take into account skills and whether pre-service teachers
can apply what they know to real life problems or situations. Pre-service teachers should be given assignments
and non-standard problems in situations that students are likely to encounter in the workplace. Assessment
plays a very important role in competence-based training. Based on the recognition of prior competence and
personal situation, competence can be demonstrated on a per-course basis. The demonstration of competence
can cover the entire training module. Specific guidelines regarding the practice of recognizing and accrediting
prior training or training received elsewhere.

Studies are evaluated on a scale basis. Learning achievements (knowledge, abilities, skills and competencies)
of pre-service teachers are evaluated in points on a 100-point scale, corresponding to the internationally
accepted letter system with a numeric equivalent (positive grades, in descending order, from "A" to "D", and
"unsatisfactory" - "FX", "F")

Alphabetic system of evaluation of pre-service teachers' learning achievements, corresponding to the digital
equivalent of the four-point system.

Assessment by Digital equivalent | % content Assessment according to the
letter system of points traditional system
A 4.0 95-100 Excellent

A- 3.67 90-94

B+ 3.33 85-89 Good

B 3.0 80-84

B- 2.67 75-79

C+ 2.33 70-74

C 2.0 65-69 Satisfactory

C- 1.67 60-64

D+ 1.33 55-59

D 1.0 50-54

FX 0.5 25-49 Unsatisfactory

F 0 0-49




The purpose of assessment is to provide guidance and encouragement to pre-service teachers, develop their
self-assessment abilities, provide information about pre-service teachers' competences, and ensure that the
competences and intended learning outcomes defined in the educational programme are achieved. Self-
assessment skills and peer assessment are considered as the main skills of the world of work, and assessment is
a central tool to support the development of these skills during study.

6.2 External evaluation

1) Design of new educational programmes Internal quality assurance system

The new curriculum needs to be designed through engagement with all stakeholders, including students,
faculty and employers. The aim throughout the process is to retain and further develop the strengths and high
quality of the existing programme while addressing some of the challenges of the current programme, such as
the workload demand on students and the need for a course on education management. A survey of all students
and alumni, together with focus group discussions and interviews with alumni and employers, also inform the
design of the programme. All faculty are involved in discussions of programme aims and learning outcomes,
and programme teams worked collaboratively to design the courses for their area of specialization.

On the basis of the faculty (school) of the university, a council on academic quality is formed, which makes
decisions on the content and conditions of implementation of curricula, on the policy of evaluation and other
academic issues of the faculty (school), organizing a survey of students on the quality of curricula and (or)
disciplines/modules.

2) Procedures for external evaluation of the educational programmes. Continuous Improvement

All faculty are actively engaged in continuous improvement of their courses as an integral part of the culture of
university and their own professionalism as experts in education. In addition to formal student feedback
mechanisms such as course evaluations and Student Committee meetings, faculty and students are to
communicate closely regarding specific courses and the programme as a whole. The process of continuous
reflection and improvement informs the Annual Programme Monitoring process, in which individual faculty
reflect on courses they have taught, this feeds into specialization-level reflection and suggestions for
improvements, and this in turn goes to programme and School level reflection and plans for further
improvement.

Universities have regular, formal mechanisms for obtaining feedback from employers and the professional
community. These interactions also inform the continuous improvement of the programme.

For the improvement of the quality assurance of the educational programmes, the universities need to:

e develop an internal quality system that has a delicate balance between quality assurance and quality
enhancement. While quality assurance is more of a preventive measure, quality enhancement has
higher-order aims and implies transformational change (Jones, 2003).

e raise institutional awareness and develop deep understanding of the Standards and Guidelines for
Quality Assurance in the European Higher Education Area (ESG) (2015) and implement ESG 2015
standards.

e regularly revisit the existing institutional quality processes for ongoing improvement.

3) Accreditation
There are institutional and specialised accreditation in Kazakhstan, they remain voluntary for higher

educational institutions. However, accreditation is one of the conditions for obtaining state grants for student
education.

7. Faculty requirements

7.1 Faculty Requirements

Availability of teachers in accordance with the disciplines of the educational programme, the correspondence of
teachers' education to the profile of the taught disciplines and/or their academic or research degree of "Doctor of
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Philosophy (PhD)" or "Doctor in Profile”, and/or the academic title of "Associate Professor (Associate
Professor)", or "Professor” (if any) and/or teachers with the degree of "Master" to the profile of disciplines and
(or) senior teachers with at least three years of experience as a teacher or experience practical work on the
profile for at least five years.

The advanced/academic degree of the teaching staff corresponds to the academic degree of the doctor/candidate
of sciences or the advanced/academic PhD degree of the doctor or master. Basic education or postgraduate
education or doctorate/candidate of science degree, advanced/academic PhD degree must correspond to the
subjects taught.

7.2 Additionally Required Faculty

Part-time teachers in the main place of work engaged in practical professional activities in the profile of the
subjects taught, with at least 3 years of work experience in the field of training. Additionally, leading scientists,
specialists from other higher education institutions and research organizations, teachers, and supervisors of
schools in corresponding categories such as: expert teacher, research teacher, master teacher, can be involved in
the work.

7.3 Required professional development of faculty

On the basis of the Law of the Republic of Kazakhstan "On Education” (2007; with amendments dated
27.12.2019) and other regulatory legal acts regulating the activities of higher education organizations in the
Republic of Kazakhstan, a teacher who carries out professional activity in a higher education organization has
the right for professional development at least once every five years for a duration of no more than four months.

The development of professional competences is also one of the priorities adopted in the Republic of
Kazakhstan "Concepts of lifelong learning (continuing education)” (2021).

7.4 Required additional administrative staff

Vice-rector for academic affairs is responsible for planning and monitoring the implementation of educational
services.

Responsibility for arranging and coordinating the implementation of the specific steps of the procedure and the
quality of the outputs rests with the heads of divisions.

8. Resources

8.1 Library Resources

The library collection is an integral part of the information resources and includes educational, teaching,
scientific and other literature.

Availability of a library fund of educational and scientific literature: in the format of printed and electronic
publications for the last ten years, providing 100% of the disciplines of the curricula, including those published
in the languages of instruction. Updating of the library fund should be carried out in accordance with the
regulations of the Republic of Kazakhstan.

8.2 IT Resources

University provides pre-service teachers with educational and teaching literature and (or) electronic resources
necessary for successful implementation of curricula, provides the functioning of the information system of
education management (high-tech information and educational environment, including the website, information
and educational portal, automated system of credit technology training, a set of information and educational
resources).

8.3 Infrastructure

University provides equipment with educational, methodological, scientific and other literature, classrooms with
multimedia complexes, computer rooms, access to broadband Internet, sports, material and technical,
educational and laboratory facilities and equipment necessary for the implementation of curriculum.

9. Additional information

9.1 Additional materials

Inclusion is one of the most important cross-cutting principles of the curriculum (see more in Annex 1.).
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Inclusion in education means that all students, regardless of their possible impairments or disability, should have
the opportunity to participate in the regular school systems and study with their peers. The teacher education
emphasizes on pre-service teachers’ perceptions of themselves as experts in implementing curriculum for
diverse learners based on the principles of pedagogy of difference or universal design for all. It is important to
renew inclusive pedagogies such as co-teaching and differentiating. It is important that not only the specialized
teachers (special education teachers) but all teachers can work in an inclusive educational environment. Thus,
competences of all pre-service teachers need to be developed in areas such as:

Knowledge of the concepts and principles of inclusive education:

e Evaluation of one's own activity in terms of the values of inclusion.

e Understanding of the implementation of the principle of inclusiveness in education implemented by a
flexible model of the educational process: adaptive programmes, changing the ways of assessing
educational achievements.

e Understanding of children's different abilities and application of different trajectories to support versatile
learners.

Practical applications in teaching:
e Designing of an adapted/individual programme for a child with special education needs in specific
subject.
e Using of multimodal universal teaching methods, simple structured speech, use alternative
communication.

9.2 E-learning

The rapid development of digital technologies requires the study of not only specific software tools, but the
development of pre-service teachers’ competences on using virtual learning environments and tools in teaching
and choosing pedagogical methods suitable for learning processes in digital learning environments
(psychological and didactic justification). For this the universities need:

e to create provisions for the professional development of pre-service teachers with the effective use of
digital technology;

e to develop competences of pre-service teachers on understanding how individual educational needs of
their students can be considered when using digital tools or in virtual learning environments;

o to develop digital competences of pre-service teachers on using digital learning environments and tools
in assessment, such as gamification, digital tests and quizzes, and other formats of digital evaluation;

e to promote pre-service teachers’ capabilities in assessing their digital competences and the use of digital
tools in pedagogical processes in relation to the requirements of the employers (schools) daily
operations;

e to put into practice the integration of education, science, and industry, and involve professional
communities in teaching school students the basics of applying and using digital technology, and
perform an independent assessment of the practical skills acquired;

o to include digitalization into the educational process for in-service teachers to increase efficiency and
practical application of digitalization in education;

e to promote the implementation of global standards in digitalization in initial teacher education (i.e.
International Society for Technology in Education (ISTE) and the establishment of an expert community
of educators in digitalization.

10. Approval

o Ensure a review of the developed curricula, its coordination and approval by the Republican Educational
and Methodological Council of Higher and Postgraduate Education.
e Scale up all developed curricula in pedagogical universities
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APPENDIX 1: Main principles of the curriculum
Competence-based approach

Competence-based approach is a learning-oriented way to organise and implement teaching. It is an alternative
to more traditional educational approaches mainly focusing on what learners are expected to learn about in
terms of traditionally-defined subject content. In designing the curriculum following the principles of
competence-based approach, the focus is on what we want our students to learn. Thus, it is essential to define
the competences that the students are supposed to learn during their degree programs. The articulation of
competences should include both discipline specific skills as well as the generic competences or soft skills that
the teacher students should develop during the curricula. Soft skills include, for example, leadership,
communication and collaboration skills, reflection skills, social and emotional intelligence etc. The
development of these soft skills should be included in all the curricula, the competences and learning outcomes
as well as the implementation of the curricula.

After defining the degree level competences, the learning outcomes of study units and study modules should
compiled by comparing them to the objectives of the entire degree. Learning outcomes represent the desired
state, which is expressed as knowledge, skills and attitudes. The written learning outcomes of all the
interconnected study units should also make visible the accumulated competence. Planning competence-based
learning thus starts at degree programme level and is then realised at study unit level through the learning
outcomes, the execution of the study unit and its assessment.

The reason for using competence-based approach to designing curricula is that it makes it possible to design
courses and study programs in a more student-centred way. Student-centred approach means that the key
knowledge and skills that the students need to achieve during their studies determine the content of the course
or study programme. The aim of the competence-based approach to designing curricula is that the students
acquire the knowledge, skills and attitudes/values that are essential. Further, the competence-based approach
supports students to identify the knowledge and skills specific to their discipline or field of education as well as
the generic competences that accumulate during their studies and are common to all degrees.

To sum up the key elements in designing competence-based curricula, it is essential to focus on describing
explicitly a) what competences (including subject-specific and general competencies) should a student have
after graduation/after study unit/after an individual course, b) how do different study modules, courses and
study modes support the development of the competencies, ¢) how is it ensured that the degree program and the
learning objectives of the courses form a coherent entity supporting the development of the competencies, and
d) how is it possible for students to make their competence visible (assessment related decision)

The implementation of all curricula should introduce methodologies that promote student-centeredness and
active learning, such as gamification, PBL, etc. In a student-centred learning approach, students are active
participants, placed at the core of the learning process. The learner is not seen as a passive receiver of
knowledge but, rather, an active participant. The teacher's role becomes that of a guide who assists the learner in
the difficult process of constructing his/her knowledge. Student-centred approach to teaching broadly means the
shift of focus from the teacher to the student and their learning processes (Tran et al., 2010). The emphasis in
student-centred approach to teaching is on what the student does and the ways to improve students’ active
engagement and deep approach to learning (Biggs and Tang, 2011; Prosser and Trigwell, 2014). In student-
centred approach the student is seen as an active constructor of knowledge. Thus, the focus of the student-
centred teaching practices is to develop autonomy and active learning that eventually enable lifelong learning.

Student-centred approach & Active Learning Methodologies

Student-centredness differs from traditional teaching approach, also known as teacher-centredness, in that the
focus is on designing the teaching-learning process in a way that it promotes students’ active participation and
deep approach. Teaching that requires active engagement from students is likely to increase quality learning
(Biggs and Tang, 2011). However, student-centered learning does not sideline or diminish the role of teachers.
Instead, it seeks to use teachers’ expertise in different ways to increase student engagement.

Student-centeredness requires a change in the mindset of the teachers and has many implications for the
teaching practices. For example, teaching and learning activities should be designed in a way that they support
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and promote active learning. Active learning methods place greater responsibility on the learner rather than
passive approaches such as lectures. Active learning activities promote higher order thinking skills such as
application of knowledge and analysis and engage students in deep learning processes rather than surface
learning. Furthermore, they enable students to transfer and apply knowledge better. There is a variety of active
learning methods, such as case studies, problem-solving, group projects, debates, peer teaching, games etc. to
mention a few. However, it should be kept in mind that the methods should always be chosen purposefully to
support the attainment of the intended learning outcomes. Thus, when choosing the active learning methods, it
should always be considered from the perspective of which methods support the attainment of the intended
learning outcomes in a best possible way.

Constructive alignment

The principle of constructive alignment has long been promoted as a powerful way to enhance the quality of
teaching and learning (Biggs and Tang, 2011). Constructive alignment is an integrative design for teaching and
curriculum design in which the alignment between intended learning outcomes/competences, teaching-learning
activities and assessment tasks is emphasised to optimise the conditions for quality learning. The fundamental
principle is that curriculum should be designed in such a way that the learning activities and assessment tasks
are aligned with the intended learning outcomes (ILOs), and what the students should be able to do or
demonstrate after completing the degree, module or a course. High quality learning may be supported by
integrating these components together.

Constructive alignment reflects the more general paradigm shift from teacher-centred teaching to student-
centred teaching described above. The central step in designing teaching is to define the intended learning
outcomes or the competences that the students are supposed to learn during the learning process and how they
will demonstrate that learning has taken place (Biggs and Tang, 2011). The role of the instructor is to engage
the student in relevant activities that support the attainment of the intended learning outcomes (Biggs, 1996).
By choosing appropriate teaching and assessment methods and tasks and aligning them with the intended
learning outcomes/competences it is possible to effectively guide students’ study practices and enhance deep,
meaning-oriented learning (Biggs and Tang, 2011; Boud and Falchikov, 2006). Constructively aligned teaching
is essentially a criterion-referenced system where the central elements, that is, intended learning outcomes,
teaching-learning activities and assessment, are aligned and there is consistency throughout these elements.
Constructive alignment should be applied at all levels of the educational system, including institutional,
departmental and classroom levels as teaching and learning take place in the whole system. In a good system,
all aspects of teaching and assessment are tuned to support high level learning, so that all students are
encouraged to use higher-order learning processes.

Figure 1. lllustration of constructive alignment

[ DEGREE REQUIREMENTS
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Research-based Initial Teacher Education
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The recognition of the importance of research-based teacher education is growing worldwide
(Flores, 2018). The research-teaching integration in the teacher educators’ work has been suggested to
be an effective solution to develop the profession in many aspects. They should be able to make
explicit links between the educational theory, research and teaching practices. There is an increasing
recognition that research is an important component of teacher education practices and is beneficial for
preparing reflective practitioners (Flores, 2018). Research-based teacher education can take place in
different forms. In its simplest form, it can mean that the teaching content is based on research, or that
the teaching methods and pedagogical designs are based on research. It can also mean that teachers use
inquiry-oriented methods in their teaching to enhance their students’ own knowledge construction and
research skills. Moreover, research-based teacher education can mean that the teacher educators
themselves conduct research of their own work or more generally about topics related to teacher
educators’ work. The different forms of research-based teacher education identified in a recent
research are presented in Table 1.

Teaching content s
based on research

Teacher educators use their own or others’ research as their teaching
content to transfer academic knowledge to student teachers and develop
the student teachers’ independent thinking (Visser-Wijnveen et al.
2010).

Teaching methods and
course design are based on
research

Teacher educators benefit from their research work in teacher
education and develop their teaching methods accordingly (Cochran-
Smith 2005; Krokfors et al. 2011).

inquiry-
methods in

Applying
oriented
teaching

Teacher educators organise the course based on inquiry-oriented
activities to guide student teachers to learn in an analytical and inquiring
way to develop their pedagogical thinking (Krokfors et al. 2011).

Acting as researchers in

Teacher educators work as researchers and conduct research on what

teacher education | and how they teach, and on topics in teacher education (Cochran-Smith

2005).

Encouraging  student
teachers’ involvement in
research work

Teacher educators involve student teachers in research process to
provide them with the experience of conducting research (Visser-
Wijnveen et al. 2010).

A supportive
relationship between
research and teaching

Teacher educators consider the research-teaching nexus is
complementary and fairly evident. Teaching and research support each
other in a general and broad sense.

Table 1. Forms of research-based teacher education (Cao, Postareff, Lindblom-Yldnne & Toom,
2021

Teacher education can adopt the research-based approach in diverse ways, and it is important to
consider what kind of forms fit the cultural context and practices. The ultimate goal of research-based
teacher education is to support student teachers to become pedagogically-thinking, reflective and
inquiry-oriented teachers with an inquiring attitude towards teaching. Teachers’ pedagogical thinking
means the ability to analyse and conceptualise educational occasions and phenomena, to evaluate them
as part of larger instructional processes and to make rational and theory-based decisions and justify
their decisions and actions as teachers. Their readiness to consume as possibly also conduct research
enhances their ability to meet the challenges of the future (Toom et al., 2010).

Research-based teacher education not only enhances the teacher educators’ own professional
development, but also enhances teacher students’ reflective and deep learning. By engaging in
research-based activities, the students can acquire a set of highly valued competences, such as critical
thinking, problem solving and reflective skills (Lunenberg, 2010). Thus, it is important, that teacher
educators support the student teachers’ to become reflective practitioners with an inquiring attitude
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(see Toom et al., 2010), which they can learn not only from what their teachers say about how to
teach, but most importantly, from how their teachers engage their students in collaborative and
interactive teaching-learning activities (Berry, 2004).

To make research-based teacher education occur in practice, it should be made visible in the teacher
education curricula. Secondly, the teacher education programmes should develop their students’
inquiry-oriented and research-oriented approach to their work and enhance their research skills.
Becoming an inquiry-oriented reflective practitioner requires time and space to deeply reflect on
theory, practice, and the link between them. Therefore, the curriculum of teacher education should
provide possibilities for reflection and practicing new skills.

Interdisciplinary learning
Content and Language Integrated Learning (CLIL)

CLIL (Content and Language Integrated Learning) is a dual-focused educational approach in which
an additional language is used for learning and teaching of both content and language (Coyle, Hood &
Marsh, 2010:1). The umbrella term of CLIL also includes a range of other language programs, such as
bilingual education, English- medium of education or immersion programs (Coyle, 2007; Mehisto,
Marsh, and Frigols, 2008). But CLIL differs from those language programs by its equal focus on both
content and language (Coyle, 2008; Dalton-Puffer, 2008; De Zarobe, 2008; Marsh, 2012). Thus, this
approach is neither language learning nor subject learning but a combination of both; hence, attention
is given both to the language and the content. Contrary to the common belief, the CLIL instruction
takes place with and through a foreign language and it is not the approach when non-language subjects
are taught in the foreign language (Eurydice, 2006).

The reasons for introducing CLIL include provision of a more holistic educational experience for
the student as well as content-and language-learning outcomes realized in class. Furthermore, benefits
of CLIL are also linked with insights from interdisciplinary research within neurosciences and
education (Coyle, Hood & Marsh, 2010). Due to these advantages CLIL is increasingly attracting
stakeholders’ attention across continents.

In terms of the curriculum implementation, the CLIL approach is inclusive and flexible; it includes
a range of models that can be adapted according to the age, ability and needs of the students (Coyle,
2007). Thus, implementing CLIL varies based on the context. In primary stage, language learning can
be embedded across the curriculum and link with one or more subjects of the curriculum. For example,
through specific themes or projects (e.g. lifestyle, sports, and holidays).

Secondary CLIL can make specific links between a language and a subject (e.g. history through
Kazakh, science through English) or it can take a broader approach integrating language with parts of
curriculum. More recently, CLIL is less aligned to a single subject and is evolving through links with a
variety of subjects or themes. The content for lessons can include particular aspects of the curriculum
for individual subjects. In practical terms, lesson planning involves joint effort across a number of
subjects focusing on the cross-curriculum feature for the secondary curriculum. But there is a need for
research to explore whether such an approach is compatible with the local context.

The existing curriculum models integrating CLIL vary in length from a single unit which comprise
a sequence of 2-3 lessons to a more sustained approach through modules lasting half a term or more.
Some successful cases include schools with bilingual sections where subjects are taught through the
medium of another language for extensive periods (Coyle et al., 2010).
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STEM (Science, Technology, Engineering, Mathematics) education

Interdisciplinarity in natural sciences and mathematics, so called STEM -education can be defined
as “an effort to combine some or all of the four disciplines of science, technology, engineering, and
mathematics into one class, unit, or lesson that is based on connections between the subjects and real-
world problems” (Moore et al. (2014). Implementation and integration of engineering in K-12 STEM
education. In S. Purzer, J. Strobel, & M. Cardella (Eds.), Engineering in Pre-College Settings:
Synthesizing Research, Policy, and Practices (pp. 35-60). West Lafayette: Purdue University Press.).
STEM -pedagogy in teacher education aims to prepare students to design, teach and develop research-
based active learning STEM -lesson plans to educate competent citizens, who can access and make
sense of science relevant to their lives and global perspectives (Feinstein, N. W., Allen, S., & Jenkins,
E. (2013). Outside the pipeline: Reimagining science education for nonscientists. Science, 340(6130),
314-317.).

Active learning includes student centered active methods, such that project based education, and
benefitting from diverse out of classroom learning environments and communities of learners and ICT.
On the hand, Science education should also focus on competences with an emphasis on learning
through science and shifting from STEM to STEAM (A = All) by linking science with other subjects
and disciplines (Hazelkorn, Ellen & Ryan, Charly & Beernaert, Yves & Constantinou, Costas & Deca,
Ligia & Grangeat, Michel & Karikorpi, Mervi & Lazoudis, Angelos & Pint6, Roser & Welzel-Breuer,
Manuela (2015). Science Education for Responsible Citizenship. 10.2777/12626). In the ITE curricula
in Kazakhstan, the A should include at least developing the English linguistic skills of teacher students
(KAZ ITE D-3 Framework Report).

Digitalisation in Education and Teachers’ Digital competence development

New information and communication technologies (ICTs) provide teachers and learners with an
innovative learning environment to stimulate and enhance the teaching and learning process. In this
context, novel educational concepts such as online learning, or blended and hybrid learning are being
developed (Lopez-Pérez, Pérez-Lopez & Rodriguez-Ariza, 2011). Hybrid or blended learning can be
defined as the integration of face-to-face classroom instruction learning with web-based tools and
materials (e.g. Garrison & Kanuka, 2004), as contrast to fully online learning. Blended or hybrid
learning is becoming increasingly significant to complement traditional forms of learning. Often these
two terms are defined similarly, but can also be differentiated. Blended learning can be defined as a
mix of various event-based activities, including conventional face-to-face classrooms instruction, e-
learning, and self-paced learning, while in hybrid learning a part of the learning activities and
assignments are transferred from the face-to-face environment to the distance learning environment
(see Valiathan, 2002, in Koohang, Britz & Seymor, 2006).

Blended forms of learning has the potential to enhance both the effectiveness and efficiency of
meaningful learning experiences, and some researchers have suggested that blended learning has the
potential to be even more effective and efficient when compared to a traditional classroom model (see
Garrison & Kanuka, 2004). Other benefits of blended forms of learning include convenience, student
satisfaction, flexibility and higher retention (Koohang, Britz & Seymor, 2006).

Especially in situations where student numbers are high, online, blended or hybrid forms of
learning have the potential to provide greater opportunities for improved learning (Osguthorpe &
Graham, 2003). In teacher education, student teachers can also learn from their teachers the use of
various digital tools and platforms. Thus, not only teacher educators should have the skills to adopt
digital tools in their teaching, but also student teachers should develop their digital skills during
teacher education. Times faced with uncertainty and sudden changes, such as pandemics, require
flexible and advanced use of digital tools and instructional practices functional in online contexts.
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Inclusion in education and recognition of different learners

Inclusion in education is a principle which means that all students, regardless of their possible
impairments or disability, should have the opportunity to participate in the regular school systems and
study with their peers. Inclusion is based on several international United Nations declarations, such as
the Salamanca Statement (1994) and The Universal Declaration of Human Rights (1948). Inclusive
pedagogy is a pedagogical approach that is impacted by the sociocultural context of learning (Florian
& Black-Hawkins, 2011) and it aims to respond to the diverse learning needs of students in as varied
ways as possible.

The concepts of ‘inclusion’ and ‘diversity’ are reviewed in the teaching and education practices
with the activities and arrangements that promote inclusion as the centre. The key words in education
are educational equality, accessibility, individuality, lifelong learning and co-operation. The teacher
training emphasizes on teachers’ perceptions of themselves as experts in implementing curriculum for
diverse learners based on the principles of pedagogy of difference or universal design for all. It is
important to renew inclusive pedagogies such as co-teaching and differentiating. The teacher’s task is
to teach and guide students to become lifelong learners while taking each student’s individual learning
style into account. Four core values related to teaching and learning have been identified as the basis
for the work of all teachers in inclusive education (European Agency). These core values are
associated with areas of teacher competence. The areas of competence are made up of three elements:
attitudes, knowledge and skills. All teachers must commit to the idea of equality for all students.
(Saloviita, 2018.)

Teachers’ professional development and change management

Considering the dynamic and constantly changing nature of teachers’ work, teachers at all levels
must be continuous learners throughout their professional careers. Teachers’ professional development
needs to address simultaneously the teachers’ beliefs and conceptions and the improvement in their
practices (Timperley & Phillips, 2003), as well as integration of theoretical and practical knowledge
(Tynjald, Hakkinen & Hamaildinen, 2004). Often an experience of a successful implementation in
teaching changes teachers’ attitudes and beliefs, and therefore, positive experiences are central for
teachers’ professional development (Guskey, 1989).

Development and growing as a teacher can be understood in different ways: 1) growing
understanding of one’s content area, in order to become more familiar with what to teach; 2) getting
more practical experience as a teacher, in order to become more familiar with how to teach; 3)
building up a repertoire of teaching strategies, in order to become more skilful as a teacher; 4) finding
out which teaching strategies work best for the teacher, in order to become more effective as a teacher,
and 5) continually increasing understanding of what works for students, in order to become more
effective in facilitating student learning (Akerlind, 2007).

It is important to notice, that professional development of teachers is often a slow process.
Furthermore, the development is not a linear continuum, but instead, the development may be
interrupted by various reasons (Beijaard, Meijer & Verloop, 2004). Some teachers may experience
change and development as threatening and change processes often include feelings of anxiety or
uncertainty (Postareff et al., 2008). Such negative emotions towards the change may narrow the
teacher’s attention (Fredrickson, 2001). Therefore, it is important to ensure that teachers receive
enough support from diverse sources (e.g. peers, supervisors, work environment) and encouraging
feedback. It is also important for teachers to understand, that failures are part of the teachers’
professional development, and mistakes should be seen as learning opportunities. When teachers have
the possibility to share experiences and engage in collaboration with their peers, it has been shown to
have positive influences of their learning and development (Voogt, et al., 2011). When teachers feel
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well and are engaged in their work, they are more likely to engage in pedagogical practices that
promote their development (Fredrickson, 2001) The development of teaching is, at best, a continuous
process, and thus, teachers should be encouraged to reflect on their own teaching on a continuous basis
to increase their pedagogical awareness (Parpala & Postareff, 2021).

Teachers should also be provided with agency, which refers to the teacher’s possibilities to
influence, make decisions and take actions. The aim of exercising agency is to create new work
practices and transforming the course of activities (Hokka et al., 2012). When teachers have a
possibility engage in development and changes, and when they experience that their opinions truly
matter, they are likely to become highly engaged in their work (e.g. Day, Elliot & Kington, 2005;
Pyhalto et al. 2012).
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