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1. General information

1.1. Curriculum English language
title

1.2. Curriculum

velopin m: . -
developing tea Leader university

Member universities

Karaganda Buketov
University

Shogan Ualikhanov
Kokshetau University

Altysarin Arkalyk
Pedagogical Institute

North Kazakhstan State
University named for M.
Kozybaev

Kazakh National
Women's Teacher
Training University

Shakarim University

Sarsen Amanzholov East
Kazakhstan University,
Ust-Kamenogorsk

1.3. Type of
curriculum

BACHELOR'S DEGREE

(in accordance with

the National Level 6
Quialifications

Framework

1.4. Total academic 240 academic credits

credits
1.5. Study mode full-time
1.6. Expected 4 years

program duration




1.7. Short
curriculum
description
Curriculum goals
and objectives

This Educational Programme (EP) "English language"
Is a national teacher education curriculum, which has
been designed in collaboration by various Kazakh
universities and with international consulting. Due to
the nature of a national curriculum, the descriptive texts
within the curriculum do not provide specific
information but highlight general pedagogical principles
and cross-cutting themes (see also Annex 1.). The more
detailed descriptions of e.g. methodologies and
assessment will be identified in the implementation
plans of the universities, considering also institutional
and regional specific conditions.

Educational programme (EP) "English language” is a
teacher education programme for pre-service teachers
who wish to specialize in teaching English language in
educational establishments (schools, colleges, high
schools). EP consists of a pedagogical component 60
academic credits (incl. pedagogical practice), a
compulsory component 56 academic credits, and a
subject component 124 academic credits (incl. a final
attestation of 8 academic credits).

Subject component consists of 6 modules: "Basic
English Theory", "Methods and technology of teaching
a foreign language”, "Integrated specifically targeted
technologies of English language teaching™, "Language,
culture, communication", "Professional English”, and

“Professional final module”.

EP aims to provide comprehensive and thorough
training to an English teacher who is able to work at all
levels of education, from early to senior in different
types of schools (small, general education, innovative,
with in-depth study of the English language and other
schools), possessing modern technologies and justified
methods of learning a foreign language: STEM and
CLIL, English as the language of international
communication, English as an intermediate language,
etc. Language competence and professional level of
English teacher within the framework of this EP will
provide effective teaching of English at school, which
will solve the priorities of the state language policy of

6




Kazakhstan, starting  with  school education
(development of trilingualism in Kazakhstan).
Moreover, pre-services teachers in this EP receive an
additional qualification as a CLIL coach, has the skills
of working in the traditional and distance learning
format, which expands their professional field in future.

EP provides an equal opportunity for learning without
compromising  pre-service teachers' rights and
interests, preserving the principles of equality, respect,
tolerance. It is interdisciplinary, student-oriented,
scientifically integrated and problem-oriented by
nature, and the selection of courses is guided by the
topical issues of history and society and corresponds
also to the international course descriptors.

EP is based on the principles of constructive
alignment, where teaching and assessment methods, as
well as subject-specific courses are selected to ensure
the achievement and measurement of the competences
outlined in the EP. The EP also follows an inclusive
approach considering the multi-ethnic and multi-
confessional composition of per-service teachers and
their versatile needs for support of learning.

1.8 Main principles of the curriculum

Competence-based teacher education

A teacher’s expertise combines competence in pedagogy and their own subject-
specific field with theoretical and practical teaching competence in different
kinds of operating environments. A teacher has mastery of the knowledge and
skill requirements of their subject-specific field and thus is able to teach and
supervise young people and adults studying for the same subject.

The competence of a teacher is focused on planning, guidance, teaching and
assessment. For this reason, teacher must have sufficient theoretical knowledge
of learning and competence development. In addition, modern working life
emphasises cooperation and networking, development skills, and the support
and maintenance of the well-being of oneself and one’s community.

A teacher’s competence is influenced by changes in the labour market, the
structures of education and society as a whole, and all these elements are
emphasised in the dynamic nature of a teacher's work. Work characterized by




continual change in the variety of working environments places an emphasis on
the teacher’s ability to assess and adjust their own activities. Self-assessment
skills are an essential part of developing one’s professional identity. A teacher
Is making value decisions all the time, which means that the consideration of
guestions of professional ethics is one of the professional skills needed. Change
requires the development of expertise, the ability to learn, as well as the ability
to reform and renew the way things are done as part of a community.

Competence-based teacher education curriculum

The competence-based teacher education curriculum is formed of three entities:
1) Pedagogical studies, 2) Subject-specific studies 3) Compulsory studies. Each
of the entities includes modules and related courses. The courses’ learning
outcomes describe the competences required in teaching work and are placed in
the NQF system’s (National Qualifications Framework) reference level six.

The curriculum is guided by the following main principles:

- Competence-based learning

- Constructive alignment

- Student-centred learning and active learning methodologies
- Research-based teaching

- Interdisciplinary learning

- Inclusion

- Teacher professional development and change management

(see Appendix for more details)

2. Programme rationale

In the context of the Education Modernization Project funded by the World
Bank, several universities providing pre-service teacher education have
designed and revised in international collaboration thirty (30) pre-service
teacher education curricula according to the principles of competence-based
education that ensure a holistic development of pre-service teachers’
competences. Moreover, the student-centered approach better prepares pre-
service teachers to teaching profession by providing practical examples,
experiments and experiences, which pre-service teachers can transfer to their
classroom practices considering better the versatile needs and wellbeing of their
students.

In order to match the requirements of the renewed primary and secondary
education, teachers’ professional competences need to be re-evaluated and

8




completed. The new approaches in secondary education need to be reflected in
pre-service teacher education and the pre-service teachers’ profiles.
Furthermore, these thirty (30) revised or new pre-service teacher education
curricula have been designed to better improve pre-service teachers’ various
generic competences that are essential in teacher’s profession. Several important
and cross- cutting pedagogical principles that Kazakhstan education system
aims to develop, such as inclusiveness and interdisciplinarity, have been taken
into consideration in the design and implementation of the curricula. In
addition, these curricula emphasize the development of pre-service teachers’
research skills in a way that they become practitioners who are constantly
reflecting and evaluating their own practices and the practices of their schools to
develop their own work and their work community, and the whole sector of
education.

3. Teacher’s professional competences

Teachers’ professional competences are defined as consisting of pedagogical
competences and subject-specific competences as well as generic
competences. The competence-based teacher education curriculum is thus
formed of three entities: 1) Pedagogical studies, 2) Subject-specific studies 3)
Compulsory studies. Competence areas and competences have been defined
separately for each entity.

3.1. Pedagogical and Generic Competence Areas/Learning Outcomes

e Competence area for pedagogy and didactics

1. Pre-service teachers have basic knowledge and understanding of
learning and students and are able consider the diversity of students
in learning/teaching process and support their well-being in
psychologically and ethically sound manner considering their life and
learning contexts.

2. Pre-service teachers are capable to design, implement, assess, and
develop learning and guidance processes in different kinds of
learning environments in a pedagogically meaningful way including
ability to utilize different digital resources in a manner that supports
learning.

e Competence area for interaction

3. Pre-service teachers are able to communicate in different interactive
relationships and partner networks in a meaningful manner both in
face-to-face and online settings with regard to the goals set for the
activity in question.

4. Pre-service teachers are capable of working in different collaboration
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networks and have the ability to create new relationships that are
appropriate for the development of one's own and one's community
activities.

5. Pre-service teachers are able to teach in accordance with the tri-
lingual approach in secondary education and participate in the global
professional community.

e Competence area for teachers” work environment

6. Pre-service teachers are familiar with the international and national
agreements and documents as well as legislation that affects his/her
institution’s and his/her work.

7. Pre-service teachers are able to (a) to perceive his / her own activities
in relation to the activities of his/her organization, and (b) work in a
meaningful way to create positive relationships between the partners
outside the school (families, regional actors, working life).

e Competence area for professional development

8. Pre-service teachers are able to reflect and critically assess their
values, attitudes, ethical principles and work methods as a teacher
and are able to set new goals to his/her own and his/her
organization’s pedagogical development.

9. Pre-service teachers are able to develop his / her own and his / her
organization's pedagogical activities in relation to the anticipated
changes at regional, national and international level.

10.Pre-service teachers are able to produce, seek and critically select
theoretical knowledge that, combined with experiential knowledge,
serves the development of both him/her and his/her community's
theory-in-use, and the ability and willingness to use knowledge to
promote learning and own professional growth.

3.2 Subject-specific and Generic Competence Areas/ Learning Outcomes

e Competence area for Basics of learning English: linguistic
competence
1. Pre-service teachers apply knowledge of sound, grammatical,
morphological, lexical, graphical, word-forming systems of studied
languages for speech communication in oral and written forms in social
and professional interaction.
2. Development of critical comprehension of theoretical knowledge of
linguistics for its application in professional activities.

e Competence area for Technologies of learning a foreign language:
methods and linguodidactics
3. Pre-service teachers are able to model the foreign language
educational process, taking into account the educational needs of each
student;
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4. Pre-service teachers are able to design different situations of
communication on the basis of standard (innovative) methods and
language norms and implement them in a foreign educational process

5. Pre-service teachers are able to choose and use content, strategies and
tools; manage learning activities at all levels of education; forecast
opportunities for criteria-based assessment, inclusive environment and
digitalization in the pedagogical process in the system of teacher
education; demonstrate the possibilities of self-evaluation, self-analysis
and self-control.

6. Pre-service teachers demonstrate skills of working with modern
digital and multimedia resources, information and communication
technologies to train language skills and develop speech skills in
teaching a foreign language.

Competence area for Language, culture, communication

7. Pre-service teachers are able to communicate effectively through the
perception, understanding and interpretation of a foreign text and its
language expression in accordance with the level of language mastery.

8. Pre-service teachers are able to effectively interact with
representatives of other cultures; to carry out social and intercultural
interaction with individuals, group of individuals, society; to
communicate in various situations of professional, academic and
business interaction

9. Pre-service teachers know national customs, traditions and apply
intercultural communication; know how to use country-specific
information

10. Pre-service teachers know the national and cultural features of the
social and verbal behaviour of native speakers; accept social, cultural
and personal differences;

11. Pre-service teachers have skills of critical thinking, can distinguish
important from secondary, strategically anticipate problems, solve them,
etc.

Competence area for Language in the professional sphere:
application

12. Pre-service teachers are able to apply interdisciplinary knowledge;
are able to carry out language activities, integrating knowledge, abilities
and skills from different subject-specific areas for decision-making in
the professional sphere

13. Pre-service teachers are able to critically analyse, process and
systematize vocational information, carry out research activities in the
profession, apply empirical research methods;

14. Pre-service teachers are able to navigate in various social
communication situations, express their own opinion/judgment using
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arguments, be able to work in a team, present the results of project and
research activities, to strive for professional and personal growth;

3.3 Compulsory component: Competence Areas/Learning Outcomes

e Competence area for worldview, historical, and moral development

1. Pre-service teachers are able to assess the surrounding reality on the
basis of ideological positions, formed by a knowledge of the
fundamentals of philosophy, which provide scientific understanding
and study of the natural and social world by methods of scientific
and philosophical knowledge.

2. Pre-service teachers are capable to interpret the content and specific
features of the mythological, religious and scientific worldview

3. Pre-service teachers have deep understanding and scientific analysis
of the main stages, patterns and characteristics of the historical
development of Kazakhstan.

4. Pre-service teachers are able to analyse the causes and consequences
of the events in the history of Kazakhstan.

e Competence area for social, cultural, and civic development

5. Pre-service teachers are able to develop their own moral and civic
position and able to operate with the social, business, cultural, legal
and ethical norms of society.

6. Pre-service teachers have knowledge and understanding of the basics
of socio-political, economic and legal studies and are able to
demonstrate personal and professional competitiveness.

7. Pre-service teachers are able to assess situations and provide
arguments for their own assessments of developments in the social
and work environment.

e Competence area for interpersonal social and professional
communication

8. Pre-service teachers are able to assess situations in various spheres
of interpersonal, social and professional communication and enter
into communication in oral and written forms in Kazakh, Russian
and foreign languages.

9. Pre-service teachers are able to use in their personal activities
various types of information and communication technologies:
Internet resources, cloud and mobile services for searching, storing,
processing, protecting and distributing information.

10. Pre-service teachers are able to maintain a healthy lifestyle to
achieve productive social and professional activities through the
methods and means of physical education.

11. Pre-service teachers are able to select methodology and analysis, use
scientific research methods and techniques, and synthesise new
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knowledge.
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4. Program structure and learning outcomes

4.1. Structure of the pedagogical component

The extent of the Pedagogical Component shall be 60 academic credits,
including teaching practice. This component is common for all curricula in
initial teacher education. The Pedagogical Component has been jointly
created by all the involved universities in a collaborative design process. The
component is flexible and leaves space for individual universities to

implement it according to their specific situation and needs.

The overall structure of the pedagogical studies component:

Module name and main disciplines Acade_mlc
credits
SUPPORTING LEARNERS AS INDIVIDUALS 17
Psychology in Education and Concepts of Interaction and 4
Communication
Educational Science and Key Theories of Learning 3
Age and Physiological Features of the Development of Children 3
Inclusive Educational Environment 3
Teaching Planning and Individualization of Learning 4
TEACHING AND ASSESSMENT FOR LEARNING 9
Teaching Methods and Technologies 5
Assessment and Development 4
TEACHER AS A REFLECTIVE PRACTITIONER 9
Pedagogical Research 4
Research, Development and Innovation 5
TEACHER AS A FACILITATOR OF LEARNING 25
(PEDAGOGICAL PRACTICE)
Introduction to the teaching profession (1st year pedagogical 2
practice)
Psychological and pedagogical assessment (2nd year 2
pedagogical practice)
Pedagogical approaches (3rd year pedagogical practice) 6
Research and innovation in education (4th year pedagogical 15
practice)
Total academic credits 60

The modules, courses, their learning outcomes, and relation to competence

areas in more detail:
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Supporting learners as individuals 17 Academic credits

This module provides an overview of psychological theories, concepts, and
models which help to understand the pupils’ individual needs and individual
differences in learning. The module provides the pre-service teachers with
competences to acknowledge individualization of learning and the diversity
of learners in teaching. The module highlights the importance of enhancing
learner well-being through creating and maintaining a psychologically safe
educational environment.

Course title | Psychology in Education and Concepts of Interaction
and Communication

Component | Pedagogical component

Cycle Core disciplines

Module Supporting learners as individuals 17 Academic credits

Academic 4

credits

Course / The purpose of this course is to improve the following areas

competence | of pedagogical competence:

description e Competence area for pedagogy and didactics (1)

e Competence area for interaction (3, 4)

Pre-service teachers are familiar with the modern
psychological theories and models, as well as personality
functioning and individual properties. They can apply the
knowledge in their teaching in diverse educational contexts.
Pre-service teachers support positive development of
learners by fostering dialogue, interaction, and
communication in the educational process. They are able to
communicate, interact, and collaborate with pupils’ families
as well as in various other partnership networks and create
new relationships suitable for the development of their own
pedagogical activity.

Learning Pre-service teachers who demonstrate competence can:

outcomes e understand the basic concepts and terms of educational

psychology, and the main practical applications of
psychological knowledge;

e understand the patterns, facts, and phenomena of
cognitive and personal development of a person in the
processes of education and upbringing;

e apply an integrated approach to design, implementation,
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evaluation,  and of  educational
environments;

e understand the concept of continuous learning as a part
of the process of cognitive and personal development of
a person.

e apply basic communication and interaction concepts and
theories at the individual, community, and network
levels;

e select the methods of communication and interaction
that are most appropriate to facilitate learning in various
forms (offline, online, blended, hybrid);

e recognize the patterns of group dynamics and act in
ways that promote community development and well-

being.

development

Course title | Educational Science and Key Theories of Learning

Component | Pedagogical component

Cycle Core disciplines

Module Supporting learners as individuals 17 Academic credits

Academic 3

credits

Course / The purpose of this course is to improve the following areas

competence | of pedagogical competence:

description e Competence area for pedagogy and didactics (1, 2)
Pre-service teachers explore the basics of educational science
such as the conceptions of man leading to various learning
theories and pedagogical models. Based on their
understanding of the theoretical concepts, pre-service
teachers are able to make appropriate pedagogical choices
for various learning situations.

Learning Pre-service teachers who demonstrate competence can:

outcomes e distinguish between concepts of human and their

importance for understanding learning and the design of
an educational process;

o differentiate between learning theories and their
importance for understanding learning and the design of
an educational process;

o apply learning theories and pedagogical models suitable
for versatile learning processes.
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Course title | Age and Physiological Features of the Development of
Children
Component | Pedagogical component
Cycle Core disciplines
Module Supporting learners as individuals 17 Academic credits
Academic 3
credits
Course/ The purpose of this course is to improve the following areas
competence | of pedagogical competence:
description e Competence area for pedagogy and didactics (2)
Pre-service teachers are familiar with the formation of
psyche, its functioning, and the patterns of development. Pre-
service teachers can observe the development of their
students, and accordingly, plan and implement age-
appropriate learning processes considering individual needs
of students. Pre-service teachers act creatively and
appropriately in different situations and support learning and
well-being of the learners.
Learning Pre-service teachers who demonstrate competence can:
outcomes e recognize the individual starting points of different
students, their learning potential and specific support
needs;
e consider the individual needs of their students for
specific support, guidance, teaching and assessment;
¢ introduce various methodological solutions for inclusion
and for providing specific support.
Course title | Inclusive Educational Environment
Component | Pedagogical component
Cycle Core disciplines
Module Supporting learners as individuals 17 Academic credits
Academic 3
credits
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Course / The purpose of this course is to improve the following areas
competence | of pedagogical competence:
description e Competence area for pedagogy and didactics (2)
e Competence area for teachers” work environment (6, 7)
Pre-service teachers have the ability to consider the diversity
of learners and identify their individual needs in the learning
| teaching process. Pre-service teachers support students’
learning and inclusion in the educational process by using
suitable ICT, teaching and assistive technologies. Pre-service
teachers maintain students’ well-being from psychological
and ethical perspective in collaboration with the community
(teachers, students, parents/guardians) considering the
context of students’ life and learning.
Learning Pre-service teachers who demonstrate competence can:
outcomes e identify the individual educational needs that affect
participation and learning in a diverse group of students;
e use ICT and assistive technologies to support students’
learning and inclusion in the educational process.
e teach values and attitudes beneficial to collaboration and
inclusivity;
e support collaboration in the community (teachers,
students, parents/guardians).
Course title | Teaching Planning and Individualization of Learning
Component | Pedagogical component
Cycle Core disciplines
Module Supporting learners as individuals 17 Academic credits
Academic 4
credits
Course / The purpose of this course is to improve the following areas
competence | of pedagogical competence:
description e Competence area for pedagogy and didactics (1, 2)

Pre-service teachers are familiar with the curriculum in their
area of teaching and the guiding pedagogical principles and
cross-cutting development themes of a specific level of
education, such as entrepreneurship and sustainable
development. Pre-service teachers possess the necessary
skills of individualization of teaching, considering the
diversity of students and their inclusion to the learning
process, as well as the use of teaching technologies, based on
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pedagogical and independent research.

Learning Pre-service teachers who demonstrate competence can:

outcomes e understand the main principles and requirements of the
curriculum in their area of teaching and apply them in
planning and conducting educational activities;

e identify factors and conditions that affect students’
learning;

e apply in practice the principles of inclusion as well as
individualized teaching and guidance (adapting
curricula, developing differentiated lessons) by
considering the needs of the students and support the
development of their personality and self-esteem,
including career guidance.

Teaching and assessment for learning 9 Academic credits

This module provides the teacher students with competencies to carry out
interactive and student-centered teaching and assessment aligned with
learning objectives. The module highlights the use of digital tools and
technologies and the ability to update and apply teaching technologies in the
context of ongoing changes in the society and the educational
environment. This module supports the pre-service teachers’ competence to
communicate and collaborate in various partnership networks to enhance
own pedagogical activity.

Course title | Teaching Methods and Technologies

Component | Pedagogical component

Cycle Core disciplines

Module Teaching and assessment for learning 9 Academic credits
Academic 5

credits

Course / The purpose of this course is to improve the following areas
competence | of pedagogical competence:

description e Competence area for pedagogy and didactics (1, 2)

Pre-service teachers have a comprehensive understanding of
teaching strategies and methodologies, and can apply them in
planning, teaching, and assessment in innovative ways
matching the specific pedagogical situations, conditions of a
specific school and the capabilities of students. Pre-service
teachers are able to design suitable inclusive physical and
online learning environments at different stages of the
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educational process. Pre-service teachers understand and can
apply the regulations of copyright and data protection in their
learning material planning. Pre-service teachers possess
necessary knowledge of didactics, learning technologies and
methods of motivating students being able to provide
necessary pedagogical assistance to students.

Learning Pre-service teachers who demonstrate competence can:
outcomes ¢ select pedagogical models suitable for teaching;

o apply teaching methods in a creative and varied manner,
considering the opportunities offered by learning
technologies;

e use a suitable inclusive learning environment in their
teaching;

e acknowledge and apply the norms and principles of
copyright and data protection;

e apply guidance methods to motivate students and to
support their learning achievements.

Course title | Assessment and Development

Component | Pedagogical component

Cycle Core disciplines

Module Teaching and assessment for learning 9 Academic credits
Academic 4

credits

Course / The purpose of this course is to improve the following areas
competence | of pedagogical competence:

description e Competence area for pedagogy and didactics (2)

Pre-service teachers have a thorough understanding of the
meaning of assessment in learning process and are able to
provide constructive assessment in ethical manner in
different phases of learning processes and engage learners in
assessment. Pre-service teachers identify, differentiate, and
use different assessment technologies, principles, stages, and
assessment tools in their own field of expertise (including
formative and summative assessment and self-and peer-
assessment, etc). They can critically evaluate and analyze
their understanding and practices concerning assessment and
develop them further.
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Learning
outcomes

Pre-service teachers who demonstrate competence can:

e use and apply a variety of methods and tools of
assessment and feedback (formative and summative
assessment);

e apply pedagogical principles in defining and recognizing
competence levels of learners;

¢ understand the importance and support the development
of students’ self- and peer-assessment skills.

Teacher as a reflective practitioner 9 Academic credits

This module focuses on the methodological foundations of pedagogy, and it
provides understanding of how pedagogical research informs teaching
practices. The module helps the pre-service teachers to develop their
reflection skills to become aware of themselves as teachers and to develop
their own teaching as well as the ability to set new goals for pedagogical
development to ensure lifelong learning. The module also addresses the
ethical aspects of the teachers’ work and its development.

Course title | Pedagogical Research

Component | Pedagogical component

Cycle Core disciplines

Module Teacher as a reflective practitioner 9 Academic credits

Academic 4

credits

Course / The purpose of this course is to improve the following areas

competence | of pedagogical competence:

description e Competence area for professional development (10)
This course provides pre-service teachers with a theoretical
foundation on pedagogical research. Pre-service teachers
possess skills to seek and critically select theoretical
knowledge from various reliable sources, utilize research
findings in the development their pedagogical thinking and
practice, and adopt willingness to promote research-based
learning and education as well as their own continuing
development and professional growth.

Learning Pre-service teachers who demonstrate competence can:

outcomes e recognize the nature of pedagogy and its basic

terminology;
e identify the central areas of research in pedagogy and
understand the difference between everyday thinking and
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scientific knowledge;
o follow the changes in the field of education and consider
how they influence own work as a teacher.

Course title

Research, Development, and Innovation

Component

Pedagogical component

Cycle

Core disciplines

Module

Teacher as a reflective practitioner 9 Academic credits

Academic
credits

5

Course /
competence
description

The purpose of this course is to improve the following areas
of pedagogical competence:

e Competence area for professional development (8, 9)

e Competence area for interaction (5)

To stay up-to-date and be able to continuously develop
themselves and their work, pre-service teachers acquire new
research-based knowledge and conduct practice-based
research in an ethical manner in various networks concerning
the development of education and teacher profession,
innovative approaches to learning, as well as learning and
guidance of students. Pre-service teachers adopt
development-oriented mindset and are able to develop,
update and apply innovative teaching approaches and
technologies in the context of ongoing changes in society
and the educational environment.

Pre-service teachers design a small-scale research project to
familiarize themselves with research-based development of
their work as teachers. They identify their research
topic/questions, conduct the literature review and design the
methodology for the data collection and analysis, including
ethical aspects of research. After the course, pre-service
teachers are able to develop and update their pedagogical
activities based on ethically conducted research and
development and carry out or participate in research projects.
They are also able to present their research and development
results using various professional forms and channels.

Learning
outcomes

Pre-service teachers who demonstrate competence can:
e evaluate their own professional activities and work
environment to find areas for improvement;
e apply a research-based approach to their professional
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activities and carry out independent research work;

e consider and apply ethical aspects of research
procedures;

e apply critical thinking in data collection and utilization
for the development of initial teacher education;

e participate in scientific design research and / or develop
cooperation between universities and stakeholders;

e document their own research activities and present the
results using various forms of communication.

Teacher as a facilitator of learning (Pedagogical practice) 25 Academic
credits

This module focuses on the transformation of theoretical knowledge into
practical skills through two pedagogical practice periods/courses, as well as
the formation of a teacher’s professional identity that meets the
requirements of teaching profession today and in the future. During the
module, pre-service teachers also establish practice-based research skills
promoting the continuous process of professional growth.

Pedagogical practice is organized in four periods/courses, one per study
year, and each having their specific learning outcomes where the
competences of pre-service teachers are progressively deepened from
orientation and observation to designing educational processes and
conducting own lessons, and developing own work environment through
practice-based research activities.

All practice periods have some prerequisites and pre-service teachers must
have completed a certain amount of subject and/or pedagogical studies
before they can conduct their pedagogical practice, the number of credits
may vary between the faculties and/or educational programmes.

Course title | Introduction to the teaching profession (1st year
pedagogical practice)

Component | Pedagogical component

Cycle Core disciplines

Module Teacher as a facilitator of learning 25 Academic credits
Academic 2

credits
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Course /
competence
description

The purpose of this course is to improve the following areas
of pedagogical competence:

competence area for pedagogy and didactics (1, 2)
competence area for interaction (3, 4, 5)

competence area for teachers” work environment (6, 7)
competence area for professional development (8, 9,
10)

Pre-service teachers familiarize themselves with the
educational process and the context of the educational
institution and its adaptation to the conditions of future
professional activity.

The prerequisite for the course is that the Pre-service
teachers have completed the courses "Psychology in
Education and Concepts of Interaction and Communication
" and "Age and physiological features of the development of
children" of the pedagogical component before entering their
first pedagogical practice.

Learning
outcomes

Pre-service teachers who demonstrate competence can:

e understand the regulatory and legislative framework of
the education system of the Republic of Kazakhstan, and
the documents regulating educational institutions;

e distinguish the main documents for maintaining school
records (work plans of the educational institution,
Kundelik electronic diary, short-term, medium-term and
long-term lesson planning, etc.);

e comprehend the theoretical and applied aspects of
pedagogy and educational psychology in the educational
process at school considering social, age, psychophysical
and individual characteristics of students, as well as their
special educational needs.

Course title

Psychological and pedagogical assessment (2nd year
pedagogical practice)

Component

Pedagogical component

Cycle

Core disciplines

Module

Teacher as a facilitator of learning 25 Academic credits

Academic
credits

2
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Course /
competence
description

The purpose of this course is to improve the following areas
of pedagogical competence:

competence area for pedagogy and didactics (1, 2)
competence area for interaction (3, 4, 5)

competence area for teachers” work environment (6, 7)
competence area for professional development (8, 9,
10)

Pre-service teachers familiarize themselves with the features
of the integral pedagogical process of an educational
institution and the formation of analytical-reflexive,
research, design, and other skills in the field of psychological
and pedagogical support of the educational process.

The prerequisite for the course is that the Pre-service
teachers have completed the course "Pedagogical Research"
of the pedagogical component before entering their second
pedagogical practice.

Learning
outcomes

Pre-service teachers who demonstrate competence can:

e comprehend the psychological and pedagogical
foundations of teaching strategies (critical thinking,
functional literacy, collaborative learning, self-education,
self-improvement, criteria-based learning);

o apply psychological and pedagogical diagnostic methods
to evaluate the needs of a group of students, and
understand how the support processes of the student
welfare services function in schools;

e understand teacher’s work from the socio-pedagogical
aspect and reflect own professional identity as a future
teacher;

e establish effective dialogue to reinforce students’ positive
and responsible learning behaviours;

e collaborate with all stakeholders of the educational
process;

¢ analyze and develop a holistic pedagogical process in its
various forms (lesson, seminar, round table, debate, etc.),
and conduct wvarious forms of subject-related
extracurricular activities.

Course title

Pedagogical approaches (3rd year pedagogical practice)

Component

Pedagogical component

Cycle

Core disciplines
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Module

Teacher as a facilitator of learning 25 Academic credits

Academic
credits

6

Course /
competence
description

The purpose of this course is to improve the following areas
of pedagogical competence:

competence area for pedagogy and didactics (1, 2)
competence area for interaction (3, 4, 5)

competence area for teachers” work environment (6, 7)
competence area for professional development (8, 9,
10)

During this course, pre-service teachers go through a
comprehensive professional development where they
improve in practice their professional practices and develop
their pedagogical and subject-specific competences
necessary for a teacher (preschool teacher, primary school
teacher, subject teacher, assistant class teacher / curator).

The prerequisite for the course is that the Pre-service
teachers have completed the courses "Methods and
Technologies of Teaching”, "Assessment and Development”,
and "Inclusive Educational Environment™ of the pedagogical

component before entering their third pedagogical practice.

Learning
outcomes

Pre-service teachers who demonstrate competence can:

e design and organize independently a constructive and
inclusive educational process;

e choose purposeful and suitable learning materials,
innovative pedagogical approaches, and active teaching
considering also the use of educational technologies
and digital environments;

o apply subject-specific knowledge and didactics;

e apply formative and summative assessment methods
and techniques, and support the development of
students’ reflection, self- and peer-assessment skills;

e establish dialogical atmosphere with all stakeholders of

the educational process to solve problems and conflict
situations and to promote safe learning environment.

Course title

Research and innovation in education (4th year
pedagogical practice)

Component

Pedagogical component
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Cycle Core disciplines

Module Teacher as a facilitator of learning 25 Academic credits
Academic 15

credits

Course / The purpose of this course is to improve the following areas
competence | of pedagogical competence:

description competence area for pedagogy and didactics (1, 2)

competence area for interaction (3, 4, 5)
competence area for teachers” work environment (6, 7)
competence area for professional development (8, 9, 10)

The course focuses on establishing pre-service teachers’
developmental approach towards their own professional
activities and work environment. The course also emphasizes
the development of pre-service teachers’ collaborative,
problem-solving and leadership skills. They deepen their
pedagogical skills and develop research skills as well as
practical skills (didactics) in accordance with their area of
specialization.

During this practice period pre-service teachers also collect
and analyze data, test the hypothesis, or make
experimentations according to the research plan created in
the course “Research, Development, and Innovation”. They
make conclusions and explore various forms and channels of
communicating the research results in a professional manner.

The prerequisite for the course is that the Pre-service
teachers have completed the courses "Teaching planning and
individualization of learning” and "Research, development
and innovation" of the pedagogical component.

27



Learning
outcomes

Pre-service teachers who demonstrate competence can:

e design and organize independently a constructive and
inclusive educational process to test hypothesis, make
pedagogical experimentations and/or collect data
according to their research plan;

e apply innovative teaching and learning strategies, and
methods and tools for designing, conducting and
assessing an educational process and/or extracurricular
activities based on long-term, medium-term, short-term
lesson / lesson plans, and educational and out-of-class
activities in the subject;

e analyze the results of their experimentations and/or data
collected and draw conclusions;

e document their research activities and present the results
in a professional manner using various forms of
communication;

e evaluate their professional activities in relation to the
activities of the organization and  through
experimentations and practice-based research create ideas
for improvement of their work and their work
environment.

4.2 Structure of the subject component

Module name and main disciplines Acade_mlc
credits

BASIC ENGLISH THEORY 22

University Component 13

Fundamentals of the theory of English language

Introduction to linguistics

Optional Component

5
5
Modern trends in English phonetics and grammar 3
9
3

Functional-stylistics

English language stylistics and lexicology

Comparative typology of English, Kazakh/Russian 6
Grammar, vocabulary and phonology

METHODS AND TECHNOLOGY OF TEACHING A 25

FOREIGN LANGUAGE

University Component 15
English language teaching methodology and linguodidactics 6
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Design and simulation of learning based on cognitive-

interactive technologies 4
Design and simulation of learning based on cognitive- 5
interactive technologies
Optional Component 10
New technologies in the updated educational content
Smart technologies in education Smart technologies in 5
education
Use of IT-technologies in online teaching of English language 5
Technologies of criteria evaluation
INTEGRATED SPECIFICALLY TARGETED 16
TECHNOLOGIES OF ENGLISH LANGUAGE TEACHING
University Component 11
Specifically targeted methods of teaching English in different 6
types of schools
Methods of early teaching of English language 5
Optional Component 5
CLIL technology in teaching English
STEM and STEAM technology in teaching English
Interactive methods and technologies for teaching English in 5
different types of schools
LANGUAGE, CULTURE, COMMUNICATION 17
University Component 11
Oral and written practice (B1 level) 6
Oral and written practice (B2 level) 5
Optional Component 6
Culture-oriented linguistics and intercultural education 3
Culture and intercultural education: national and foreign
English language and global communication 3
Media literacy and digital communication
PROFESSIONAL ENGLISH 34
University Component 24
Work-related English (C1 level) 6
English literature and creative writing 5
Work-related English (C2 level) 5
English for academic purposes 5
Theatricalization in English language teaching 3
Optional Component 10
Subject-specific English 3
Public speaking and diplomacy
Methodology and design of scientific research (A) 7
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Business English

PROFESSIONAL FINAL MODULE 8

Final attestation (B) 8

Total academic credits

122

Basic English theory 22 academic credits

The linguistic module gives an idea of the theoretical foundations of the
English language as a system and gives knowledge about the theory of
phonetics, grammar, lexicology, the history of the English language, as well
as about the functional use of the English language, aimed at the integration
of theoretical basic knowledge in the professional sphere.

Course title | Fundamentals of the theory of English language

Component | Subject component, University Component

Cycle Major disciplines

Module Basic English Theory 22 academic credits

Academic 5

credits

Course/ The purpose of this course is to improve the following areas

competence | of subject competence:

description e Competence area for Basics of learning English:

linguistic competence (1, 2)

The aim of this course is establishment of pre-service
teacher's knowledge of the main stages of historical,
linguocultural development of the language, the current state
of the theoretical aspects of the language being studied. The
relevance of the course lies in the training of a specialist
with the necessary knowledge in the field of linguistics. The
course promotes the development of linguistic competence
among pre-service teachers, according to which pre-service
teachers are proficient in general areas of theoretical
grammar, phonetics, stylistics, basic English language,
operate key morphological and syntactic categories, know
the structure of English words, the main ways of word
formation, figurative phraseology. The course teaches pre-
service teachers to think in English, apply knowledge in the
context of real situations.

Learning Pre-service teachers demonstrating competence can:

outcomes e apply knowledge of theoretical and practical aspects
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of language use;

e distinguish grammatical structures, morphological
and syntactic bases of the English language;

e carry out linguistic analysis at different levels of the
language;

e solve theoretical questions of linguistics, reveal their
pragmatic meanings in the functioning of the

language.

Course title | Functional stylistics

Component | Subject component, Optional Component

Cycle Major disciplines

Module Basic English Theory 22 academic credits

Academic 3

credits

Course/ The purpose of this course is to improve the following

competence | areas of subject competence:

description e Competence area for Basics of learning English:

linguistic competence (1, 2)

The aim of this course is familiarizing the pre-service
teachers with the laws of the functioning of the language in
various spheres of speech communication, mastering the
basic terminology of stylistics and developing
representation of sociolinguistic and pragmatic aspects of
various functional styles of the English language at all
levels (phonetic, lexical-phraseological, morphological,
syntactic units).
The relevance of the course is to highlight the main
problems of the style of the English language, to use
language expressive means correctly. Pre-service teachers
develop their knowledge about the functional and style
system of the English language, become proficient in
linguistic methods of research, and find expressive means
in the text and determine their functions.

Learning Pre-service teachers demonstrating competence can:

outcomes e analyse the text, both at the level of value and at the

level of meaning;

e recognize the artistic means expressing the author’s
thought and emotional attitude to the depicted
reality;
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¢ have the skills of interpretation of stylistic
techniques and expressive means;
e carry out stylistic analysis and interpretation of the

text.

Course title | English language stylistics and lexicology

Component | Subject component, Optional Component

Cycle Major disciplines

Module Basic English Theory 22 academic credits

Academic 3

credits

Course/ The purpose of this course is to improve the following

competence | areas of subject competence:

description e Competence area for Basics of learning English:

linguistic competence (1, 2)

The aim of this course is to familiarize pre-service teachers
with language stylistics, its main categories, functional
styles, stylistic techniques, description of the main methods
of stylistic analysis of the text, application of corpus style,
as well as to teach lexicology and lexicography. The
relevance of the course is aimed at reviewing stylistics,
studying lexical phenomena specific to different language
styles and basic English language versions, and the use of
online programs and other digital tools. As a result of
studying this course, pre-service teachers develop their
ability to purposefully use language and speech units in
different contextual situations.

Learning Pre-service teachers demonstrating competence can:

outcomes e critically comprehend what they have read

e define stylistic techniques, understand the choice of
a particular language means that attract our attention,
and compare speech models of different people;

o apply methods of linguistic analysis;

e use corpus-based stylistics, simple computer analysis
of text templates and interpret their relationship with
the style and effect of speaker or writer.

Course title | Introduction to linguistics
Component | Subject component, Optional Component
Cycle Major disciplines
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Module

Basic English Theory 22 academic credits

Academic
credits

5

Course/
competence
description

The purpose of this course is to improve the following
areas of subject competence:
e Competence area for Basics of learning English:
linguistic competence (1, 2)

The aim of this course is to familiarize pre-service teachers
with general theoretical problems, such as the origin of
languages, social characteristics of language, language and
speech, language and thinking, internal structure of
languages, classification of languages of the world,
linguistic map of the world. The relevance of the course is
aimed at the analysis of typological characteristics of
languages with basic concepts and terms of linguistics,
theoretical approaches to the language. The course
provides pre-service teachers with an overview of
linguistic analysis, ranging from the study of the sounds of
human speech to the structure and meaning of sentences,
language mastering, and all that develops pre-service
teachers' common language competence. Pre-service
teachers express willingness to participate in foreign oral
and written communication activities.

Learning
outcomes

Pre-service teachers demonstrating competence can:

e demonstrate knowledge of the basic concepts of
linguistics: genealogical and typological
classification of languages;

e demonstrate knowledge of the properties of
language as a sign system, function of language,
relations of language and mentality, language and
speech, structure of language, theory of language
origin;

e demonstrate knowledge of the properties of the units
of phonemic level, their verbal implementation,
properties of the word as a basic linguistic unit,
types of word combinations, types of semantic
changes.

Course title

Comparative typology of English, Kazakh/Russian

Component

Subject component, Optional Component

Cycle

Major disciplines
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Module

Basic English Theory 22 academic credits

Academic
credits

6

Course/
competence
description

The purpose of this course is to improve the following
areas of subject competence:
e Competence area for Basics of learning English:
linguistic competence (1, 2)

The aim of this course is to develop knowledge about
typological description and classification of languages,
about the methodology of typological study. The relevance
of the course is aimed at comparing the most common
features of the structure of languages in their interrelation
and interdependence, the features of interlanguage
differences between English and native languages. The
course includes sections corresponding to all levels where a
comparative analysis of English and Kazakh/Russian
languages is possible (phonetic, morphological, syntactic,
lexical). This course promotes the development of lexical
competence. Pre-service teachers can determine the
contextual meaning of a word, compare its meaning with
his native language, select specific national features with
the help of personal language experience.

Learning
outcomes

Pre-service teachers demonstrating competence can:

e show knowledge of typology of phonological
systems of English and Kazakh/Russian languages;

e show knowledge of typology of morphological
systems of English and Kazakh/Russian languages;

e show knowledge of typology of syntax and lexical
systems;

e apply knowledge of comparative typology in the
method of teaching English.

Course title

Modern trends in English phonetics and grammar

Component

Subject component, Optional Component

Cycle

Major disciplines

Module

Basic English Theory 22 academic credits

Academic
credits

3
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Course/

The purpose of this course is to improve the following

competence | areas of subject competence:
description e Competence area for Basics of learning English:
linguistic competence (1, 2)
The aim of this course is to familiarize pre-service teachers
with modern trends in the phonetics and grammar of the
English language. The relevance of the course is aimed at
meaningful learning of the language as a means of
communication through the skills of grammatically and
phonetically correct foreign speech. This course includes
theoretical provisions (rules) and practical section
(exercises) and contributes to the development of
intercultural competence. Pre-service teachers can engage
in intercultural interaction, taking into account cultural
differences.
Learning Pre-service teachers demonstrating competence can:
outcomes e show knowledge of theoretical and practical aspects
of the use of the language, including its phonetic,
semantic, grammatical, textual and pragmatic
features;

e synthetically describe the basic approaches to the
study of various aspects of the structure of the
language;

e show willingness to communicate based on acquired
theoretical knowledge.

Course title | Grammar, vocabulary and phonology

Component | Subject component, Optional Component

Cycle Major disciplines

Module Basic English Theory 22 academic credits

Academic 6

credits

Course/ The purpose of this course is to improve the following
competence | areas of subject competence:

description e Competence area for Basics of learning English:

linguistic competence (1, 2)

The aim of the course is to familiarize pre-service teachers
with the main areas of phonetic theory, to develop
scientific linguistic worldview, to provide pre-service
teachers with scientific knowledge about phonetic,
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grammatical, lexical systems of modern English language
and their functioning. The relevance of this course is aimed
at understanding interdisciplinary communicators with
courses in general linguistics, theoretical phonetics,
lexicology, as well as with the workshop on the culture of
speech communication. During the course, pre-service
teachers acquire socio-cultural and linguistic competencies.
Pre-service teachers can demonstrate knowledge of
phonetic, lexical and grammatical phenomena of the
studied foreign language, used in the field of everyday and
professional communication and allowing to use it as a
means of personal communication.

Learning
outcomes

Pre-service teachers demonstrating competence can:

e navigate in modern linguistic concepts and
directions;

e possess the main functional and stylistic varieties of
the language, the norms of the English language and
systemic knowledge of the world;

e apply the acquired knowledge in practice.

Methods and technology of teaching a foreign language 25 academic

credits

The module is aimed at mastering knowledge in the field of foreign-
language education (management, organization, teaching technology). The
module teaches how to use skills to develop control and evaluation
material, be able to integrate scientific knowledge of methods of teaching a
foreign language in research and teaching activities, including skills of
introspection and reflection, in the professional activity.

Course title | English language teaching methodology and
linguodidactics

Component | Subject component, University Component

Cycle Major disciplines

Module Methods and technology of teaching a foreign language 25
academic credits

Academic 6

credits

Course/ The purpose of this course is to improve the following

competence | areas of subject competence:

description e Competence area for basics of learning English:

linguistic competence (2)
e Competence area for foreign language teaching
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technologies: methods and linguodidactics (3, 4, 6)

The aim of this course is to master theoretical knowledge
of linguodidactical basics of teaching English, which
expands and deepens the basics of linguistic and
methodological competence. The content of the course
covers a wide range of issues related to teacher training,
considering current trends in updating the content of
education in Kazakhstan in the field of teaching a foreign
language. This course equips pre-service teachers with the
necessary knowledge about professional pedagogical and
educational activities for teaching a foreign language in
school and involves mastering the abilities and skills to
navigate the flow of scientific and educational information,
to select, analyse and evaluate new information on the
methodology of teaching English with a view to its use in
educational and pedagogical activities.

Learning
outcomes

Pre-service teachers demonstrating competence can:

e use modern methods, means and forms of teaching
English at school in the planning and analysis of
practical classes on EL depending on the didactic
purpose, planned results, the content of the studied
material and age characteristics of students;

e demonstrate deep knowledge of the basics of
establishment and development of communicative
competence of students in English;

e demonstrate strengthening of their theoretical
foundations through the knowledge of an integrative
approach to identify the main patterns of the
pedagogical process of teaching foreign languages;

e demonstrate practical use of teaching methods in
linguistically diverse classes with an inclusive
approach, promote intercultural awareness.

Course title

Design and simulation of learning based on cognitive-
interactive technologies

Component

Subject component, Optional Component

Cycle

Major disciplines

Module

Methods and technology of teaching a foreign language 25
academic credits

Academic
credits

4
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Course/
competence
description

The purpose of this course is to improve the following
areas of subject competence:
e Competence area for basics of learning English:
linguistic competence (2)
e Competence area for foreign language teaching
technologies: methods and linguodidactics (3, 4)

The purpose of this course is to master the methodological
foundations of modelling and designing English classes, as
well as to establish the readiness of pre-service teachers to
introduce cognitive and interactive technologies in the
process of teaching foreign languages. At the same time,
pre-service teachers develop foreign language and
cognitive and methodical competences. These competences
help them to arrange the learning process based on
organizational and activity approach, feedback system and
monitoring of learning results for each individual student,
as well as to teach students according to their individual
abilities, including interest, internal motivation, self-
efficacy, embodiment, cognitive load and self-regulation.

Learning
outcomes

Pre-service teachers demonstrating competence can:

e model, implement, evaluate, critically reflect on the
process of learning a foreign language;

o effectively use cognitive and interactive
technologies, methods and means of teaching foreign
languages to ensure personal and professional
development;

e (Qeneralize and disseminate innovative
methodological experience in the field of teaching
foreign languages.

Course title

Use of IT-technologies in online teaching of English
language

Component

Subject component, Optional Component

Cycle

Major disciplines

Module

Methods and technology of teaching a foreign language 25
academic credits

Academic
credits

5

Course/
competence
description

The purpose of this course is to improve the following
areas of subject competence:
e Competence area for basics of learning English:
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linguistic competence (2)
e Competence area for foreign language teaching
technologies: methods and linguodidactics (3, 4, 6)

The aim of this course is to develop information technology
competence on the basis of the application of distance
learning technologies at various educational levels in the
educational process. The course develops the skills of self-
organization and self-education necessary for online or
remote classroom management. The course is focused on
the development of pre-service teachers' reflexive abilities
through the establishment and development of critical
thinking, and their ability to comprehend the systemic
representations of students about modern online learning
technologies the most effective in teaching English
language, as well as their basic readiness to apply these
technologies in their professional activities.

Learning Pre-service teachers demonstrating competence can:
outcomes e increase the cognitive activity of students through the
active use technologies in the field of teaching a
foreign language for deeper language immersion
(videoconferences, interactive applications, training
courses);
e demonstrate practical skills of implementing
complex applications in the process of teaching a
foreign language;
e plan and conduct English lessons using online
learning technologies;
e use innovative approaches in the evaluation in both
offline and online environments;
e demonstrate the skills of designing courses for online
and hybrid learning.
Course title | Technologies of criteria evaluation
Component | Subject component, Optional Component
Cycle Major disciplines
Module Methods and technology of teaching a foreign language 25
academic credits
Academic 5
credits
Course/ The purpose of this course is to improve the following
competence | areas of subject competence:
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description

e Competence area for basics of learning English:
linguistic competence (2)

e Competence area for foreign language teaching
technologies: methods and linguodidactics (3, 5)

The aim of this course is to familiarize pre-service teachers
with the technology of criteria-based evaluation of learning
results, as well as to develop a creative approach to the
organization of quality control. Pre-service teachers
develop their professional skills related to setting goals,
selecting the content to test the knowledge of students,
selecting methods, forms and means of evaluating the
results of training, developing tests, i.e. those based on
information technology and foreign methodical and
teaching experience. They are able to use this knowledge in
professional activities to improve the educational process.
The course is aimed at the development of pre-service
teachers’ personal self-improvement, and the development
of psychological and pedagogical, methodological
competencies.

Learning Pre-service teachers demonstrating competence can:
outcomes e design educational process using modern methods
and technologies of training and diagnostics;

e design educational tools and resources within the
framework of the use of modern methods and
technologies of training and diagnostics;

e evaluate objectively in accordance with the
established evaluation criteria.

Course title | New technologies in the updated content of education

Component | Subject component, Optional Component

Cycle Major disciplines

Module Methods and technology of teaching a foreign language 25
academic credits

Academic 5

credits

Course/ The purpose of this course is to improve the following

competence | areas of subject competence:

description e Competence area for basics of learning English:

linguistic competence (2)
e Competence area for foreign language teaching
technologies: methods and linguodidactics (3, 5)
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During the course, pre-service teachers study and master
modern educational technologies, taking into account the
updated content of education. As a result of studying the
course, pre-service teachers master the professional
competences of an English teacher, which are aimed at
developing an understanding of the problems of applying
new approaches to diagnosing and assessing students'
educational achievements in the process of learning
English. Pre-service teachers learn to use modern
pedagogical technologies that consider the characteristics
of language acquisition of students in preschool, primary,
and secondary education, allowing them to make a
cognitive and correct choice of pedagogical technologies
and methods of teaching a foreign language that is
appropriate for students’ learning process and for the
professional development of pre-service teachers in the
methodology of teaching a foreign language.

Learning
outcomes

Pre-service teachers demonstrating competence can:

e analyse the conditions for the use of modern
technologies and teaching methods, taking into
account the age and individual characteristics of
schoolchildren of language acquisition, the specifics
of their educational needs and interests;

e apply various educational technologies in accordance
with the objectives of the process of teaching a
foreign language;

e to develop new educational content, technologies and
specific methods of teaching English at all levels of
education;

e search, analyze and evaluate information, use
information tools to gain new knowledge in the field
of teaching English language.

Course title

Computer applications and resources for learning and
teaching English

Component

Subject component, Optional Component

Cycle

Major disciplines

Module

Methods and technology of teaching a foreign language 25
academic credits

Academic
credits

5
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Course/
competence
description

The purpose of this course is to improve the following
areas of subject competence:
e Competence area for basics of learning English:
linguistic competence (2)
e Competence area for foreign language teaching
technologies: methods and linguodidactics (3, 5, 6)

The aim of this course is to develop knowledge, skills and
abilities in the use of digital and Al-based technologies,
computer applications and resources for teaching and
learning English. During the training, the future teacher
will acquire research, linguodidactic and communicative
competences. The relevance of the course lies in the use of
digital and Al-based technologies as an educational
resource that helps language learners improve their
language skills, complement them with other teaching
methods, thereby ensuring the participation of a
linguistically rich learning environment.

Learning
outcomes

Pre-service teachers demonstrating competence can:

e use computer applications and resources in a proper
manner in job presentation and training;

e increase the cognitive activity of students in the
process of application of interactive language
applications;

e critically review computer teaching materials and
resources and differentiate tasks, develop lessons
based on language applications.

Course title

Smart technologies in education

Component

Subject component, Optional Component

Cycle

Major disciplines

Module

Methods and technology of teaching a foreign language 25
academic credits

Academic
credits

5

Course/
competence
description

The purpose of this course is to improve the following
areas of subject competence:
e Competence area for basics of learning English:
linguistic competence (2)
e Competence area for foreign language teaching
technologies: methods and linguodidactics (3, 5, 6)
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During the course, pre-service teachers transform
themselves from passive recipients into active users of
smart technologies in the educational processes, and they
learn to adopt smart technologies and integrate them into
the process of teaching English. During the training, pre-
service teachers have a good understanding of digital
technologies and the existing device complex (computers,
tablets, interactive boards, portable projectors) that is used
to achieve the set pedagogical, linguistic and
communicative tasks. Pre-service teachers acquire the
necessary skills for successful activity and efficient
operation of smart-technologies in the context of digital
transformations in education. Also, pre-service teachers
develop critical thinking skills, since adaptation to the new
realities of digital smart education requires systematic,
consistent, creative ideas and organized strategies to solve
the problems.

Learning
outcomes

Pre-service teachers demonstrating competence can:

e demonstrate knowledge of the principles and laws of
smart-technologies in the process of teaching a
foreign language;

e use the existing complex of devices (for example,
computers, tablets, portable projectors) for
successful achievement of the tasks;

e understand and evaluate the importance of using
smart-technology in educational transformations;

e evaluate the complexity and limitations of the smart-
technologies used and find the most effective way to
use them.

Integrated specifically targeted technologies of English language
teaching 16 academic credits

The module includes modern trends in the development of methods of
teaching English, the basic requirements for a modern English lesson in
accordance with the principles of modern lesson modeling based on the
updated content of education, using CLIL, STEM, STEAM technologies.
Special attention is paid to the organization of the educational process of
teaching a foreign language in specialized schools, as well as to the
educational needs of students.

Course title

Specifically targeted methods of teaching English in
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different types of schools

Component

Subject component, University Component

Cycle

Major disciplines

Module

Integrated specifically targeted technologies of English
language teaching 16 academic credits

Academic
credits

6

Course/
competence
description

The purpose of this course is to improve the following
areas of subject and pedagogical competence:
e Competence area for professional development (8, 9)
e Competence area for interaction (5)
e Competence area for Technologies of learning a
foreign language: methods and linguodidactics (3, 4,
5)

The course is aimed at the establishment of knowledge of
pre-service teachers of the main directions and principles of
development of diverse foreign-language education in the
Republic of Kazakhstan. Pre-service teachers differentiate
the linguistic aspects of foreign-language speech activity,
apply knowledge of the peculiarities of teaching a foreign
language at different levels of secondary school, in schools
with early learning of a foreign language, study of the
peculiarities of the content and construction of the process
of teaching a foreign language in schools with specific
study of FL and in specialized schools. They also study the
psychological and  pedagogical prerequisites  of
development, the difficulties of teaching in a multilingual
environment, proprietary methods, bilingual teaching in the
environment of early learning.

Learning
outcomes

Pre-service teachers demonstrating competence can:

e creatively use advanced pedagogical technologies in
teaching a foreign language;

e use new IT technology tools in the process of
teaching English, taking into account the individual
needs of students;

e integrate scientific knowledge on the methodology of
teaching a foreign language and its basic sciences,
effectively apply them in the process of teaching
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Course title

CLIL technology in teaching English

Component

Subject component, Optional Component

Cycle

Major disciplines

Module

Integrated specifically targeted technologies of English
language teaching 16 academic credits

Academic
credits

5

Course/
competence
description

The purpose of this course is to improve the following
areas of subject and pedagogical competence:
e Competence area for professional development (8, 9)
e Competence area for interaction (5)
e Competence area for Technologies of learning a
foreign language: methods and linguodidactics (3, 4,
5)

The course is aimed at establishing pre-service teachers’
understanding of the importance of developing
interpersonal, intercultural and linguistic skills, which are
in demand among current employers. They demonstrate
knowledge and understanding of the purpose, content and
organization of the educational process using CLIL
technology. Pre-service teachers are able to integrate
specific terms and certain linguistic constructions into the
learning process that contribute to the enrichment of
subject-specific terminology vocabulary and prepare it for
further study and application of the acquired knowledge
and skills.

Learning
outcomes

Pre-service teachers demonstrating competence can:

e develop CLIL based lessons on all the principles of
their methodology;

e distinguish the features of CLIL in foreign language
educational activities;

e critically evaluate the experience of using CLIL
technology from different resources, taking into
account the age, sensory and intellectual abilities of
students.

Course title

STEM and STEAM technology in teaching English

Component

Subject component, Optional Component

Cycle

Major disciplines
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Module

Integrated specifically targeted technologies of English
language teaching 16 academic credits

Academic
credits

5

Course/
competence
description

The purpose of this course is to improve the following
areas of subject and pedagogical competence:
e Competence area for professional development (8, 9)
e Competence area for interaction (5)
e Competence area for Technologies of learning a
foreign language: methods and linguodidactics (3, 4,
5)

The course is aimed at the establishment of pre-service
teachers’ knowledge and understanding of the leading
principles and main tendencies of the development of the
modern system of variable-based foreign-language
education. Pre-service teachers are able to apply STEM and
STEAM technologies in teaching a foreign language,
analyse and summarize advanced achievements and
teaching experience. They are able to differentiate and
critically approach the choice of material for students in
accordance with the goals and form of organization of the
educational process.

Learning
outcomes

Pre-service teachers demonstrating competence can:

e critically analyse modern methodical systems and
alternative programmes of teaching a foreign
language at school;

e arrange educational activities of students using
STEM and STEAM technologies for independent
work, project and research activities in the process of
teaching English.

Course title

Methods of early teaching of English language

Component

Subject component, Optional Component

Cycle

Major disciplines

Module

Integrated specifically targeted technologies of English
language teaching 16 academic credits

Academic

5

46



credits

Course/
competence
description

The purpose of this course is to improve the following
areas of subject and pedagogical competence:
e Competence area for professional development (8, 9,
10)
e Competence area for interaction (4, 5)
e Competence area for Technologies of learning a
foreign language: methods and linguodidactics (3, 5)

The aim of the course is to provide pre-service teachers
with the knowledge about the approaches and methods of
teaching English at an early stage of education in the
context of modern foreign-language education. Pre-service
teachers are introduced to the main methods and
approaches used in the process of teaching English to
children in the pre-school stage of education, since during
that period children unlock their maximum potential in
terms of language mastery.

Learning
outcomes

Pre-service teachers demonstrating competence can:

o differentiate the early learning and development of
the language in the context of modern foreign-
language education;

o effectively use innovative platforms with different
tools for development, implementation and
evaluation in early learning;

e use the opportunities of game technologies of
teaching to develop speaking skills at an early stage
of learning.

Course title

Interactive methods and technologies for teaching
English in different types of schools

Component

Subject component, Optional Component

Cycle

Major disciplines

Module

Integrated specifically targeted technologies of English
language teaching 16 academic credits

Academic
credits

5
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Course/
competence
description

The purpose of this course is to improve the following
areas of subject and pedagogical competence:
e Competence area for professional development (8, 9,
10)
e Competence area for interaction (4, 5)
e Competence area for Technologies of learning a
foreign language: methods and linguodidactics (3, 5)

The aim of this course is to familiarize pre-service teachers
with the methods and technologies of teaching English, the
activation of cognitive activity, development of a creative
approach to the use of interactive approaches, considering
the knowledge of advanced pedagogical technologies in the
teaching of a foreign language.

Learning
outcomes

Pre-service teachers demonstrating competence can:

e use systematized theoretical and practical knowledge
to set and solve research problems in the field of
learning English;

e creatively choose interactive methods in teaching,
the most appropriate for learning conditions;

e enhance the cognitive activity of students through
the use of interactive teaching methods, through the
introduction of independent research sources.

Language, culture, communication 17 academic credits

The module focuses on the development of speaking, listening, reading
and writing skills to use English in personal, social and professional
purposes; the module gives an idea of the theory and practice of
intercultural communication, diversity of cultural perception, the study of
the essence of media information literacy and its role in modern society,
necessary for the development of innovatively active specialist.

Course title | Oral and written practice (B1 level)

Component | Subject component, University Component

Cycle Major disciplines

Module Language, culture, communication 17 academic credits
Academic 6

credits
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Course/

The purpose of this course is to improve the following

competence | areas of subject and pedagogical competence:
description e Competence area for professional development (8, 9)
e Competence area for interaction (5)
e Competence area for Basics of learning English:
linguistic competence (1)
e Competence area for Language, culture,
communication (7)
The aim of this course is for pre-service teachers to achieve
the level of language training for teaching in English. They
improve their ability to develop a lesson plan and correctly
identify, differentiate and use educational and didactic
material in accordance with level training and stages of
lessons. They are able to critically evaluate and analyse the
course of the lesson, its stages.
Learning Pre-service teachers demonstrating competence can:
outcomes e teach English for their professional activity;
e use the language material correctly in all kinds of
communication and speech activities;
e develop educational and didactic materials in
accordance with the objectives of the lessons;
e conduct self-organization, self-control and self-
evaluation.
Course title | Oral and written practice (B2 level)
Component | Subject component, University Component
Cycle Major disciplines
Module Language, culture, communication 17 academic credits
Academic 5
credits
Course/ The purpose of this course is to improve the following
competence | areas of subject and pedagogical competence:
description e Competence area for professional development (8, 9)

e Competence area for interaction (5)

e Competence area for Basics of learning English:
linguistic competence (1)

e Competence area for Language, culture,
communication (7)

49



During the course, pre-service teachers increase their initial
level of foreign language proficiency achieved at the
previous stages of education, and master sufficient level of
communicative competence to solve social and
communicative problems in various areas of everyday life,
culture, as well as for further self-education.

Learning Pre-service teachers demonstrating competence can:
outcomes e use vocabulary items of B2+ used for the production
of oral and written speech on the topics specified in
the programme of the discipline;
e understand the main types of listening and the
strategies specific to different listening types;
e use target vocabulary items to produce oral and
written speech on a topic specified in the unit;
e expose skills of phonetically correct speaking
according to the modern pronunciation standard;
e distinguish the main types of reading and the
strategies specific to different reading types.
Course title | Culture-oriented linguistics and intercultural education
Component | Subject component, Optional Component
Cycle Major disciplines
Module Language, culture, communication 17 academic credits
Academic 3
credits
Course/ The purpose of this course is to improve the following
competence | areas of subject and pedagogical competence:
description e Competence area for professional development (8, 9)

e Competence area for interaction (5)
e Competence area for Language, culture,
communication (9, 10)

The course provides pre-service teachers with an overview
of the country of the language being studied, including the
language of historical, geographical, economic, socio-
political, cultural and general information. Pre-service
teachers expand their knowledge of the nature of countries,
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the basics of the universally recognized system, the main
trends in the development of countries, the constitutional
foundations of the state, their high cultural traditions. They
are able to compare their own country with the country of
the language being studied.

Learning Pre-service teachers demonstrating competence can:
outcomes e interact adequately and productively  with
representatives of other cultures and religions;

e perceive the value of national culture, respect and
treat with due care the historical heritage and cultural
traditions of their country and the country of the
language being studied;

e correctly interpret social and ethical values based on
public opinion, traditions, customs, social norms and
be able to focus on them in their professional
activity.

Course title | Culture and intercultural education: national and
foreign

Component | Subject component, Optional Component

Cycle Major disciplines

Module Language, culture, communication 17 academic credits

Academic 3

credits

Course/ The purpose of this course is to improve the following

competence | areas of subject and pedagogical competence:

description e Competence area for professional development (8, 9)

e Competence area for interaction (5)
e Competence area for Language, culture,
communication (9, 10)

The aim of this course is for pre-service teachers to
understand their own and foreign cultural identity, the
cultural assumptions that all carry, the nuances of
intercultural  interaction and their potential for
(not)understanding and growth. Pre-service teachers get
familiarized with different communication styles, how
values can change from country to country, and how they
can more easily evaluate and adapt to different contexts.
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Emphasis on the development of pre-service teachers’
social and personal qualities: citizenship, patriotism of
adherence to ethical norms, and responsibility. The course
also encourages the involvement of foreign teaching
specialists within the framework of the Academic Mobility
Program.

Learning Pre-service teachers demonstrating competence can:
outcomes e identify opportunities for the application of positive
foreign-language experience in the establishment and
development of intercultural competence in national
universities;
e regulate intercultural relations by designing
behavioural patterns specific to each national culture;
e participate in the Academic Mobility Program in
foreign universities.
Course title | Media literacy and digital communication
Component | Subject component, Optional Component
Cycle Major disciplines
Module Language, culture, communication 17 academic credits
Academic 3
credits
Course/ The purpose of this course is to improve the following
competence | areas of subject and pedagogical competence:
description e Competence area for professional development (8, 9)
e Competence area for interaction (5)
e Competence area for Language, culture,
communication (8, 11)
This course introduces the pre-service teacher to the main
difficulties of media literacy, develops their critical
thinking and digital literacy skills based on an analytical
approach, and provides them with necessary methods of
analysis of the interpretation and understanding of media
content. The course addresses a case study in the media
through digital web resources and the relationship between
media and culture.
Learning Pre-service teachers demonstrating competence can:
outcomes e understand the basic definitions, concepts,

approaches of media literacy;
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e communicate responsibly, constructively and
ethically in the virtual and media environment, write
messages and distribute them in the media;

e use information technologies, software in the media
sphere;

e apply methods of searching, analysing and selecting
media texts and their transformation, preservation
and transfer;

Course title | English language and global communication

Component | Subject component, Optional Component

Cycle Major disciplines

Module Language, culture, communication 17 academic credits

Academic 3

credits

Course/ The purpose of this course is to improve the following

competence | areas of subject and pedagogical competence:

description e Competence area for professional development (8, 9)

e Competence area for interaction (5)
e Competence area for Language, culture,
communication (8, 11)

The aim of the course is for pre-service teachers to
understand international and intercultural communication
in the multimedia world. The issue-related course covers
many global problems including: diversity of news and
mass communications, emerging trends in global business
communications and media, advances in technology,
global sources and communication systems, cultural
contexts, theories of symbolic interaction, structuring,
convergence, world-system and electronic colonialism,
ethical and legal issues, as well as the role and impact of
advertising and public relations on the world market.

Learning Pre-service teachers demonstrating competence can:

outcomes e apply constructive dialogue, social partnership,

communication in a multicultural, multi-ethnic and
multi-religious society;

e adequately perceive diversity and intercultural
differences and work in an international context;
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demonstrate leadership  skills, work in an
interdisciplinary team and with experts in other
subject-specific areas;

explain and justify the current urgency of problems
of intercultural communication in modern society;
correctly determine the relationship between
language and culture, their role in intercultural
communication, taking into account the peculiarities
of the culture and mentality of representatives of
other nations;

select suitable pedagogical technologies of
differentiated and integrated training; perform
pedagogical monitoring, implement pedagogical
management.

Professional English 34 academic credits

The module is aimed at developing pre-service teachers’ written and oral
language skills necessary for practical use in the professional sphere for
building professional foreign language communication on various topics in
situations of academic, professional and business communication.

Course title | Work-related English (C1 level)

Component | Subject component, University Component

Cycle Major disciplines

Module Professional English 34 academic credits

Academic 6

credits

Course/ The purpose of this course is to improve the following
competence | areas of subject and pedagogical competence:

description e Competence area for professional development (8, 9,

10)

Competence area for interaction (4, 5)
Competence area for the working environment of
teachers (6, 7)

Competence area for Language in the professional
sphere: application (12, 13)

The aim of this course is to ensure that pre-service teachers
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master the rules of the language in the field of
communication in its oral and written forms, and the
special vocabulary. The process of studying the discipline
is aimed at the establishment and development of
competences of pre-service teachers in understanding,
comprehension and practical development of a foreign
language, as well as in speech professional-oriented
situations of communication.

Learning Pre-service teachers demonstrating competence can:
outcomes e have the lexical minimum in the amount stipulated
by this level of language proficiency;

e possess a grammatical minimum, ensuring general
communication without distorting the meaning of
written and oral interaction;

e demonstrate a culture of thinking, ability to analyse,
summarize information, set goals and choose ways to
achieve them, possess a culture of oral and written
speech.

Course title | Work-related English (C2 level)

Component | Subject component, University Component

Cycle Major disciplines

Module Professional English 34 academic credits

Academic 5

credits

Course/ The purpose of this course is to improve the following
competence | areas of subject and pedagogical competence:

description e Competence area for professional development (8,

9, 10)

e Competence area for interaction (4, 5)

e Competence area for the working environment of
teachers (6, 7)

e Competence area for Language in the professional
sphere: application (12, 13)

The course is designed to teach pre-service teachers of a
particular specialty and is focused on the study of language
(grammar, vocabulary, phonetics) and communication
functions, corresponding to the use of language related to
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the specialty, considering the needs of professional
interests of students (professionally significant topics and
situations used in language learning, authentic tasks,
problem texts, discussion of current issues related to future
professional activity, etc.) that contributes to the motivation
of learning a foreign language.

Learning Pre-service teachers demonstrating competence can:
outcomes e use materials acquainting with the basic concepts of
the specialty in seminars;

e create situations in which pre-service teachers could
use their theoretical knowledge in the specialty to
solve practical tasks;

e use the help of the subject teacher both in the
preparation for and during the lessons.

Course title | English for academic purposes

Component | Subject component, Optional Component

Cycle Major disciplines

Module Professional English 34 academic credits

Academic 5

credits

Course/ The purpose of this course is to improve the following
competence | areas of subject and pedagogical competence:

description e Competence area for professional development (8, 9,

10)

e Competence area for interaction (4, 5)

e Competence area for the working environment of
teachers (6, 7)

e Competence area for Language in the professional
sphere: application (12, 13)

This course involves pre-service teachers mastering the
origin of the phenomena of speech activity using
vocabulary and rules, lexical and grammatical properties,
as well as their readiness to use a foreign language for
evaluation, and to use information in a foreign language to
solve research and professional tasks, and regulations in
professional activity. They are prepared for work-related,
communicative and specialized specialty within the
framework of the future career in English language.
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Learning Pre-service teachers demonstrating competence can:
outcomes e demonstrate understanding and ability to apply
reading strategies to texts;

e create well-structured written text (essay, paragraph,
etc.) with precise grammar and advanced vocabulary
on the topic;

e demonstrate understanding of spoken English on
common topics;

e arrange oral presentation using appropriate advanced
vocabulary and grammatical structures;

e use complex grammatical and syntactic constructions
and vocabulary.

Course title | Subject-specific English

Component | Subject component, Optional Component

Cycle Major disciplines

Module Professional English 34 academic credits

Academic 3

credits

Course/ The purpose of this course is to improve the following

competence | areas of subject and pedagogical competence:

description e Competence area for professional development (8, 9,
10)

e Competence area for interaction (4, 5)

e Competence area for the working environment of
teachers (6, 7)

e Competence area for Language in the professional
sphere: application (12, 13)

The course focuses on teaching foreign-language work-
oriented communication with the development of personal
qualities of a pre-service teacher, and their knowledge of
the culture of the country of the language being studied, as
well as their acquisition of special and business skills based
on professional and linguistic knowledge.

Learning Pre-service teachers demonstrating competence can:

outcomes e receive and understand messages by ear and when

reading within the framework of the studied spheres
and speech topics;
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e find out, clarify, supplement the statement of the
interlocutor, put forward a controversial thesis, a
supposition;

e encourage co-thinking (individual activity);

e oppose different points of view; sum up.

Course title

English Literature and Creative Writing

Component

Subject component, Optional Component

Cycle

Major disciplines

Module

Professional English 34 academic credits

Academic
credits

5

Course/
competence
description

The purpose of this course is to improve the following
areas of subject and pedagogical competence:
e Competence area for professional development (8, 9,
10)
e Competence area for interaction (4, 5)
e Competence area for the working environment of
teachers (6, 7)
e Competence area for Language in the professional
sphere: application (12, 13)

The course offers pre-service teachers with the possibility
of combining creative and critical approaches developing
their independent thinking and analytical abilities. Pre-
service teachers receive knowledge in the field of literature
from OIld English to the modern period, including
American literature. The course is also aimed at developing
pre-service teachers’ creative writing skills at the
professional level, as well as developing their skills in
creative writing that allow systematization and practical
application of the knowledge gained during the period of
training in English, necessary for effective writing, both in
the field of literature and in the field of writing, related to
future professional activity.

Learning
outcomes

Pre-service teachers demonstrating competence can:
e demonstrate knowledge and understanding of
English literature from the OIld English to the
modern period;
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e critically evaluate their own and other people’s
written material;

e participate in discussion, critical analysis and review
of various materials written by other pre-service
teachers.

Course title | Theatricalization in English language teaching
Component | Subject component, Optional Component
Cycle Major disciplines
Module Professional English 34 academic credits
Academic 3
credits
Course/ The purpose of this course is to improve the following
competence | areas of subject and pedagogical competence:
description e Competence area for professional development (8, 9,
10)
e Competence area for interaction (4, 5)
e Competence area for the working environment of
teachers (6, 7)
e Competence area for Language in the professional
sphere: application (12, 13)
This course is focused on the fascinating and easy
acquisition of language material, its activation in the
process of communicating and theatricalization and
presentation of understanding of theatricalization as an
interactive educational technology in English lessons. This
course promotes the development of open dialogue,
emotional component, broadening of pre-service teachers'
horizons, which allows expanding the range of
opportunities for learning a foreign language.
Learning Pre-service teachers demonstrating competence can:
outcomes e demonstrate role-playing when reading foreign texts;
e read a theatrical story about a character;
e work on a theatrical performance in classrooms.
Course title | Business English
Component | Subject component, Optional Component
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Cycle Major disciplines

Module Professional English 34 academic credits

Academic 7

credits

Course/ The purpose of this course is to improve the following

competence | areas of subject and pedagogical competence:

description e Competence area for professional development (8, 9,
10)

e Competence area for interaction (4, 5)

e Competence area for the working environment of
teachers (6, 7)

e Competence area for Language in the professional
sphere: application (12, 13, 14)

Learning business English allows pre-service teachers to
develop English skills that will be useful in the office or
other business environment. The course supports a wide
range of sessions to develop their skills in interviewing,
writing business e-mails in English and learning business
topics and issues.

Learning Pre-service teachers demonstrating competence can:

outcomes e improve the ability to write and speak English in

professional communication;

e learn terminology and skills for business
conversations, telephone conversations, written
reports and e-mails, as well as professional
presentations;

e communicate effectively in English in a professional
context,

Course title | Public speaking and diplomacy
Component | Subject component, Optional Component
Cycle Major disciplines

Module Professional English 34 academic credits
Academic 3

credits
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Course/
competence
description

The purpose of this course is to improve the following
areas of subject and pedagogical competence:
e Competence area for professional development (8, 9,
10)
e Competence area for interaction (4, 5)
e Competence area for the working environment of
teachers (6, 7)
e Competence area for Language in the professional
sphere: application (12, 13, 14)

The course is designed to address key areas of pre-service
teachers’ language skills required for diplomatic and
professional communication. They are offered with a
unique combination of academic and practical exercises for
communication in spoken and written English.

Learning
outcomes

Pre-service teachers demonstrating competence can:
e speak fluently and creatively - without any notes and
feel confident;

e develop diplomatic and professional communication
skills.

Course name

Methodology and design of scientific research

Component | Subject component, University Component

Cycle Major disciplines

Module Professional English 34 academic credits

Academic 7

credits

Course/ The purpose of this course is to improve the following
competence | areas of pedagogical competence:

description

e Competence area for professional development (8, 9)
e Competence area for interaction (5)

The course provides pre-service teachers with a definition
of science and its classification, definition of the method
and methodology of scientific research, and introduces the
main sources of scientific information, structure of
educational and scientific work, features of preparation,
design and defence of student works (term papers, theses,
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abstracts, reports).

hypotheses.

Learning Pre-service teachers demonstrating competence can:

outcomes e plan, design and conduct research in a collaborative
environment using appropriate tools and methods to
collect relevant data to verify and revise scientific

FINAL ATTESTATION 8 academic credits

professional activities.

project, Art project)

Final attestation of the graduate is mandatory and is carried out after
mastering the educational programme in full. The aim of the attestation is
to evaluate the level of maturity of general cultural and professional
competences of the graduate, as well as their readiness to perform basic

Final attestation work (Oral Exam, Written Exam, Diploma work,
Research project, Development project, Organisational project, Strategic

4.3 The structure of the compulsory component

The Compulsory Component (Cycle of General Education Studies) consists of
56 academic credits (51 academic credits mandatory studies and 5 academic
credits optional studies) and includes the following modules and courses.

Name of modules and courses Academ
ic

credits

COMPULSORY COMPONENT (CYCLE OF GENERAL 56

EDUCATION STUDIES)

MANDATORY STUDIES 51

Module of historical and philosophical competencies 10

History of Kazakhstan

Kazakhstan in Ancient and Medieval Times. Prehistoric society.

Settlements, economy, and household (2.5 million - 12 thousand

B.C. - 4th century). Ethnogenesis of Kazakh nation. Medieval 5

Kazakhstan (IV-XV cc.). Kazakh Khanate. Geopolitical position of

the Kazakh state. Kazakh Khanate: formation, rise, decline. Social

history (mid- XV - beginning XVIII cc.). Kazakhstan in a colonial

period (30-40s of XVIII - 60s XIX cc). Kazakhstan in the beginning
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of XX century. Formation of a poly-ethnic structure of the
population. Kazakhstan in the Soviet period (February-October,
1917 - August, 1991) Kazakhstan - Independent State. The Modern
period in the country's history (December 1991 - up to the present).

Philosophy

Origins of a culture of thinking. The subject and method of
philosophy. Foundations of philosophical understanding of the
world. Consciousness, spirit and language. Ontology and
metaphysics. Ethics. Philosophy of values. Philosophy of freedom.
Philosophy of art. Society and culture. Philosophy of history.
Philosophy of religion. Philosophy of modern Kazakhstan.

Module of socio-political knowledge (sociology, political studies,
cultural studies, psychology)

Sociology

Sociological studies in understanding the social world. Sociological
research. Social structure and stratification of society. Socialization
and identity. Family and modernity. Deviation, crime, social control.
Religion, culture, society. Sociology of ethnicity and the nation.
Education and social inequality. Mass media, technology and
society. Economics, globalization, labor. Health and medicine.
Population, urbanization, and social movements. Social change.

Political studies

Main stages in the development of political science. Politics as part
of social life. Political power. Political elites, leadership. Political
system of society. State and civil society. Political regimes. Electoral
systems, elections. Political parties, party systems and socio-political
movements. Political culture, behavior. Political consciousness,
ideology; development, modernization; conflicts and crises. World
politics, modern international relations.

Cultural studies

Morphology of culture. Language of culture. Semiotics of culture.
Anatomy of culture. Nomadic culture. Cultural heritage of proto-
Turks. Medieval culture. Central Asia. Cultural heritage of Turks.
Basis of the Kazakh culture. Kazakh culture in the XVIII - end of
X1X century, XX century. Kazakh culture in the context of modern
world processes, and in the context of globalization. Cultural policy
of Kazakhstan. State program "Cultural heritage".

Psychology

Personality in the context of national consciousness.

Me and my motivation. Emotions, emotional intelligence. Human
will, psychology of self-regulation. Individual-typological features.
Values, interests, norms. Psychology of the meaning of life,
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professional self-determination, health. Communication between
individuals and groups. The perceptive side of communication. The
interactive side of communication. The communicative side of
communication. Social and psychological conflict. Patterns of
behavior in conflict. Effective communication techniques

Instrumental and communication module

25

Russian /Kazakh language

Proficiency in accurate use of vocabulary, scientific terms, syntactic
constructions in oral and written communication; conversation skills.
Business communication, letter-writing, report-writing, review,
essay-writing skills; meaningful reading of texts, ability to express
own idea. Fluent speaking in various conversations, mastering the
ability to carry on a conversation, discussion. Functional styles of
speech as a historically developed system of speech means, a variety
of literature language.

10

Foreign language

Social and domestic sphere of communication. Me and my family.
Social and cultural sphere of communication. World map. Customs
and Traditions. Educational and professional sphere of
communication: Future profession. A modern home. Family in
modern society. Cultural and historical background. Education.
Profession. Human and nature, environmental problems. News,
media, advertising.

10

Information and communication technologies

ICT role in society development. Standards in ICT. Introduction to
computer systems. Software. Operating systems. Human-computer
interaction. Database systems. Data analysis. Data management.
Networks and telecommunications. Cybersecurity. Internet
technologies. Cloud and mobile technologies. Multimedia
technologies. Smart technology. E-technologies. E-business. E-
learning. E-government. ICT in industries. Prospects of ICT
development.

Health Promotion module

Physical education

Principles of physical education. Scientific basis of physical
education. Modern recreational systems, basics of body physical
state monitoring. Main methods of practicing sports and physical
education independently. Professional physical training. General
physical training. Speed. Running. Relay races. Execution of
exercises for: endurance, flexibility, agility, coordination, balance,
gymnastic and acrobatic exercises. Strength. General training
exercises. Special physical training.
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OPTIONAL COMPONENT

Economics, Fundamentals of Entrepreneurship and Business

The course is studied in order to form knowledge about the basics of
administrative law, civil and family law in the Republic of
Kazakhstan, labor law and social security law of the Republic of
Kazakhstan. The system of institutions of public administration and
the scope of their powers. Goals, methods of state regulation of the
economy. The role of the public sector in the economy. Financial
law and finance. The mechanism of interaction between substantive
and procedural law.

Research skills in law and anti-corruption culture

The main provisions of the Constitution, the current legislation of the
Republic of Kazakhstan; the system of government bodies, terms of
reference, goals, methods of state regulation of the economy, the role
of the public sector in the economy; financial law and finance; the
mechanism of interaction between substantive and procedural law;
the essence of corruption, the reasons for its origin; measure of moral
and legal responsibility for corruption offenses; current anti-
corruption legislation

Financial literacy

The discipline provides for the formation of students' responsibility
for making financial decisions, taking into account personal safety
and financial literacy, based on the creation of a direct link between
the knowledge gained and their practical application, the use of
financial information. It also develops the skills to effectively fulfill
the socio-economic role of a consumer, depositor, borrower,
shareholder, taxpayer, policyholder, investor in the financial market
and the safe behavior of consumers from pyramids and financial
frauds.

Ecology and life safety

The discipline forms a system of knowledge among students about
human interaction with the environment, environmental and man-
made risks, principles of ensuring the safety of life and the concept
of sustainable development of society.The student learns how to
develop and justify measures to ensure the safety of life, taking into
account the goals of sustainable development and the characteristics
of an inclusive environment.He gets used to using means of control,
analysis and prevention of emergencies and risks.
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Research methods

Research approaches. Inductive and deductive reasonings.
Qualitative, quantitative, mixed methods research. Primary and
Secondary research. Action research. Research designs — descriptive,
correlational, experimental, quasi-experimental, cross-sectional,
longitudinal, case study, ethnographic, exploratory, explanatory.
\Variables and hypotheses. Reliability and validity of research.
Reproducibility and replicability. Random and systematic error.
Triangulation. Sampling. Inclusion and exclusion criteria in
sampling. Sampling methods. Collecting data — surveys, interviews,
experiments, observational studies, systematic review. Data
cleansing. Transcribing interviews. Analysing data — statistical
analysis, content analysis, discourse analysis, thematic analysis,
textual analysis. Research ethics. Peer review.

Total academic credits

56

4.4 Progression of the studies
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BA degree, 4 academic years

Modules and 1. year 2. year 3. year 4. year

courses 1 2 3 4 5 6 7 8
sem |[sem |[sem |[sem |sem |sem |sem |sem

PEDAGOGICAL COMPONENT

SUPPORTING LEARNERS AS INDIVIDUALS - 17 academic credits

Psychology in
Education and
Concepts of
Interaction and
Communication

4 academic credits

Educational
Science and Key
Theories of 3
Learning 3
academic credits

Inclusive
Educational
Environment 3
academic credits

Age and
Physiological
Features of the
Development of
Children 3
academic credits

Teaching Planning
and
Individualization 4
of Learning 4
academic credits

TEACHING AND ASSESSMENT FOR LEARNING -9 academic
credits

Teaching Methods
and

Technologies 5
academic credits

Assessment and
Development 4 4
academic credits




TEACHER AS A REFLECTIVE PRACTITIONER - 9 academic

credits

Pedagogical
Research 4
academic credits

Research,
Development and
Innovation 5
academic credits

TEACHER AS A FACIL
PRACTICE) — 25 academic credits

ITATOR OF LEARNING (

PEDAGOGICAL

Introduction to the
teaching
profession (1st
year pedagogical
practice) 2
academic credits

Psychological and
pedagogical
assessment (2nd
year pedagogical
practice) 2
academic credits

Pedagogical
approaches (3rd
year pedagogical
practice) 6
academic credits

Research and
innovation in
education (4th
year pedagogical
practice) 15
academic credits

15

COMPULSORY COMPONENT

HISTORICAL AND PHILOSOPHICAL COMPETENCIES - 10

academic credits

History of
Kazakhstan 5
academic credits

Philosophy 5
academic credits
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SOCIO-POLITICAL KNOWLEDGE - 8 academic credits

Sociology 2 5
academic credits
Political studies 2

) i 2
academic credits
Cultural studies 2

) i 2
academic credits
Psychology 2 5

academic credits

INSTRUMENTAL AND COMMUNIC

ATION - 25 academ

ic cred

its

Russian /Kazakh

language 10 5 5

academic credits

Foreign language

10 academic 5 5

credits

Information and

communication 5

technologies 5

academic credits

HEALTH PROMOTION - 8 academic credits
Physical education 5 5 5 5

8 academic credits

Optional Component — 5 academic credits

Basics of
Economics and
Law 5 academic
credits

Basics of an anti-
corruption culture
5 academic credits

Entrepreneurial
skills 5 academic
credits

Ecology and life
safety 5 academic
credits

Research methods
5 academic credits

SUBJECT COMPONENT

Fundamentals of
the theory of
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English language
5 academic credits

Functional
stylistics 5
academic credits

English language
stylistics and
lexicology 5
academic credits

Introduction to
linguistics 5
academic credits

Comparative
typology of
English,
Kazakh/Russian 5
academic credits

Modern trends in
English phonetics
and grammar 3
academic credits

Grammar,
vocabulary and
phonology 3
academic credits

English language
teaching

methodology and
linguodidactics 6
academic credits

Design and
simulation of
learning based on
cognitive-
interactive
technologies 5
academic credits

Use of IT-
technologies in
online teaching of
English language
5 academic credits
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Technologies of
criteria evaluation
5 academic credits

New technologies
in the updated
educational
content 5
academic credits

Computer
applications and
resources for
learning and
teaching English 5
academic credits

Smart
technologies in
education 5
academic credits

Specifically
targeted methods
of teaching
English in
different types of
schools 5
academic credits

CLIL technology
in teaching
English 6
academic credits

STEM and
STEAM
technology in
teaching English 6
academic credits

Methods of early
teaching of
English language
5 academic credits

Interactive
methods and
technologies for
teaching English
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in different types
of schools 5
academic credits

Oral and written
practice (B1 level)
6 academic credits

Oral and written
practice (B2 level)
8 academic credits

Culture-oriented
linguistics and
intercultural
education 5
academic credits

Culture and
intercultural
education:
national and
foreign 5
academic credits

Media literacy and
digital
communication 3
academic credits

English language
and global

communication 3
academic credits

Work-related
English (C1 level)
6 academic credits

Work-related
English (C2 level)
6 academic credits

English for
academic purposes
6 academic credits

Subject-specific
English 6
academic credits

English Literature
and Creative
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Writing 5
academic credits

Theatricalization
in English
language teaching
5 academic credits

Business English
5 academic credits

Public speaking
and diplomacy 5
academic credits

PROFESSIONAL

FINAL MOD

ULE -18 academic c

redits

Methodology and
design of scientific
research (A) 8
academic credits

10

FINAL
ATTESTATION
(B) 8 academic
credits

Academic credits
in total

30

30

31

29

30

30

30

30

4.5 Requirements for the successful completion of curriculum

For successful completion of the educational program, students shall have:

— minimum credits for core and major subjects;

— achievement of all learning outcomes;

— successful completion of compulsory and optional courses;

— successful fulfillment and defense of Final attestation work (Oral
Exam, Written Exam, Diploma work, Research project, Development
project, Organisational project, Strategic project, Art project);

— the minimum average achievement score
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Subject names

Credi
ts

I\)O[_

(AJO|_

~0or

aQor

030|_

~or

Qo

LOO|_

gor

mer

ser

&er

OKOHOMHKA, KACIITKEPJIIK
XKoHe Om3Hec  Herizzepi
/Ekonomi, girisimcilik ve
is  temelleri/OxoHOMHKA,
OCHOBHI
[IpennpuHumarenscTBa U
6usneca/Economics,
Fundamentals of
Entrepreneurship and
Business

KykbIK skoHe chIOaiinac
KEMKOPJIBIKKA Kapchl
caJaJlarsl 3epTTey
naraputapel/  Hukuk —ve
rigvetle miicadele
kiiltiirtinde arastirma
becerileri/
HUccrenoBaTenbckue
HaBBIKH B 00JIacTH TpaBa
U AHTUKOPPYILMOHHOU
KynsTyphl/ Research skills
in law and anti-corruption
culture

OKOJIOTHSL ~ JKOHE  OMIp
kayincizairi/Ekoloji ve
yagam
giivenligi/Oxonorus u
06e30MacHOCTh
/xusHeneaTensHocTi/Ecol
ogy andL.ife Safety

FruteiMu 3eprrey amictepi
/  Bilimsel arastirma
yontemleri/ Mertosl
HAYYHOTO HCCJICeI0BaHMUs/
Methods of scientific
research

KapXbIibik
/Finansal
/®duHaHCcOBas
TpaMOTHOCTB/
literacy

CayaTThUIBIK
okuryazarlik

Financial

Binim Gepyneri
TICUXOJIOTHUS JKOHE ©3apa
opeKerTecy MeH
KOMMYHUKaIUA
TY>KBIpBIMIaMaiapbl
[Egitimde  Psikoloji ve
Etkilesim-Tletisim
Kavramlari / ITcuxomnorus,
B3aNMOJIEHCTBIE u
KOMMYHHUKAIUA B
oOpazoBaHUH /
Psychology in Education
and Concepts of
Interaction and
Communication

bimim  Gepy  Typausl
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FBUIBIM JKOHE OKBITY/IbIH
Herisri  Teopwsuiapel  /
Egitim Bilimi ve Temel
Ogrenme  Teorileri  /
Hayxka 006 obOpa3oBannu u
KITIOYEBBIC TEOpUH
obyuennst / Educational
Science and Key Theories
of Learning

Wukmro3uBTi 6imiM - Oepy
opracel  / Kapsayici
(Kaynastirma) Egitim
Ortamlart / MHKITI03UBHAs
oOpazoBarenpHas cpena /
Inclusive Educational

bananapasiy xKac
epeKIIeITiK JKOHE
(U3HOIIOTHATIBIK Jamy

epekmenikrepi /  Cocuk
Gelisiminde  Yas  ve
Fizyolojik Gelisim
Ozellikleri /BospacTHble u
¢busHnoornyecKrue
OCOOCHHOCTH  Pa3BUTHUSA
nereit/ Age and
Physiological Features of
the  Development  of
Children

OKBITY 1B KocnapJiay
xKoHe nepbec okpity [
Ogretimin Planlamasi1 ve

Bireysellestirilmesi /
[InanupoBanue
TIpenoiaBaHus u
WHIUBH/TyaJIN3aIHs
oOy4enust/ Teaching
Planning and
Individualization of
Learning

OkpITy  oumicTepi  MeH
TEXHOJIOTUSIAPHI /

Ogretim  Yoéntem  ve
Teknikleri / Merogsl u
TEXHOJIOTHUH
npenogasanus / Teaching
Methods and
Technologies /

baranay xoHe mambITy /
Degerlendirme ve
Gelistirme / OuenuBanue
u passutne / Assessment
and Development

ITenarorukasbik
seprreynep / Pedagojik
Aragtirmalar /
ITegarornueckue
HCCIIeJOBAHM /

Pedagogical Research

3epTTeynep, AaMy KOHE
uHHOBaLMst /  Arastirma,

75




Gelistirme ve Yenilikgilik
/ HUccnenosanus,
pa3BUTHC U HWHHOBAIIUU /
Research,  Development
and Innovation

ATatypik
npuHIHNTEpi/Atatiirk
Tlkeleri/TTpuHIAIEL
Aratiopka/Principles  of
Ataturk

Typxki MEMJICKETTEP
tapuxsl/Tiirk

memleketleri
tarihi/McTopust TIOpKCKHX
rocynapcrs/Turkic = States
history

Slcayurany/Yesevilik
Bilgisi/sIcapusenenune/Yas
sawi Study

Typik (Kazak) t1imi -
(denreit 1-A1,B2) /Tirk
(Kazak) Dili —(Seviye 1-
A1,B2)/Typeukwmii

(Kazaxckumii)  S3BIK ~ —

(YposeHns 1-
A1,B2)/Turkish (Kazakh)
Language — (Level 1-
Al1,B2)

Typik (Kazak) Timi -
(denreit 2-A2, C1) /Tirk
(Kazak) Dili —( Seviye 2-
A2, Cl) [Typeukwuii
(Kazaxckuii)  s3BIK ~ —
(Ypoenn»  2-A2, C1)
[Turkish (Kazakh)
Language — (Level 2-A2,
Cl)

Tin  Gimimine  kipicme/
Dilbilime Giris I
BBenenue B s3pIK03HaHUE/
Introduction to Linguistics

AFBUIIIBIH Timl
(hoHeTHKACH MeH
rPaMMaTHKACHIHIAFbI
3aMaHayu

TeHL[eHHI/ISIHapLI/h’lgﬂiZCG
fonetik ve dilbilgisindeki
modern
egilimler/CoBpemeHHbIE
TEHJICHIUH B (OHETHKE U
IrpaMMAaTUKE aHIJIMICKOTrOo
sa3pika/Modern  trends  in
English  phonetics and

grammar

AFBIIIIBIH Tim
TEOPHSICHIHBIH,
uerizzepi/ingiliz dili
teorisinin

temelleri/OcHOBEI Teopuu
AHIIMHACKOTO
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s3pika/Fundamentals  of
the theory of English
language

AFBUIIIBIH,  Ka3ak/oOphIC
TiJIEPiHIH
CaJIBICTBIPMAJIbI
tunonorusice/Ingilizce,
Kazak¢a/Rusca dillerinin
karsilastirmali
tipolojisi/CpaBHUTENEHASL
THUIMOJIOTHST  aHTJIHICKOTO,
Ka3aXCKOTr'0/pyCCKOrO
SI3BIKOB/ Comparative
typology of  English,
Kazakh/Russian

I'pammaruxa, JIEKCUKA
KOHE
¢donomorus/Dilbilgisi,
kelime bilgisi ve
fonoloji/T pammarnka,
JIEKCHKA "
¢donomorus/Grammar,
vocabulary and phonology
O YHKIUOHAIABIK
CTHIIUCTHKA/ Islevsel

stilistik/ ®ynkunoHanpHas
crumernka/  Functional

stylistics
AFBUIIIBIH TUTIHIH
CTHJIMCTUKACEI KOHE

nekcukonorusacel/  Ingiliz
dilinin stilistik ve
sozliikbilimi/ Ctuimuctrka
u JIEKCUKOJIOTHS
AHTITUICKOTO sI3bIKa/
English language stylistics
and lexico

AFBUIIIBIH TUTIH OKY YKOHE

yiiperyre apHaJraH
KOMIBIOTEPIIiK
KOCBIMILIATap JKOHE

pecypcrap /  Ingilizce
ogrenmek ve Ogretmek

icin bilgisayar
uygulamalari ve
kaynaklar1/
KomnsrorepHsie
NIPWIOKEHUST M PECYPChI
ISt U3y4YCHUS u
npernoiaBaHus
AHIJIMICKOTO S3bIKa/

Computer applications
and resources for learning
and teaching English

AFBIIIIBIH TUTIH
OKBITYIBIH amicTemMeci
JKOHE

JIMHIBOAUAAKTUKACKL/ 1ngi1
izce Ogretiminin
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metodolojisi ve dilbilimsel
didaktigi/Meroauka u
JIMHI'BOJUJAKTHUKA
TIperiogaBaHusg
AHTJIMICKOTO
s3eika/English - language
teaching methodology and
linguodidactics

Korautusri-
HWHTEPAKTUBTIK
TEXHOJIOTUSUIAP HETi3iH/Ie
OKBITY/IBI KoOanay KoHe
yJIriney / Biligsel-
etkilesimli  teknolojilere
dayal1 egitimin tasarimi1 ve
modellenmesi/

ITpoexTupoBanue u
MOJIETTMPOBaHNE
mpomecca oOydeHHS Ha
OCHOBE KOTHUTHBHO-
HMHTEPaKTHBHBIX

texHosoruit/ Design and
simulation of learning
based on  cognitive-
interactive technologies

XKanapteutrran Oimim Oepy

Ma3MYHBIH/IAFbI KaHa
TEXHOJIOTHSIIAp /
Giincellenen egitim
iceriginde yeni
teknolojiler/ Hosrie
TEXHOJIOTUHU B
OOHOBIICHHOM
COJIepIKAaHUU
obpazosanwust/ New

technologies in the
updated content of
education

bimim  Oepymeri smart-
texnosorustap/ Egitimde
akilli teknolojiler/ Smart-
TEXHOJIOTUH B
obpazoBanun /  Smart
technologies in education

AFBUIIIBIH TLTIH
KAIIBIKTBIKTAH  OKBITYJA
IT-texHonorUsIIap ABI
naitnanany/ingilizce
uzaktan Ogreniminde BT
teknolojilerinin
kullanimi/Micnions3oBanue
IT-TexHOMOT M B
00ydeHHH aHTIMHCKOMY
SI3BIKY B YCIIOBHSX
JUCTAHIIHOHHOTO
o0yuennst/Use  of IT-
technologies in  online
teaching  of  English
language
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Kpurepwuitnix Oaranay
texuonorustapel/Kriter
degerlendirme
teknolojileri/Texnomorum
KPHUTEPUAIBLHOTO
oneHnBaHust/
Technologies of criteria
evaluation

Oprypri MEKTET
TUNTEpIH/IE aFBUTIIBIH
TUTIH OKBITYJIBIH apHAaNbI
OarnapiaHraH  oxicrepi/
Farkli  okul tiirlerinde
Ingilizce dgretmeye
yonelik ozel odakli
yontemler/ CnenuanbHO-
OpPHUECHTHPOBAHHAS
METO/IMKA o0yJeHust
AHTITUICKOTO  SI3pIKAa B
pasHbIX THUIAX LIKOJ
/Specifically targeted
methods  of  teaching
English in different types
of school

AFBUIIIBIH ~ TUTIH ~ epTe
okpITy omictepi/ Erken
Ingilizce dilini 6grenme
yontemleri/ Metoarka

paHHeTO 0o0yueHUS
AHTJIUHCKOMY SI3BIKY/
Methods of early English
teaching

AFBUIIIBIH TiIIH

OKBITYIAFbI CLIL -
TexHonorusicel/  Ingilizce
Ogretiminde CLIL
teknolojisi/ CLIL -
TEXHOJIOTUM B OOYyYeHHH
AHTTMHACKOMY S3BIKY/
CLIL technologies in
teaching English

AFBUIIIBIH TLTIH
okpiTygarel STEM xone
STEAM
TEXHOJIOTUsIIaphl/
Ingilizce Ogretiminde
STEM ve STEAM
teknolojileri/  STEM
STEAM TtexHonoruu B
00ydeHHH aHTIMHCKOMY
s3siky /| STEM  and
STEAM technologies in
teaching English

OpTypIi MEKTeTI
TUNITEPiH/IC aFBUIIIBIH
TUTIH OKBITY/IbIH

3UATKEPIIIK 9/IiCTEepi MeH
texHonorusutapel/  Farkli
okul tiirlerinde Ingilizce
Ogretiminin  entelektiiel
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yontemleri ve
teknolojileri/
I/IHTepaKTI/IBHLIe METOAbI
U TCXHOJIOTUHU 06yqum
AQHIJIMICKOMY  SI3BIKY B
Pas3siIMIHBIX THUIIAX IIKOJT/
Interactive methods and
technologies for teaching
English in different types
of schools

AybI3ma  KOHE  Kazy
npaktukacel (B1 nenreiii)/
Sozli ve yazili uygulama
(B1 diizeyi)/ Ilpakruka
YCTHOM ¥ IUCHbMEHHOU
peun (yposenr B1)/ Oral
and written practice (Bl
level)

Ayppmia  KoHE — Kazy
npaktukacs! (B2 nerretiii)/
Sozli ve yazili uygulama
(B2 diizeyi)/ Ilpaktuka
YCTHOM ¥ THCHbMEHHOU
peun (yposennr B2)/ Oral
and written practice (B2
level)

JIMHIrBUCTHKANBIK €1 TaHy
KOHE  MOJCHHMETapalbIK
OiiM 6epy/Dilsel
etnografya ve
kiiltiirlerarast egitim/
JIuHrBOCTpaHOBEICHHE W
MEXKYJIBTYpHOE
obpazoBanue/Culture-
oriented linguistics and
intercultural education

Monenuer JKOHE
MOJICHHUETAPANIBIK  OLIiM
Oepy: OTaHIBIK JKOHE IIIET
engik Oareit/ Kiltir ve
kiiltiirlerarasi egitim: yerli

ve yabanct yonler/
Kynstypa u
MEXKYJIbTypHOE
oOpa3oBaHue:
OTEYECTBEHHOE u
3apy0ekHOe

Hamnpasnenne/Culture and
intercultural education:
national and foreign

AFBITIIBIH ~ TUTL  KOHE
»kahaHIBIK
xommyHukanus /Ingilizce
ve Kiiresel
[letisim/Anrmuiickuit
SI3BIK U rio0OaibHas
komMmyHukanus/English
language and  global
communication
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MenuacayaTThUIbIK —KSHE
UPPIBIK
komMyHuKkanus/Medya
okuryazarligt ve dijital
iletisim/MeauitHast
TpaMOTHOCTh U IH(pOBast
koMMmyHHuKarms/Media
literacy and digital
communication

Kocion OarmaprmaHraH
AFBUTIIBIH Tim (c1
JIeHreitl)/ Mesleki
Ingilizce (C1 seviyesi)/
IMpodeccronansHo

OPHUEHTUPOBAHHBIN

AHITIMICKUN SA3BIK
(YpoBeHb Cl)/

Professional English (C1
level)

AFBUIIIBIH 90€0HETI KOHE

LIBIFAPMAIIBLTBIK xat/
Ingiliz edebiyati ve
yaratici yazarlik/

AHrIMiCKast JMTeparypa
U KpeaTWBHOE IHCHbMO/
English  literature  and
Creative Writing

Kacioun OarapiaHraH
aFBUTIIBIH TiTl (c2
JeHreiti)/ Mesleki
Ingilizce (C2 seviyesi)/
[podeccronanpHO
OpUEHTHUPOBAHHEIH
AHTJIMHACKUN SI3BIK
(YpoBeHb C2)/
Professional English (C2
level)

AKaJeMUSIIBIK

MakKcaTTap/iarbl arbUIIIbIH
timi/ Akademik amaglar
i¢in Ingilizce /
AHIUACKHAR  SI3BIK  JUIA
aKaJeMUYCCKHX Tenel /
English  for academic

purposes
AFBUIIIBIH TLTIH
OKBITYIaFbI TeaTpra
Geitimaey/ Ingilizce
Ogretiminde tiyatroya

uyarlama/ Tearpamuzarius
B Tpolecce  OOydeHHS
AHTJIUHACKOTO SI3bIKa/
Theatricalization in in
English language teaching

MamaHnaaHAbIpbITFaH
arpUImIbIH Tt/ Ingilizee
konusunda uzmanlagsmak/
Crienanu3upoBaHHBIH
AHTJIUHCKUN SI3BIK/
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Subject-specific English

Kermminik ANABIHIA
ceilney JKOHE
mumtomats/  Topluluk
Oniinde Konusma ve 3 + +

Diplomasi/  Oparopckoe
HCKYCTBO H ,IlI/IHJIOMaTI/I}I/
Public  speaking and
diplomacy

FoutbiMu 3epTTeyniH omici
*koHe sxo0anaysl/ Bilimsel
aragtirmanin yontemi ve
tasarimi/  Meroquka " 7 +
NIPOEKTUPOBaHUE
HAyYHOTO HCCIEIOBaHUS/
Methodology and design
of scientific research

Ickepitik arpUIIIBIH Timi/ls
ingilizcesi/[IemoBoit 7 + +
AHTTIUHCKUN

s13p1k/Business English

5. Description of students’ work

Students’ work includes contact teaching, individual, pair and group
work, assignments, exams, etc. 1 Academic credits = 30 hours of student
work.

Students’ individual and/or pair and group work is divided into two
parts: individual and/or pair and group work supervised by a teacher and the
work that is performed entirely independently.

Students’ individual and/or pair and group work is carried out on a
specific list of topics allocated for independent/group study, provided with
educational and methodical literature and recommendations for each course.
Students’ individual and/or pair and group work supervised by a teacher is
carried out according to the schedule, which determines the university or the
teacher themselves.

The entire scope of work performed entirely independently is supported
by assignments that require the student to work independently on a daily
basis.

The ratio of time between classroom contact work, students’ individual
and/or pair and group work supervised by a teacher, and the work that is
performed entirely independently for all types of educational activities is
determined by the educational institution independently. At the same time, the
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amount of classroom work and students’ individual and/or pair and group
work supervised by a teacher is 1440 hours per year, the scope of work that is
performed entirely independently - 360 hours per year.

6. Evaluation methods/Assessment

6.1 Assessment

The Assessment of learning outcomes is based on the competence
objectives of the modules and the resulting evaluation criteria of the courses.
Assessment criteria are used as a basis for various tasks. Learning tasks
include independent tasks, group tasks, plans, reports, group discussions,
group tests, development tasks, laboratory tasks, various tasks for reflection
and evaluation, or activating tasks. The assessment generates information for
the pre-service teacher about his or her achievement of the competence goals
of the pedagogical education modules.

Assessment is at the heart of all competence-based education.
Competence-based assessment should measure not only what a pre-service
teacher knows, but also take into account skills and whether pre-service
teachers can apply what they know to real life problems or situations. Pre-
service teachers should be given assignments and non-standard problems in
situations that students are likely to encounter in the workplace. Assessment
plays a very important role in competence-based training. Based on the
recognition of prior competence and personal situation, competence can be
demonstrated on a per-course basis. The demonstration of competence can
cover the entire training module. Specific guidelines regarding the practice of
recognizing and accrediting prior training or training received elsewhere.

Studies are evaluated on a scale basis. Learning achievements
(knowledge, abilities, skills and competencies) of pre-service teachers are
evaluated in points on a 100-point scale, corresponding to the internationally
accepted letter system with a numeric equivalent (positive grades, in
descending order, from "A" to "D", and "unsatisfactory" - "FX", "F")

Alphabetic system of evaluation of pre-service teachers' learning
achievements, corresponding to the digital equivalent of the four-point
system.

Assessment by | Digital % content Assessment
equivalent of according to the
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letter system | points traditional system
A 4.0 95-100 Excellent
A- 3.67 90-94
B+ 3.33 85-89 Good
B 3.0 80-84
B- 2.67 75-79
C+ 2.33 70-74
C 2.0 65-69 Satisfactory
C- 1.67 60-64
D+ 1.33 55-59
D 1.0 50-54
FX 0.5 25-49 Unsatisfactory
F 0 0-49

The purpose of assessment is to provide guidance and encouragement to pre-
service teachers, develop their self-assessment abilities, provide information
about pre-service teachers' competences, and ensure that the competences and
intended learning outcomes defined in the educational programme are
achieved.

6.2 External evaluation

1) Design of new educational programmes Internal quality
assurance system

The new curriculum needs to be designed through engagement with all
stakeholders, including students, faculty and employers. The aim throughout
the process is to retain and further develop the strengths and high quality of
the existing programme while addressing some of the challenges of the
current programme, such as the workload demand on students and the need
for a course on education management. A survey of all students and alumni,
together with focus group discussions and interviews with alumni and
employers, also inform the design of the programme. All faculty are involved
in discussions of programme aims and learning outcomes, and programme
teams worked collaboratively to design the courses for their area of
specialization.

On the basis of the faculty (school) of the university, a council on
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academic quality is formed, which makes decisions on the content and
conditions of implementation of curricula, on the policy of evaluation and
other academic issues of the faculty (school), organizing a survey of students
on the quality of curricula and (or) disciplines/modules.

2) Procedures for external evaluation of the educational
programmes. Continuous Improvement

All faculty are actively engaged in continuous improvement of their
courses as an integral part of the culture of university and their own
professionalism as experts in education. In addition to formal student
feedback mechanisms such as course evaluations and Student Committee
meetings, faculty and students are to communicate closely regarding specific
courses and the programme as a whole. The process of continuous reflection
and improvement informs the Annual Programme Monitoring process, in
which individual faculty reflect on courses they have taught, this feeds into
specialization-level reflection and suggestions for improvements, and this in
turn goes to programme and School level reflection and plans for further
improvement.

Universities have regular, formal mechanisms for obtaining feedback
from employers and the professional community. These interactions also
inform the continuous improvement of the programme.

For the improvement of the quality assurance of the educational

programmes, the universities need to:

— develop an internal quality system that has a delicate balance
between quality assurance and quality enhancement. While quality
assurance is more of a preventive measure, quality enhancement
has higher-order aims and implies transformational change (Jones,
2003).

— raise institutional awareness and develop deep understanding of the
Standards and Guidelines for Quality Assurance in the European
Higher Education Area (ESG) (2015) and implement ESG 2015
standards.

— reqgularly revisit the existing institutional quality processes for
ongoing improvement.

3) Accreditation
There are institutional and specialised accreditation in Kazakhstan, they

remain voluntary for higher educational institutions. However, accreditation is
one of the conditions for obtaining state grants for student education.
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7. Faculty requirements

7.1 Faculty Requirements

Availability of teachers in accordance with the disciplines of the
educational programme, the correspondence of teachers' education to the
profile of the taught disciplines and/or their academic or research degree of
"Doctor of Philosophy (PhD)" or "Doctor in Profile", and/or the academic title
of "Associate Professor (Associate Professor)”, or "Professor” (if any) and/or
teachers with the degree of "Master" to the profile of disciplines and (or)
senior teachers with at least three years of experience as a teacher or
experience practical work on the profile for at least five years.

The advanced/academic degree of the teaching staff corresponds to the
academic degree of the doctor/candidate of sciences or the
advanced/academic PhD degree of the doctor or master. Basic education or
postgraduate education or doctorate/candidate of science degree,
advanced/academic PhD degree must correspond to the subjects taught.

7.2 Additionally Required Faculty

Part-time teachers in the main place of work engaged in practical
professional activities in the profile of the subjects taught, with at least 3 years
of work experience in the field of training. Additionally, leading scientists,
specialists from other higher education institutions and research organizations,
teachers, and supervisors of schools in corresponding categories such as:
expert teacher, research teacher, master teacher, can be involved in the work.

7.3 Required professional development of faculty

On the basis of the Law of the Republic of Kazakhstan "On Education"
(2007; with amendments dated 27.12.2019) and other regulatory legal acts
regulating the activities of higher education organizations in the Republic of
Kazakhstan, a teacher who carries out professional activity in a higher
education organization has the right for professional development at least
once every five years for a duration of no more than four months.

The development of professional competences is also one of the
priorities adopted in the Republic of Kazakhstan "Concepts of lifelong
learning (continuing education)" (2021).

7.4 Required additional administrative staff

Vice-rector for academic affairs is responsible for planning and
monitoring the implementation of educational services.
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Responsibility for arranging and coordinating the implementation of the
specific steps of the procedure and the quality of the outputs rests with the
heads of divisions.

8. Resources

8.1 Library Resources

The library collection is an integral part of the information resources
and includes educational, teaching, scientific and other literature.

Availability of a library fund of educational and scientific literature: in
the format of printed and electronic publications for the last ten years,
providing 100% of the disciplines of the curricula, including those published
in the languages of instruction. Updating of the library fund should be carried
out in accordance with the regulations of the Republic of Kazakhstan.

8.2 IT Resources

University provides pre-service teachers with educational and teaching
literature and (or) electronic resources necessary for successful
implementation of curricula, provides the functioning of the information
system of education management (high-tech information and educational
environment, including the website, information and educational portal,
automated system of credit technology training, a set of information and
educational resources).

8.3 Infrastructure

University provides equipment with educational, methodological,
scientific and other literature, classrooms with multimedia complexes,
computer rooms, access to broadband Internet, sports, material and technical,
educational and laboratory facilities and equipment necessary for the
implementation of curriculum.

9. Additional information

9.1 Additional materials

Inclusion is one of the most important cross-cutting principles of the
curriculum (see more in Annex 1.). Inclusion in education means that all
students, regardless of their possible impairments or disability, should have
the opportunity to participate in the regular school systems and study with
their peers. The teacher education emphasizes on pre-service teachers’
perceptions of themselves as experts in implementing curriculum for diverse
learners based on the principles of pedagogy of difference or universal design
for all. It is important to renew inclusive pedagogies such as co-teaching and
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differentiating. It is important that not only the specialized teachers (special
education teachers) but all teachers can work in an inclusive educational
environment. Thus, competences of all pre-service teachers need to be
developed in areas such as:

Knowledge of the concepts and principles of inclusive education:

— Evaluation of one's own activity in terms of the values of inclusion.

— Understanding of the implementation of the principle of
inclusiveness in education implemented by a flexible model of the
educational process: adaptive programmes, changing the ways of
assessing educational achievements.

— Understanding of children's different abilities and application of
different trajectories to support versatile learners.

Practical applications in teaching:

— Designing of an adapted/individual programme for a child with
special education needs in specific subject.

— Using of multimodal universal teaching methods, simple structured
speech, use alternative communication.

9.2 E-learning

The rapid development of digital technologies requires the study of not
only specific software tools, but the development of pre-service teachers’
competences on using virtual learning environments and tools in teaching and
choosing pedagogical methods suitable for learning processes in digital
learning environments (psychological and didactic justification). For this the
universities need:

— to create provisions for the professional development of pre-

service teachers with the effective use of digital technology;

—  to develop competences of pre-service teachers on understanding
how individual educational needs of their students can be
considered when using digital tools or in virtual learning
environments;

— to develop digital competences of pre-service teachers on using
digital learning environments and tools in assessment, such as
gamification, digital tests and quizzes, and other formats of digital
evaluation;

— to promote pre-service teachers’ capabilities in assessing their
digital competences and the use of digital tools in pedagogical
processes in relation to the requirements of the employers
(schools) daily operations;

— to put into practice the integration of education, science, and
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industry, and involve professional communities in teaching school
students the basics of applying and using digital technology, and
perform an independent assessment of the practical skills
acquired,;

to include digitalization into the educational process for in-service
teachers to increase efficiency and practical application of
digitalization in education;

to promote the implementation of global standards in
digitalization in initial teacher education (i.e. International Society
for Technology in Education (ISTE) and the establishment of an

expert community of educators in digitalization.

10. Approval

- Ensure a review of the developed curricula, its coordination and
approval by the Republican Educational and Methodological Council of

Higher and Postgraduate Education.

- Scale up all developed curricula in pedagogical universities
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APPENDIX 1: Main principles of the curriculum

Competence-based approach

Competence-based approach is a learning-oriented way to organise and
implement teaching. It is an alternative to more traditional educational
approaches mainly focusing on what learners are expected to learn about in
terms of traditionally-defined subject content. In designing the curriculum
following the principles of competence-based approach, the focus is on what we
want our students to learn. Thus, it is essential to define the competences that
the students are supposed to learn during their degree programs. The articulation
of competences should include both discipline specific skills as well as the
generic competences or soft skills that the teacher students should develop
during the curricula. Soft skills include, for example, leadership,
communication and collaboration skills, reflection skills, social and emotional
intelligence etc. The development of these soft skills should be included in all
the curricula, the competences and learning outcomes as well as the
implementation of the curricula.

After defining the degree level competences, the learning outcomes of study
units and study modules should compiled by comparing them to the objectives
of the entire degree. Learning outcomes represent the desired state, which is
expressed as knowledge, skills and attitudes. The written learning outcomes of
all the interconnected study units should also make visible the accumulated
competence. Planning competence-based learning thus starts at degree
programme level and is then realised at study unit level through the learning
outcomes, the execution of the study unit and its assessment.

The reason for using competence-based approach to designing curricula is that
it makes it possible to design courses and study programs in a more student-
centred way. Student-centred approach means that the key knowledge and skills
that the students need to achieve during their studies determine the content of
the course or study programme. The aim of the competence-based approach to
designing curricula is that the students acquire the knowledge, skills and
attitudes/values that are essential. Further, the competence-based approach
supports students to identify the knowledge and skills specific to their discipline
or field of education as well as the generic competences that accumulate during
their studies and are common to all degrees.

To sum up the key elements in designing competence-based curricula, it is
essential to focus on describing explicitly a) what competences (including
subject-specific and general competencies) should a student have after
graduation/after study unit/after an individual course, b) how do different study
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modules, courses and study modes support the development of the
competencies, c¢) how is it ensured that the degree program and the learning
objectives of the courses form a coherent entity supporting the development of
the competencies, and d) how is it possible for students to make their
competence visible (assessment related decision)

The implementation of all curricula should introduce methodologies that
promote student-centeredness and active learning, such as gamification, PBL,
etc. In a student-centred learning approach, students are active participants,
placed at the core of the learning process. The learner is not seen as a passive
receiver of knowledge but, rather, an active participant. The teacher's role
becomes that of a guide who assists the learner in the difficult process of
constructing his/her knowledge. Student-centred approach to teaching broadly
means the shift of focus from the teacher to the student and their learning
processes (Tran et al., 2010). The emphasis in student-centred approach to
teaching is on what the student does and the ways to improve students’ active
engagement and deep approach to learning (Biggs and Tang, 2011; Prosser and
Trigwell, 2014). In student-centred approach the student is seen as an active
constructor of knowledge. Thus, the focus of the student-centred teaching
practices is to develop autonomy and active learning that eventually enable
lifelong learning.

Student-centred approach & Active Learning Methodologies

Student-centredness differs from traditional teaching approach, also known as
teacher-centredness, in that the focus is on designing the teaching-learning
process in a way that it promotes students’ active participation and deep
approach. Teaching that requires active engagement from students is likely to
increase quality learning (Biggs and Tang, 2011). However, student-centered
learning does not sideline or diminish the role of teachers. Instead, it seeks to
use teachers’ expertise in different ways to increase student engagement.

Student-centeredness requires a change in the mindset of the teachers and has
many implications for the teaching practices. For example, teaching and
learning activities should be designed in a way that they support and promote
active learning. Active learning methods place greater responsibility on the
learner rather than passive approaches such as lectures. Active learning
activities promote higher order thinking skills such as application of knowledge
and analysis and engage students in deep learning processes rather than surface
learning. Furthermore, they enable students to transfer and apply knowledge
better. There is a variety of active learning methods, such as case studies,
problem-solving, group projects, debates, peer teaching, games etc. to mention a
few. However, it should be kept in mind that the methods should always be
chosen purposefully to support the attainment of the intended learning
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outcomes. Thus, when choosing the active learning methods, it should always
be considered from the perspective of which methods support the attainment of
the intended learning outcomes in a best possible way.

Constructive alignment

The principle of constructive alignment has long been promoted as a powerful
way to enhance the quality of teaching and learning (Biggs and Tang, 2011).
Constructive alignment is an integrative design for teaching and curriculum
design  in  which the alignment between intended learning
outcomes/competences, teaching-learning activities and assessment tasks is
emphasised to optimise the conditions for quality learning. The fundamental
principle is that curriculum should be designed in such a way that the learning
activities and assessment tasks are aligned with the intended learning outcomes
(ILOs), and what the students should be able to do or demonstrate after
completing the degree, module or a course. High quality learning may be
supported by integrating these components together.

Constructive alignment reflects the more general paradigm shift from teacher-
centred teaching to student-centred teaching described above. The central step
in designing teaching is to define the intended learning outcomes or the
competences that the students are supposed to learn during the learning process
and how they will demonstrate that learning has taken place (Biggs and Tang,
2011). The role of the instructor is to engage the student in relevant activities
that support the attainment of the intended learning outcomes (Biggs, 1996). By
choosing appropriate teaching and assessment methods and tasks and aligning
them with the intended learning outcomes/competences it is possible to
effectively guide students’ study practices and enhance deep, meaning-oriented
learning (Biggs and Tang, 2011; Boud and Falchikov, 2006). Constructively
aligned teaching is essentially a criterion-referenced system where the central
elements, that is, intended learning outcomes, teaching-learning activities and
assessment, are aligned and there is consistency throughout these elements.
Constructive alignment should be applied at all levels of the educational system,
including institutional, departmental and classroom levels as teaching and
learning take place in the whole system. In a good system, all aspects of
teaching and assessment are tuned to support high level learning, so that all
students are encouraged to use higher-order learning processes.
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Figure 1. lllustration of constructive alignment

Research-based Initial Teacher Education

The recognition of the importance of research-based teacher education is
growing worldwide (Flores, 2018). The research-teaching integration in the
teacher educators’ work has been suggested to be an effective solution to
develop the profession in many aspects. They should be able to make explicit
links between the educational theory, research and teaching practices. There is
an increasing recognition that research is an important component of teacher
education practices and is beneficial for preparing reflective practitioners
(Flores, 2018). Research-based teacher education can take place in different
forms. In its simplest form, it can mean that the teaching content is based on
research, or that the teaching methods and pedagogical designs are based on
research. It can also mean that teachers use inquiry-oriented methods in their
teaching to enhance their students’ own knowledge construction and research
skills. Moreover, research-based teacher education can mean that the teacher
educators themselves conduct research of their own work or more generally
about topics related to teacher educators’ work. The different forms of research-
based teacher education identified in a recent research are presented in Table 1.

Teacher educators use their own or
others’ research as their teaching

Teaching content is based on research

content to transfer  academic
knowledge to student teachers and
develop the student teachers’
independent thinking (Visser-

Wijnveen et al. 2010).

Teaching methods and course design
are based on research

Teacher educators benefit from their
research work in teacher education
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and develop their teaching methods
accordingly (Cochran-Smith 2005;
Krokfors et al. 2011).

Applying inquiry-oriented methods in | Teacher educators organise the course
teaching based on inquiry-oriented activities to
guide student teachers to learn in an
analytical and inquiring way to
develop their pedagogical thinking
(Krokfors et al. 2011).

Acting as researchers in teacher | Teacher  educators  work  as
education researchers and conduct research on
what and how they teach, and on
topics in teacher education (Cochran-

Smith 2005).
Encouraging student  teachers’ | Teacher educators involve student
involvement in research work teachers in research process to
provide them with the experience of
conducting research (Visser-

Wijnveen et al. 2010).

A supportive relationship between | Teacher educators consider the
research and teaching research-teaching nexus IS
complementary and fairly evident.
Teaching and research support each
other in a general and broad sense.

Table 1. Forms of research-based teacher education (Cao, Postareff, Lindblom-
Yiinne & Toom, 2021

Teacher education can adopt the research-based approach in diverse ways, and
it is important to consider what kind of forms fit the cultural context and
practices. The ultimate goal of research-based teacher education is to support
student teachers to become pedagogically-thinking, reflective and inquiry-
oriented teachers with an inquiring attitude towards teaching. Teachers’
pedagogical thinking means the ability to analyse and conceptualise educational
occasions and phenomena, to evaluate them as part of larger instructional
processes and to make rational and theory-based decisions and justify their
decisions and actions as teachers. Their readiness to consume as possibly also
conduct research enhances their ability to meet the challenges of the future
(Toom et al., 2010).

Research-based teacher education not only enhances the teacher educators’ own
professional development, but also enhances teacher students’ reflective and
deep learning. By engaging in research-based activities, the students can acquire
a set of highly valued competences, such as critical thinking, problem solving
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and reflective skills (Lunenberg, 2010). Thus, it is important, that teacher
educators support the student teachers’ to become reflective practitioners with
an inquiring attitude (see Toom et al., 2010), which they can learn not only from
what their teachers say about how to teach, but most importantly, from how
their teachers engage their students in collaborative and interactive teaching-
learning activities (Berry, 2004).

To make research-based teacher education occur in practice, it should be made
visible in the teacher education curricula. Secondly, the teacher education
programmes should develop their students’ inquiry-oriented and research-
oriented approach to their work and enhance their research skills. Becoming an
inquiry-oriented reflective practitioner requires time and space to deeply reflect
on theory, practice, and the link between them. Therefore, the curriculum of
teacher education should provide possibilities for reflection and practicing new
skills.

Interdisciplinary learning
Content and Language Integrated Learning (CLIL)

CLIL (Content and Language Integrated Learning) is a dual-focused
educational approach in which an additional language is used for learning and
teaching of both content and language (Coyle, Hood & Marsh, 2010:1). The
umbrella term of CLIL also includes a range of other language programs, such
as bilingual education, English- medium of education or immersion programs
(Coyle, 2007; Mehisto, Marsh, and Frigols, 2008). But CLIL differs from those
language programs by its equal focus on both content and language (Coyle,
2008; Dalton-Puffer, 2008; De Zarobe, 2008; Marsh, 2012). Thus, this approach
is neither language learning nor subject learning but a combination of both;
hence, attention is given both to the language and the content. Contrary to the
common belief, the CLIL instruction takes place with and through a foreign
language and it is not the approach when non-language subjects are taught in
the foreign language (Eurydice, 2006).

The reasons for introducing CLIL include provision of a more holistic
educational experience for the student as well as content-and language-learning
outcomes realized in class. Furthermore, benefits of CLIL are also linked with
insights from interdisciplinary research within neurosciences and education
(Coyle, Hood & Marsh, 2010). Due to these advantages CLIL is increasingly
attracting stakeholders’ attention across continents.

In terms of the curriculum implementation, the CLIL approach is inclusive and
flexible; it includes a range of models that can be adapted according to the age,
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ability and needs of the students (Coyle, 2007). Thus, implementing CLIL
varies based on the context. In primary stage, language learning can be
embedded across the curriculum and link with one or more subjects of the
curriculum. For example, through specific themes or projects (e.g. lifestyle,
sports, and holidays).

Secondary CLIL can make specific links between a language and a subject (e.g.
history through Kazakh, science through English) or it can take a broader
approach integrating language with parts of curriculum. More recently, CLIL is
less aligned to a single subject and is evolving through links with a variety of
subjects or themes. The content for lessons can include particular aspects of the
curriculum for individual subjects. In practical terms, lesson planning involves
joint effort across a number of subjects focusing on the cross-curriculum feature
for the secondary curriculum. But there is a need for research to explore
whether such an approach is compatible with the local context.

The existing curriculum models integrating CLIL vary in length from a single
unit which comprise a sequence of 2-3 lessons to a more sustained approach
through modules lasting half a term or more. Some successful cases include
schools with bilingual sections where subjects are taught through the medium of
another language for extensive periods (Coyle et al., 2010).

STEM (Science, Technology, Engineering, Mathematics) education

Interdisciplinarity in natural sciences and mathematics, so called STEM -
education can be defined as “an effort to combine some or all of the four
disciplines of science, technology, engineering, and mathematics into one class,
unit, or lesson that is based on connections between the subjects and real-world
problems” (Moore et al. (2014). Implementation and integration of engineering
in K-12 STEM education. In S. Purzer, J. Strobel, & M. Cardella (Eds.),
Engineering in Pre-College Settings: Synthesizing Research, Policy, and
Practices (pp. 35-60). West Lafayette: Purdue University Press.). STEM -
pedagogy in teacher education aims to prepare students to design, teach and
develop research-based active learning STEM -lesson plans to educate
competent citizens, who can access and make sense of science relevant to their
lives and global perspectives (Feinstein, N. W., Allen, S., & Jenkins, E. (2013).
Outside the pipeline: Reimagining science education for nonscientists. Science,
340(6130), 314-317.).

Active learning includes student centered active methods, such that project
based education, and benefitting from diverse out of classroom learning
environments and communities of learners and ICT. On the hand, Science
education should also focus on competences with an emphasis on learning
through science and shifting from STEM to STEAM (A = All) by linking
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science with other subjects and disciplines (Hazelkorn, Ellen & Ryan, Charly &
Beernaert, Yves & Constantinou, Costas & Deca, Ligia & Grangeat, Michel &
Karikorpi, Mervi & Lazoudis, Angelos & Pintd, Roser & Welzel-Breuer,
Manuela (2015). Science Education for Responsible Citizenship.
10.2777/12626). In the ITE curricula in Kazakhstan, the A should include at
least developing the English linguistic skills of teacher students (KAZ ITE D-3
Framework Report).

Digitalisation in Education and Teachers’ Digital competence development

New information and communication technologies (ICTs) provide teachers and
learners with an innovative learning environment to stimulate and enhance the
teaching and learning process. In this context, novel educational concepts such
as online learning, or blended and hybrid learning are being developed (Lopez-
Pérez, Pérez-Lopez & Rodriguez-Ariza, 2011). Hybrid or blended learning can
be defined as the integration of face-to-face classroom instruction learning with
web-based tools and materials (e.g. Garrison & Kanuka, 2004), as contrast to
fully online learning. Blended or hybrid learning is becoming increasingly
significant to complement traditional forms of learning. Often these two terms
are defined similarly, but can also be differentiated. Blended learning can be
defined as a mix of various event-based activities, including conventional face-
to-face classrooms instruction, e-learning, and self-paced learning, while in
hybrid learning a part of the learning activities and assignments are transferred
from the face-to-face environment to the distance learning environment (see
Valiathan, 2002, in Koohang, Britz & Seymor, 2006).

Blended forms of learning has the potential to enhance both the effectiveness
and efficiency of meaningful learning experiences, and some researchers have
suggested that blended learning has the potential to be even more effective and
efficient when compared to a traditional classroom model (see Garrison &
Kanuka, 2004). Other benefits of blended forms of learning include
convenience, student satisfaction, flexibility and higher retention (Koohang,
Britz & Seymor, 2006).

Especially in situations where student numbers are high, online, blended or
hybrid forms of learning have the potential to provide greater opportunities for
improved learning (Osguthorpe & Graham, 2003). In teacher education, student
teachers can also learn from their teachers the use of various digital tools and
platforms. Thus, not only teacher educators should have the skills to adopt
digital tools in their teaching, but also student teachers should develop their
digital skills during teacher education. Times faced with uncertainty and
sudden changes, such as pandemics, require flexible and advanced use of digital
tools and instructional practices functional in online contexts.
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Inclusion in education and recognition of different learners

Inclusion in education is a principle which means that all students, regardless of
their possible impairments or disability, should have the opportunity to
participate in the regular school systems and study with their peers. Inclusion is
based on several international United Nations declarations, such as the
Salamanca Statement (1994) and The Universal Declaration of Human Rights
(1948). Inclusive pedagogy is a pedagogical approach that is impacted by the
sociocultural context of learning (Florian & Black-Hawkins, 2011) and it aims
to respond to the diverse learning needs of students in as varied ways as
possible.

The concepts of ‘inclusion’ and ‘diversity’ are reviewed in the teaching and
education practices with the activities and arrangements that promote inclusion
as the centre. The key words in education are educational equality, accessibility,
individuality, lifelong learning and co-operation. The teacher training
emphasizes on teachers’ perceptions of themselves as experts in implementing
curriculum for diverse learners based on the principles of pedagogy of
difference or universal design for all. It is important to renew inclusive
pedagogies such as co-teaching and differentiating. The teacher’s task is to
teach and guide students to become lifelong learners while taking each student’s
individual learning style into account. Four core values related to teaching and
learning have been identified as the basis for the work of all teachers in
inclusive education (European Agency). These core values are associated with
areas of teacher competence. The areas of competence are made up of three
elements: attitudes, knowledge and skills. All teachers must commit to the idea
of equality for all students. (Saloviita, 2018.)

Teachers’ professional development and change management

Considering the dynamic and constantly changing nature of teachers’ work,
teachers at all levels must be continuous learners throughout their professional
careers. Teachers’ professional development needs to address simultaneously
the teachers’ beliefs and conceptions and the improvement in their practices
(Timperley & Phillips, 2003), as well as integration of theoretical and practical
knowledge (Tynjdld, Hakkinen & Hémaildinen, 2004). Often an experience of a
successful implementation in teaching changes teachers’ attitudes and beliefs,
and therefore, positive experiences are central for teachers’ professional
development (Guskey, 1989).

Development and growing as a teacher can be understood in different ways: 1)
growing understanding of one’s content area, in order to become more familiar
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with what to teach; 2) getting more practical experience as a teacher, in order to
become more familiar with how to teach; 3) building up a repertoire of teaching
strategies, in order to become more skilful as a teacher; 4) finding out which
teaching strategies work best for the teacher, in order to become more effective
as a teacher, and 5) continually increasing understanding of what works for
students, in order to become more effective in facilitating student learning
(Akerlind, 2007).

It is important to notice, that professional development of teachers is often a
slow process. Furthermore, the development is not a linear continuum, but
instead, the development may be interrupted by various reasons (Beijaard,
Meijer & Verloop, 2004). Some teachers may experience change and
development as threatening and change processes often include feelings of
anxiety or uncertainty (Postareff et al., 2008). Such negative emotions towards
the change may narrow the teacher’s attention (Fredrickson, 2001). Therefore, it
IS important to ensure that teachers receive enough support from diverse sources
(e.g. peers, supervisors, work environment) and encouraging feedback. It is also
important for teachers to understand, that failures are part of the teachers’
professional development, and mistakes should be seen as learning
opportunities. When teachers have the possibility to share experiences and
engage in collaboration with their peers, it has been shown to have positive
influences of their learning and development (Voogt, et al., 2011). When
teachers feel well and are engaged in their work, they are more likely to engage
in pedagogical practices that promote their development (Fredrickson, 2001)
The development of teaching is, at best, a continuous process, and thus, teachers
should be encouraged to reflect on their own teaching on a continuous basis to
increase their pedagogical awareness (Parpala & Postareff, 2021).

Teachers should also be provided with agency, which refers to the teacher’s
possibilities to influence, make decisions and take actions. The aim of
exercising agency is to create new work practices and transforming the course
of activities (Hokka et al., 2012). When teachers have a possibility engage in
development and changes, and when they experience that their opinions truly
matter, they are likely to become highly engaged in their work (e.g. Day, Elliot
& Kington, 2005; Pyhélto et al. 2012).

99



Literature

Beijaard, D., Meijer, P. C., & Verloop, N. (2004). Reconsidering research on
teachers’ professional identity. Teaching and teacher education, 20(2), p. 107-
128.

Berry, A. (2004). Self study in teaching about teaching. In J. J. Loughran, M. L.
Hamilton, V. K. LaBoskey, & T. Russell (Eds.), International handbook of self-
study of teaching and teacher education practices. Dordrecht: Springer. 1295-
1332.

Biggs, J. (1996). Enhancing Teaching through Constructive Alignment. Higher
Education, 32, p. 347-364.

Biggs, J., & Tang, C. (2011). Teaching for Quality Learning at University.
Maidenhead, UK: Open University Press.

Boud, D. & Falchikov, N. (2006): Aligning assessment with long-term learning.
Assessment & Evaluation in Higher Education, 31(4), p. 399-413

Cao, Y., Postareff, L., Lindblom-Yldnne, S. & Toom, A. (2021). A survey
research on Finnish teacher educators' research-teaching integration and its
relationship with their approaches to teaching. European Journal of Teacher
Education.

Cochran-Smith, M. (2005). Teacher Educators as Researchers: Multiple
Perspectives. Teaching and Teacher Education, 21(2), p. 219-225.

Coyle, D. (2007). Content and Language Integrated Learning: Towards a
Connected Research Agenda for CLIL Pedagogies. International Journal of
Bilingual Education and Bilingualism, 10(5), p. 543-562.

Coyle, D. (2008). CLIL - a Pedagogical Approach From the European
Perspective. In Encyclopedia of Language and Education, edited by N.
Hornberger, p. 1200-1214. Boston: Springer US.

Coyle, D., Hood, P., & Marsh, D. (2010). CLIL: Content and Language
Integrated Learning. Cambridge: Cambridge University Press.

Dalton-Puffer, C. (2008). Outcomes and Processes in Content and Language
Integrated Learning (CLIL): Current Research From Europe. In Future
Perspectives for English Language Teaching, edited by W. Delanoy, and L.
Volkmann, p. 1-19. Heidelberg: Carl Winter.

100



Day, C., Elliot, B., & Kington, A. (2005). Reform, standards and teacher
identity: Challenges of sustaining commitment. Teaching and teacher
Education, 21(5), p. 563-577.

De Zarobe, Y. R. (2008). CLIL and Foreign Language Learning: A
Longitudinal Study in the Basque Country. International CLIL Research
Journal, 1(1), p. 60-73.

European Agency. Profile of Inclusive Teachers. https://www.european-
agency.org/projects/tedi/profile-inclusive-teachers

Eurydice. 2006. Content and Language Integrated Learning (CLIL) at School in
Europe. Brussels: Eurydice.

Fimyar, O., Yakavets, N., & Bridges, D. (2014). The contemporary policy
agenda. In D.Bridges (Ed), Educational Reform and Internationalisation. The
case of school reform in Kazakhstan (pp. 53-68). Peterborough, UK:
Printondemand-worldwide.

Feinstein, N. W., Allen, S., & Jenkins, E. (2013). Outside the pipeline:
Reimagining science education for nonscientists. Science, 340(6130), p. 314-
317

Flores, M.A. (2018). Linking Teaching and Research in Initial Teacher
Education: Knowledge Mobilisation and Research-informed Practice. Journal
of Education for Teaching, 44 (5), p. 621-636.

Florian, L., & Black-Hawkins, K. (2011). Exploring inclusive pedagogy. British
Educational Research Journal, 37(5), p. 813-828.

Fredrickson, B. L. (2001). The role of positive emotions in positive psychology:
the  broaden-and-build  theory  of  positive  emotions. American
psychologist, 56(3), p. 218.

Garrison, D. R., & Kanuka, H. (2004). Blended learning: Uncovering its
transformative potential in higher education. The internet and higher
education, 7(2), p. 95-105.

Guskey, T.R. (1989). Attitude and perceptual change in teachers. , 13, p. 439-
453.

101



Hazelkorn, E., Ryan, C., Beernaert, Y., Constantinou, C., Deca, L., Grangeat,
M., Karikorpi, M., Lazoudis, A., Pinto, R. & Welzel-Breuer, M. (2015). Science
Education for Responsible Citizenship. European Commission: Directorate-
General for Research and Innovation, Science with and for Society.

Hokka, P., Eteldpelto, A., & Rasku-Puttonen, H. (2012). The professional
agency of teacher educators amid academic discourses. Journal of Education
for Teaching, 38(1), p. 83-102.

IAC (2018). Analytical Report. Monitoring and assessment of implementation
of a flexible form of management in universities. 1AC.

Jones, S. (2003). Measuring the quality of higher education: linking teaching
quality measures at the delivery level to administrative measures at the
university level. Quality in Higher Education, 9(3), 223-229.

Koohang, A., Britz, J., & Seymour, T. (2006). Panel Discussion.
Hybrid/blended learning: Advantages, Challenges, Design and Future
Directions. In Proceedings of the 2006 Informing science and IT education joint
conference (p. 155-157).

Krokfors, L., Kynislahti, H., Stenberg, K., Toom, A., Maaranen, K., Jyrhima,
R., Byman, R. & Kansanen, P. (2011). Investigating Finnish Teacher Educators’
Views on Research-based Teacher Education. Teaching Education, 22(1), p. 1-
13.

Lopez-Pérez, M. V., Pérez-Lopez, M. C., & Rodriguez-Ariza, L. (2011).
Blended learning in higher education: Students’ perceptions and their relation to
outcomes. Computers & education, 56(3), p. 818-826.

Lunenberg, M. (2010). Characteristics, scholarship and research of teacher
educators. In P. Peterson, E. Baker, & B. McGaw (Eds.), International
encyclopedia of education (p. 676-680). Oxford, UK: Elsevier.

McLaughlin, C., Winter, L., Kurakbayev, K., Kambatyrova, A., Torrano, D.,
Fimyar, O., Ramazanova, A. (2016). The Improvement of Secondary Education
Curriculum of Kazakhstan in the Context of Modern Reforms (unpublished
report). Astana: Nazarbayev University Graduate School of Education.

Marsh, D. (2012). Content and Language Integrated Learning (CLIL). A

Development Trajectory. Cordoba: Servicio de Publicaciones de la Universidad
de Cordoba.

102



Mehisto, P., Marsh, D. & Frigols, M. J. (2008). Uncovering CLIL Content and
Language Integrated Learning in Bilingual and Multilingual Education.
London: Macmillan.

Moore, T. J., Stohlmann, M. S., Wang, H. H., Tank, K. M., Glancy, A. W., &
Roehrig, G. H. (2014). Implementation and integration of engineering in K-12
STEM education. In Engineering in Pre-College Settings: Synthesizing
Research, Policy, and Practices (p. 35-60). West Lafayette: Purdue University
Press.

OECD (2014). Reviews of National Policies for Education: Secondary
Education in Kazakhstan. Retrieved from:
http://dx.doi.org/10.1787/9789264205208-en

OECD (2020). Raising the Quality of Initial Teacher Education and support for
early career teachers in Kazakhstan. OECD Education Policy Perspectives, No.
25, OECD Publishing, Paris.

"On Education” (2007) Law of the Republic of Kazakhstan; with amendments
dated 27.12.2019.

On approval of the Lifelong Learning (continuing education) Concept (2021).
Resolution No. 471 of the Government of the Republic of Kazakhstan dated 8
July 2021.

Osguthorpe, R. T., & Graham, C. R. (2003). Blended learning environments:
Definitions and directions. Quarterly review of distance education, 4(3), p. 227-
33.

Parpala, A., & Postareff, L., (2021). Supporting high-quality teaching in higher
education through the HowUTeach self-reflection tool. Ammattikasvatuksen
aikakauskirja, 4, 2021.

Postareff, L., Lindblom-Ylanne, S., & Nevgi, A. (2008). A follow-up study of
the effect of pedagogical training on teaching in higher education. Higher
Education, 56(1), p. 29-43.

Prosser, M., & Trigwell, K. (2014). Qualitative Variation in Approaches to

University Teaching and Learning in Large First-Year Classes. Higher
Education, 67, p. 783-795.

103



Pyhilté, K., Pietarinen, J., & Soini, T. (2012). Do comprehensive school
teachers perceive themselves as active professional agents in school
reforms? Journal of Educational Change, 13(1), p. 95-116.

Salamanca Statement. (1994). The Salamanca statement and framework for
action on special needs education. Salamanca: UNESCO, Ministry of education
and Science. https://www.european-agency.org/sites/default/files/salamanca-
statement-and-framework.pdf

Saloviita, T. 2018. Attitudes of Teachers Towards Inclusive Education in
Finland.
https://www.tandfonline.com/doi/full/10.1080/00313831.2018.1541819

Sharplin, E., Ibrasheva, A., Shamatov, D., Rakisheva, A. (2020). Analysis
of Teacher Education in Kazakhstan in Context of Modern International
Practice. Bulletin of KazNU, Pedagogical Series, 64(3), pp. 12-27.

SESPE (State Educational Standard for Primary Education). (2015) Available
from: http://nao.kz/loader/fromorg/2/22 Accessed: 29 November 2021.

Silova, 1., and G. Steiner-Khamsi. (2008). How NGOs React: Globalization and
Education Reform in the Caucasus, Central Asia, and Mongolia. Bloomfield,
CT: Kumarian Press.

The Universal Declaration of Human Rights (1948).
https://www.un.org/en/aboutus/universal-declaration-of-human-rights

Timperley, H. S., & Phillips, G. (2003). Changing and sustaining teachers’
expectations through professional development in literacy. Teaching and
teacher education, 19(6), p. 627-641.

Toom, A., Kynaslahti, H., Krokfors, L., Jyrhdama, R., Byman, R., Stenberg, K.,
Maaranen, K., & Kansanen, P. (2010). Experiences of a research-based
approaches to teacher education: Suggestions for future policies. European
Journal of Education, 45(2), p. 331-344.

Tran, N., Charbonneau, J., Benitez, V.V., David, M.A., Tran, G., & Lacroix, G.
(2016). Tran et al conference ISBT 2010.

Tynjéld, P., Hakkinen, P., & Hamdildinen, R. (2014). TEL@ work: Toward

integration of theory and practice. British Journal of Educational
Technology, 45(6), p. 990-1000.

104


http://nao.kz/loader/fromorg/2/22

Yakavets, N., Bridges, D. & Shamatov, D. 2017. ‘On constructs and the

construction of teachers’ professional knowledge in a post-Soviet context’,
Journal of Education for Teaching: International Research and Pedagogy. 1-22.

Visser-Wijnveen, G. J., Van Driel, J. H., Van Der Rijst, R.M., Verloop, N. &
Visser, A. (2010). The Ideal Research-teaching Nexus in the Eyes of
Academics: Building Profiles. Higher Education Research & Development, 29
(2), p. 195-210.

Voogt, J., Westbroek, H., Handelzalts, A., Walraven, A., McKenney, S., Pieters,
J., & De Vries, B. (2011). Teacher learning in collaborative curriculum
design. Teaching and teacher education, 27(8), p. 1235-1244.

Akerlind, G. S. (2007). Constraints on academics’ potential for developing as a
teacher. Studies in higher education, 32(1), p. 21-37.

105



106



Learning outcomes and subject matrix included in the Register of Educational Programs
6B01721 — English (IP)

LEARNING
OUTCOMES

Graduates of the educational program:

OH1- Develops and implements a support system for students as individuals in an inclusive environment.

OH2- Applies up-to-date teaching and assessment methods, using dialogue and communication.

OH3- Implements pedagogical research as a reflective practice.

OH4- Interprets knowledge and understanding in individual and age differences of children.

OHS5- Pre-service teachers apply their knowledge of the phonetic, grammatical, morphological, lexical, graphic, and word-
formation systems of the studied languages to realize oral and written communication within social and professional contexts.
OH6- Pre-service teachers are able to model the foreign language educational process, taking into account the educational
needs of each student.

OH7- Pre-service teachers demonstrate proficiency in selecting and utilizing appropriate content, strategies, and teaching
aids; manage educational activities at all levels of education; predicts the possibilities of criteria-based assessment, an
inclusive environment and digitalization in the pedagogical process in the teacher's education system; demonstrates the
possibilities of self-assessment, introspection, self-control.

OHS8- Pre-service teachers are capable of effective communicative interaction through the perception, understanding and
interpretation of a foreign language text and its linguistic expression in accordance with their language proficiency level.
OH9- Pre-service teachers are able to interact proficiently with representatives of other cultures; to carry out social and
intercultural interaction with individuals, a team, society; implement communicative intention in various professional,
academic and business communication situations.

OH10- Pre-service teachers know national customs, traditions and apply them in intercultural communication; know how to
use geographic information.

OHI11- Pre-service teachers are able to apply interdisciplinary knowledge; to perform language activities, integrating
knowledge, skills and abilities from different subject areas for decision-making in the professional field.

OH12- Pre-service teachers are able to critically analyze process and systematize professionally significant information,
conduct research activities in their field, applying empirical research methods.

OH13- Pre-service teachers demonstrate proficiency in navigating various social communication situations, expressing their
own opinions, judgments using persuasive arguments, they are able to work in a team, present the results of project and
research activities, strive for professional and personal growth.
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Subject names

Credits

LO
10

LO
11

LO
12

LO
13

DKOHOMUKA, KOCITKEPIIIK JKoHEe OU3HeC
uerizaepi /Ekonomi, girisimcilik ve i
temelleri/9xonomuka, OCHOBBI
[IpennpuanmarenscTBa u 6u3Heca/Economics,
Fundamentals of Entrepreneurship and Business

KyKBIK oHE chI0aiiiac ;KeMKOPIIBIKKA KapChI
canazarbl 3eprrey aarapuiapsl/ Hukuk ve
riisvetle miicadele kiiltiiriinde arastirma
becerileri/ MccnenoBaTenbckre HaBbIKU B
o0yacTy nmpaBa U aHTUKOPPYNIIMOHHON
kynbTypbl/ Research skills in law and anti-
corruption culture

Okouorus xaHe eMip Kayincizairi/Ekoloji ve
yasam giivenligi/Oxonorust u 6€30macHOCTb
/xuznenestensHocTi/Ecology andLife Safety

Foutbimu 3eptrey onicrepi / Bilimsel aragtirma
yontemleri/ MeTobl HAy4HOTO UCCIIEOBAHMS/
Methods of scientific research

Kapxbuteik cayatteuibik /Finansal okuryazarlik
/®Punancoas rpamotHocTh/ Financial literacy

binim G6epyneri ncuxosorus xoHe e3apa
OpEKETTECY MEH KOMMYHUKALUS
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TyxRbeIpeiMaaManiapel /Egitimde Psikoloji ve
Etkilesim-Iletisim Kavramlar1 / Ilcuxomnorus,
B3aMMOJICHCTBHE U KOMMYHHUKAIIUS B
obpazoBanuu / Psychology in Education and
Concepts of Interaction and Communication

binim Gepy Typabl FBUIBIM JKOHE OKBITY IBIH
Herisri Teopusutapel /  EZitim Bilimi ve Temel
Ogrenme Teorileri / Hayxa 06 06pazoBanuu u
KJIFOUeBbIe Teopun 00y4uenust / Educational
Science and Key Theories of Learning

Nukmro3uBTi 611iM 6epy optacel / Kapsayici
(Kaynastirma) Egitim Ortamlar1 /
Wukro3uBHas oOpa3oBareibHas cpeia /
Inclusive Educational

bananapapiy skac epeKIenik KoHe
(U3HONOTHSUIBIK 1aMy epeKIIeTiKTepi /
Cocuk Gelisiminde Yas ve Fizyolojik Gelisim
Ozellikleri /Bo3pacTHble ¥ (pU3HOTOIUYECKHE
ocoOeHHOCTH pa3BuTHs fereit/ Age and
Physiological Features of the Development of
Children

OKBITY/IBI XKOCTapiiay jxoHe Aepoec OKbITY /
Ogretimin Planlamasi ve Bireysellestirilmesi /
[InanupoBaHue npenojaBaHus u
WHauBHyann3anus ooyuenus/ Teaching
Planning and Individualization of Learning

OKpITY o/1icTEepl MEH TEXHOJIOTUsIaphI /
Ogretim Yontem ve Teknikleri / Mertoas! 1
texHonoruu npenonasanus / Teaching Methods
and Technologies /

baranay >xone nameity / Degerlendirme ve
Gelistirme / OueHuBaHue U pa3BUTHE /
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Assessment and Development

[Tenarorukainsik 3eprreyiep / Pedagojik
Arastirmalar / [Tenarornueckue ucciieioBaHus /
Pedagogical Research

3epTTeynep, AaMy KOHE WHHOBAIHS /
Arastirma, Gelistirme ve Yenilikgilik /
HccnenoBanus, pa3BUTHE U MHHOBAITUH /
Research, Development and Innovation

ATtatypik npuHIunTepi/Atatlirk
Ilkeleri/TIpuanumnsr AtaTiopka/Principles of
Ataturk

Typki memnekerrep tapuxsl/Tiirk memleketleri
tarihi/McTopus Tropkckux rocymapcts/Turkic
States history

Scayurany/Yesevilik
Bilgisi/SicaBuBenenue/Yassawi Study

Typik (Kazak) timi — (Hdenreit 1-A1,B2) /Tiirk
(Kazak) Dili —(Seviye 1- A1,B2)/Typeukuit
(Kazaxckwuit) s13p1k — (YpoBeHb 1-
A1,B2)/Turkish (Kazakh) Language — (Level
1- A1,B2)

Typik (Kazax) tini — ([Jenreii 2-A2, C1) /Tirk
(Kazak) Dili —( Seviye 2-A2, C1) /Typeuxwuii
(Kazaxckuit) s13p1k — (YpoBens 2-A2, C1)
[Turkish (Kazakh) Language — (Level 2-A2,
Cl)

Tin Ginimine kipicrie/ Dilbilime Giris //
Beenenue B s3piko3Hanune/ Introduction to
Linguistics

AFBUIIIBIH T (POHETHKACH MEH
IpaMMaTUKAChIH/IaFbl 3aMaHayH
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TeHz[eHuHﬂJIapLI/ingilizce fonetik ve
dilbilgisindeki modern egilimler/CoBpemennbIe
TEHJICHIMH B (DOHETHKE M IPaMMaTHKE
anrimiickoro si3pika/Modern trends in English
phonetics and grammar

AFBUIIIBIH TiNi TEOPUACHIHBIH Heriznepi/Ingiliz
dili teorisinin temelleri/OcHoBBI TEOpUHT
anriuiickoro si3eika/Fundamentals of the theory
of English language

AFBUTIIIBIH, Ka3aK/OpbIC TULIEPIHIH
cabICTBIpMabl THHonoruschl/Ingilizee,
Kazake¢a/Rusca dillerinin karsilagtirmali
tipolojisi/CpaBHuUTENbHAS TUIOIOTHUS
AHTIIUICKOTO0, Ka3aXCKOTO/PYCCKOTO SI3BIKOB/
Comparative typology of English,
Kazakh/Russian

I'pammaruka, JeKCHKa KOHE
¢ononorus/Dilbilgisi, kelime bilgisi ve
fonoloji/I' pammaruka, ekcuka u
¢ononorus/Grammar, vocabulary and

phonology

OYHKIMOHANIBIK CTUITUCTHKA/ Islevsel stilistik/
OyHkuMoHanbHas ctunrctuka/ Functional
stylistics

AFBUINIBIH TII1HIH CTHIMCTHKACHI KOHE
nekcuxonoruschl/ Ingiliz dilinin stilistik ve
sozliikbilimi/ CTUIHCTUKA U JIEKCUKOJIOT U
anrmiickoro si3pika/ English language stylistics
and lexico

AFBUILIBIH TUTIH OKY XoHE YHpeTyre apHasfaH
KOMITHIOTEPJTIK KOChIMIIIAJIap JKOHE pecyperap /
Ingilizce 6grenmek ve 6gretmek icin bilgisayar
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uygulamalar1 ve kaynaklari/ Kommbrorepasie
MPUJIOKEHUS U PECYPCHL U U3YYECHUS U
MPEnoIaBaHus aHTJIMUCKOTOo s3b1ka/ Computer
applications and resources for learning and
teaching English

AFBUILIBIH TUTIH OKBITY/BIH dJ[iCTEMEC] KoHE
JII/IHFBoz[HI[aKTHKaCLI/ingilizce Ogretiminin
metodolojisi ve dilbilimsel didaktigi/Meronuka
Y JIMHTBOJIMJAKTHKA MPETIOIaBaHuUs
anrnmiickoro s3bika/English language teaching
methodology and linguodidactics

KOTHUTHBTI-UHTEPAKTUBTIK TEXHOJIOTHSIIAP
HETri31HJe OKBITY/bI XK0o0anay koHe yariiey /
Biligsel-etkilesimli teknolojilere dayali egitimin
tasarim1 ve modellenmesi/ [IpoextupoBanue u
MOJISIIMPOBaHUE TpoIecca 00yIeHus Ha
OCHOBE KOTHUTHBHO-UHTEPAKTUBHBIX
texnosorui/ Design and simulation of learning
based on cognitive-interactive technologies

XKanaptbeuiran Oi1iM 6epy Ma3MyHBIH/IAFbl
*aHa TexHosnorusiap / Giincellenen egitim
igeriginde yeni teknolojiler/ HoBbie TexHOMOTHM
B OOHOBJICHHOM COjIep)KaHHU 00pa3oBaHust/
New technologies in the updated content of
education

binim Gepyneri smart-rexnonorusiiap/ Egitimde
akilli teknolojiler/ Smart-Texnonoruu B
obpazoBanuu / Smart technologies in education

AFBUIIIBIH TUTIH KaIIBIKTBIKTaH OKbITYAa [T-
TeXHoNorusAnaps! naiinanany/Ingilizce uzaktan
ogreniminde BT teknolojilerinin
kullanimi/Mcnions3oBanue IT-TexHOI0THIT B
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00y4YCHHH aHTIIUHCKOMY SI3BIKY B YCIIOBHSIX
aucranimoHHoro ooyuenus/Use of 1T-
technologies in online teaching of English
language

Kpurepuiinik 6aranay texunomorusutapbl/Kriter
degerlendirme teknolojileri/Texnonorun
KkputepuansHoro ouenuanus/ Technologies of
criteria evaluation

OPTYpJIi MEKTEIl TUNTEPIHAE aFbUIIIbIH TUTIH
OKBITYBIH apHaiibl OaraapIanran amicTepi/
Farkli okul tiirlerinde Ingilizce 6gretmeye
yonelik 6zel odakli yontemler/ CienmansHo-
OPUCHTUPOBAHHAS METOMKA O0yUCHUS
AHTJIMKACKOTO SI3bIKA B PA3HBIX THUIAX IIKOJ
/Specifically targeted methods of teaching
English in different types of school

AFBUIIIBIH TUTIH epTe oKbITY dicTepl/ Erken
Ingilizce dilini 6grenme yontemleri/ MeToauka
paHHEro 00y4eHus: aHTIIMHCKOMY SI3BIKY/
Methods of early English teaching

AFpUTIIBIH TUTIH OKbITYaFel CLIL -
texnonoruscel/ Ingilizce dgretiminde CLIL
teknolojisi/ CLIL - rexHos0THH B 00y4CHUU
anrnuiickomy si3biky/ CLIL technologies in
teaching English

AFBUTIIBIH TiNTiH OKbITYaFBl STEM xoHE
STEAM Texnonorusapsl/ ingilizce
ogretiminde STEM ve STEAM teknolojileri/
STEM u STEAM TtexHon0ruM B 00y4eHUH
anrimiickomy si3eiky / STEM and STEAM
technologies in teaching English

OPTYPJIi MEKTEI TUNTEPIHAE aFbUIIIBIH TUTIH

113




OKBITY/IbIH 3UATKEPIIIK 9/IicTepl MEH
texHonorusutapel/ Farkli okul tiirlerinde
Ingilizce 6gretiminin entelektiiel yontemleri ve
teknolojileri/ MHTepakTUBHBIC METOIBI U
TEXHOJIOTUU OOYUYCHHs aHTIHMICKOMY SI3bIKY B
pa3nuuHbIX THNax mkos/ Interactive methods
and technologies for teaching English in
different types of schools

Aypi311a xoHe ka3y npaktukacel (B1 genreiii)/
Sozlii ve yazili uygulama (B1 diizeyi)/
[IpakTyKa yCTHOM M IMCbMEHHOM PEYU
(ypoBens B1)/ Oral and written practice (B1
level)

AybI3111a XKoHE Ka3y npakTukacel (B2 nenreiii)/
Sozlii ve yazili uygulama (B2 diizeyi)/
[IpakTHka yCTHOM M MMCBMEHHOW pe4H
(ypoBenb B2)/ Oral and written practice (B2
level)

JIMHTBUCTHKAJIBIK €11 TaHy JKOHE
MonieHuerapanbik 0utiM 6epy/Dilsel etnografya
ve kiiltlirleraras1 egitim/ JIunrsocrpaHoBeeHue
U MEXKYJIbTypHOE 0Opa3oBanue/Culture-
oriented linguistics and intercultural education

MonieHueT KoHe MoJIeHHeTapasbIK O11iM Oepy:
OTaHJBIK KoHe meT enaik 6arerr/ Kiltiir ve
kiiltiirleraras1 egitim: yerli ve yabanci yonler/
Kynbrypa u MexkyabTypHOE 00pa3oBaHUE:
OTEYECTBEHHOE U 3apyOeKHOe
nanpasnenue/Culture and intercultural
education: national and foreign

AFBUIIIBIH TUTI )KOHE )XahaHIBIK
kommyHuKkaius /Ingilizce ve Kiiresel
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[letisim/AHruiicKuii 361K U TI06ATBHAS
kommyHukarus/English language and global
communication

MennacayaTTbUIBIK XKoHE [IUPPITBIK
kommyHukarusi/Medya okuryazarlhigi ve dijital
iletisim/MenuitHasi rpaMOTHOCTB U IIUPPOBast
koMmmyHukanusi/Media literacy and digital
communication

Kocibu 6armapnanran arputmibia Tt (C1
nenreiti)/ Mesleki Ingilizce (C1 seviyesi)/
[TpodeccroHamTbHO OPUEHTUPOBAHHBIH
anrnuiickuii s3b1K (ypoBenb C1)/ Professional
English (C1 level)

AFBUILIBIH 9/1e0MET] KOHE NIBIFAPMAIIBLIBIK
xat/ Ingiliz edebiyati ve yaratici yazarlik/
AHIIMiiCKas IUTepaTypa U KpeaTuBHOE
nucbMo/ English literature and Creative Writing

Kocibu 6armapianran arbutiibiH Tl (C2
nenreiti)/ Mesleki Ingilizce (C2 seviyesi)/
[TpodeccroHamTbHO OPUEHTUPOBAHHBIH
aHrnuiickuii s3b1K (ypoensb C2)/ Professional
English (C2 level)

AKaeMUsUIBIK MaKcaTTapAarbl aFbUIIIBIH T111/
Akademik amagclar i¢in ingilizce / Anrnuiickuit
SI3BIK JUIsl akazemudeckux 1eneit / English for
academic purposes

AFBUIIIBIH TUTIH OKBITY/IaFbI TEATpFa OeriMey/
Ingilizce dgretiminde tiyatroya uyarlama/
Tearpanu3zars B mporecce 00ydeHus
aHrmiickoro si3bika/ Theatricalization in in
English language teaching

MamaHaaHasIpBUTFaH aFbUIIIbH T/ Ingilizce
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konusunda uzmanlasmak/
Criennanu3upoBaHHBIN aHTIIMHACKUNA S3BIK/

Subject-specific English

Kemnmrinik anaplaga ceiiey koHe AUITOMATHs/
Topluluk Oniinde Konusma ve Diplomasi/
Oparopckoe uckyctBo u auriomarus/ Public
speaking and diplomacy

FrutbiMu 3epTTeyiy o/ici sxoHe xobanaybl/
Bilimsel arastirmanin yontemi ve tasarimi/
Meroauka 1 IpOEKTUPOBAHUE HAYYHOTO
uccnenosanust/ Methodology and design of
scientific research

Ickepiik arsummbia Tini/ls ingilizcesi/Jlenooit
aHrIMiickui s3p1k/Business English
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JKorapsi 6iiv Gepy 6armapiamace 6oiisinma HETI3T'T OKY JKOCIIAPHI / Yiiksek Egitim Alam TEMEL EGIiTiM PLANI
o nporpamme Briciiero ogpasosannss OCHOBHOM YUYEBHBIMN IIJIAH / High education program BASIC EDUCATION PLAN
6B01721 —ArpLmbin Tizi (IP) /6B01721 — Ingilizee dil (IP) / 6B01721 - Anraumiicknii si3bik / 6B01791 — English language (IP) /6B01721— (IP)

ITonnin (Moaybain) aTaybl / ECTS | Baxanaep mopexeci, 4 akageMusiIbIK bl / Lisans derecesi, IIpepexBusur
4 akademik y1l/ Ctenens 6axanaBpa, 4 akageMH4eCKHX roaa
HaumeHnoBanue npeamera (MoayJisi) / / BA degree, 4 academic years IocTpexkBu3ut
Subject (module) name | T 1 v Cekismeler
1 2 3 4 5 6 7 8 Sonra goriisecek

Prerequisites

Post-Requisite

Kannwi 6inim 6eperin nonaep (JKBII) uukii /Genel Egitim Dersler Dongiisii(GED)/ IlukJi o6meodpasoBarensubix gucuuniaun (O0/)/Cycle of general education (CGE)-
56akan.kp./akademik kredit/ academ.credits

Mingerti komnonenT MK/ Zorunlu bilesen ZB/ Oos3atensnslii komnoneHT OK/ Required component RC - 5lakan.kp./akademik kredit/ academ.credits

Tannay komnonenti (TK)/ Se¢meli bilesen SB/Komnonent no Beioopy KB/ Component of Choice CC -5 akaa.kp./akademik kredit/ academ.credits

Tapuxu xoue puaocopusasik Ky3bipertiikrep moxayJi / Tarihsel ve Felsefi 10
Yeterlilikler Modiilii / Moayab ucropuko-gpunocopckux KoMmeTeHuuii/
Module of historical and philosophical competencies

Kazakcran tapuxsl/KazakistanTarihi/Mcropust Kazaxcrana/History of Kazakhstan | 5 5
dunocodus /Felsefe/dunocodus/Philosophy 5 5
ACHanThIK jk9He KOMMYHMKAIUAJIBIK Moy b/ Enstriimantasyon ve iletisim 25

modiilii / MHcTpyMeHTAIbHBIIH U KOMMYHHKAIMOHHBIH MoayJib/ Instrumental
and communication module

Kasax (opsic) Tini/Kazak (Rus) Dili /Kazaxckuii (pycckuii) si3pik/Kazakh(Russian) | 10 5 5 Kazax (opsIc) Timi

Language
Al- nipe - 50K, moct A2/

B1-npe A2, noct- B2/

117




C1 npe B2, C1-nocr 0K

eren Tini/Yabanct dil/Uuoctpanssrii s3eik/ForeignLanguage 10 AFBUIIIBIH Tii
1 cem- A2- nipe - xo0K, moct B1/
B1- npe A2, noct- oK
2 cem-B2- nipe xok, moct -C1/
C1 mpe B2, C1-nocr xoK

AKnapaTThIK-KOMMYHUKAIUAIEIK TexHonorusnap /Bilisim velletisimTeknolojileri 5

HupopManmoHHO-KOMMYHUKAIIOHHEIE TexHomorun /Information and

communication technology

OJieyMeTTik-casicu 0inim Moayai/ Sosyo-politik bilgi modiilii / Moayans 8

counaabHo-nmouTHYeckux 3uanuii/ Module of socio-political knowledge

OJIeyMeTTIK-casicaTTany OiiM MOIyJIi (9JIeyMeTTaHy, cascarTaHy, MOJICHUETTaHy, | 8

ncuxonorus) / Sosyo-politik bilgi modiilii (sosyoloji, siyaset bilimi, kiiltiirel

calismalar, psikoloji)/ Momys coIanbHO-TIOMUTAIESCKAX 3HAHUH (COITUOIOTHA,

MOJIMTOJNIOT UL, KyJIbTyposorus, ncuxoisorus) /Social and political education module

(sociology, political science, cultural studies, psychology)

Jencayabikrbl HbIFaiity wmoayai/ Saghgin tesviki modiilii /Moayas | 8

ykpenienusi 3qoposbsi / Health Promotion module

JenemsrapikTeipy/BedenEgitimi/@usndeckas kymbrypa/PhysicalCulture 8

Moayab-Koramabik mamy Herizaepi/ Modiil - Sosyal gelisimin temelleri / | 5

Moayab-OcHoBbl ob6uiecTBennoro pasputusi/ Module- The basis of social
development

DKOHOMHKA, KACIMKepiik xoHe Om3Hec Herizaepi /Ekonomi, girisimcilik ve is
temelleri/Oxonomunka, OcHoBbl IlpeanpuHumarenscTBa u  OusHeca/Economics,
FundamentalsofEntrepreneurshipandBusiness

KyKbIK jkoHE cbl0aiiac >KEMKOPJBIKKA Kapchl callalaFbl 3€pTTey AarbLiapbl/
Hukuk ve yolsuzlukla miicadele kiiltiiriinde  arastirma  becerileri/
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HccrnenoBaTenbcKkie HaBBIKM B 00JIACTH TIpaBa M aHTUKOPPYIIIMOHHOW KYIBTYpHI/ 5 5
Research skills in law and anti-corruption culture

Okouorus xoHe eMip Kayincizairi/Ekoloji ve yasam giivenligi/Oxonorus u
6e3omacHocTh /xusHenestensHocT/EcologyandLife Safety

Freuteimu 3eprrey aapicrepi / Bilimsel arastirma yontemleri/ MeToabsl Hay4HOTO
uccnenosanus/ Methods of scientific research

Kapxputsik cayaTTsuiblk /Finansal okuryazarlik /@unancoBas rpaMOTHOCTB/
Financial literacy

Ba3aJbIk koHe Oeiiinaeyui monaep uuxiai/ Temel ve profilolusturma disiplinleri /basosbie u npodguinpyomue nucuuniaudbl/ Basic and profile disiplins 190
akaa.kp./akademik kredit/ academ.credits

Ba3aabik monaep nuxiai / Temel disiplinleri /bazosbie gaucunnuinnsl Basic and profile disiplins. IEJJATI'OT'MKAJIBIK KOMIIOHEHT/ PEDAGOJIK BiLESEN /
MNEJATOIM'MYECKH KOMIIOHEHT/ PEDAGOGICAL COMPONENT -60 akan.kp./akademik kredit/ academ.credits

Moay.b-Biniv ajymbine! Tyara peringe kosnay / Modiil - Ogretmen Adaylarimin Birey Olarak Desteklenmesi / Moay.ib-Tloaiep:kka ofyuaromuxcs Kak JUIHOCTed /
Module- Supporting learners as individuals / — 17 akaa.kp./akademik kredit/ academ.credits

biniM Oepy/eri MCUxXoJIorus KoHe e3apa 9peKeTTeCy MEH KOMMYHHKALHSI 4 4
TyXKbIpbIMaamanapsl /Egitimde Psikoloji ve Etkilesim-iletisim Kavramlari /
[Ncuxonorus, B3anMoIeiiCTBHE U KOMMYHHKaLUs B 00pazoBanuu / Psychology in
Education and Concepts of Interaction and Communication

Binim Oepy Typalbl FBUIIBIM JKOHE OKBITYIBIH Heri3ri Teopusuiapel /  Egitim Bilimi 3 3
ve Temel Ogrenme Teorileri / Hayka 06 06pa3oBaHuK U KJIIOHYEBbIE TEOPUH
obyuenus / Educational Science and Key Theories of Learning

Wnromo3uBTi 6intim 6epy opracel / Kapsayic (Kaynastirma) Egitim Ortamlar: / 3 3
Wuknro3uBHas obpasosarensHas cpena / Inclusive Educational

Bananapaprg xac epeKimelnik xoHe GU3NOIOTHAIBIK JaMy epeKIIemiKTepi / 3 3
Cocuk Gelisiminde Yas ve Fizyolojik Gelisim Ozellikleri /Bo3pacTHble 1
¢busnonornyeckue ocodeHHocTH pasButus aerei/ Age and Physiological Features
of the Development of Children

OKBITY/IBI 5KOCTIapIAY koHe aepbec okbity / Ogretimin Planlamasi ve 4 4
Bireysellestirilmesi / [TnanupoBaHue npenojaBaHus U WHAWBUyaTn3aIHs
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obyuennst/ Teaching Planning and Individualization of Learning

Monyab-OKbITY kaHe yiipery ymin 6aranay/ Modiil- Ogretme ve Ogrenmenin Degerlendirilmesi / Moxyas-TIpenogaBanune n onennsanue 1is odyqaenns / Module-Teaching

and assessment for learning / — 9 akaa.kp./akademik kredit/ academ.credits

OKBITY o1icTepi MeH TexHonorusnapsl / Ogretim Yontem ve Teknikleri / MeTopt 5 5
U TexHoJoTHH TIpenoxasanus / Teaching Methods and Technologies
Baranay xone nambity / Degerlendirme ve Gelistirme / OuennBanue u passutue / | 4 4

Assessment and Development

Moayab-Myradjim - peduiekcusiibIkK npaktuka ueci / Modiil- Bir Yansitic1 Uygulayic1 O
Teacher As A Reflective Practitioner/ — 9 akan.kp./akademikkredit/ academ.credits

larak Ogretmen /Moy ib-Y4uTenb KaK pedaeKcupyonm

i mpaxtuk / Module-

[enarorukansik 3eprreyiep / Pedagojik Arastirmalar / Tlenarorudeckue 4 4
uccnenosanus / Pedagogical Research
3eprreynep, 1amy xoHe uHHOBanwmsuiap / Arastirma, Gelistirme ve Yenilikgilik / 5 5

HUccnenosanus, passutie 1 naHoBanuu / Research, Development and Innovation

MenarorukaibiK npakTuka — Myraiv — oky dacuauraropsi / Ogretimin Kolaylastiricist Olarak Ogretmen (Pedagojik Uygulama)
kak pacuaurarop odyuenns / Pedagogical practice -Teacher as a facilitator of learning /- 25 akaa.kp./akademikkredit/ academ.credits

/ Tlenarornveckasi NPaKTHKA — Y YUTeb

Myranim kacibine kipicne (oky npaktukacsil-kypc) / Ogretmenlik Meslegine Giris | 2 2 Ipe: -

(Pedagojik Uygulama, 1. sinif) / Benenue B nmpodeccuto yuurens (yaeOHas [Moct: ncuxonorusanbIk-
npakTrka, 1 kypc)/ Introduction to the teaching profession (1st year, educational NeAarorukablK MPaKTHKa
practice)

TIcUXONMOTHSIIBIK KOHE TIEAArOTHKANIBIK Oaranay (ICHXONIOTHSIIBIK-TIEarOTUKAIBIK | 2 2 [Ipe: oKy npakTHKach!
npaktuka, 2-kypc) / Psikolojik ve Pedagojik Degerlendirme (psikolojik ve

pedagojik uygulama , 2. sinif)/ I[Icuxosoro-nexarornieckoe OLUEHMUBaHHE Tocr:
(ncuxomoro-mearorndeckas npaktuka, 2 kype) / Psychological and pedagogical TIearoruKajblk MpaKTHka
assessment (2nd year psychological and pedagogical practice)

[NemarorukabIK TEXHOJIOTHs (IeIaroruKajibiK npaktuka, 3-kypce) / Pedagojik 6 6 IIpe: MCHUXOJOTHSLIIBIK-

Yaklagimlar (Pedagojik Uygulama, 3. sinif)/ Ilenarorudeckas TeXHOJIOTHS
(Ilemaroruueckas mpakTuka, 3 kypc)/ Pedagogical approaches (3rd year,
pedagogical practice)

negarorukalibIK IMMPAKTUKA

Ioct: eHmipicTik-
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TIEAarorukajbIK IIPaKTHUKa

binim Gepymeri 3epTTeysep MeH HHHOBaNMsIap (OHIIPICTIK-

NeJarorukaiblK mpaktuka, 4-xkypc) / Egitimde Aragtirma ve Yenilikler (Pedagojik
Uygulama, 4. sinif)/ HccnenoBanus 1 MHHOBAMU B 00pa30BaHUU
(mpown3BOACTBEHHAS-TIeJaTOTHYECKast TIPaKkTHKa, 4 kypc)/ Research and innovation
in education (4th year industrial- pedagogical practice)

15

15

IIpe: eHmipicTik-
HeJaroruKajiblK MPaKTHKa

Beiiinaeymri monaep uukdi/ Profil olusturma disiplinleri / IIpodgunupywomue nucuuniaunst/ Profile disiplins — 130akan.kp./akademikkredit/ academ.credits

JKorapbi oky opubl komnonenti KK/ Universite Se¢cmeli/ Bysoscknii komnonent BK/ University Component UC -83 akan.kp./akademikkredit/ academ.credits

Taunngay komnonenri (TK)/ Se¢meli bilesen SB/ Komnonent no Bei6opy KB/ Component of Choice CC - 47 akan.kp./ akademik kredit/ academ.credits)

Monayas — Typki aynueci/ Modiil — Tiirk Diinyasy/ Moayabp — Tiopkckmii 16
mup/ Module — Turkic World
Typik (Kazaxk) timi — (Hewreit 1-Al1,B2) /Tirk (Kazak) Dili —(Seviye 1- 5 5 Ipe: 5ok
ﬁl,BZ)/TypeHEI/H/II(fa:z;x}c;;nn) s3pik — (Yposens 1- Al,B2)/Turkish (Kazakh) Mocr: Typix (Kazax) rixi —
anguage — (Level 1- A1,B2) (Jlerreii 2-A2, C1)
Typik (Kazak) Timi — (denreit 2-A2, C1) /Tirk (Kazak) Dili —( Seviye 2-A2, C1) 5 5 Ipe: Typik (Kasak) timi —
[Typeuxuit (Kazaxckuii) s3pix — (Yposens 2-A2, C1) /Turkish (Kazakh) Language (Mewnreit 1-Al, B2)
(Level 2-A2, C1)
Iocr: 0K
Ararypixk npunnunrepi/Atatiirk  lkeleri/IIpuamumsr ~ Atatiopka/Principles  of 3 3
Ataturk
Typki memnekerrep Ttapuxbl/Tirk memleketleri tarihi/Mcropust Tropkckux
rocynapcts/TurkicStateshistory
Scayurany/Yesevilik Bilgisi/SIcausencuune/Yassawi Study 3 3
MOHIIK KOMIIOHEHT/ KONU BILESENI / MTPEJMETHBINM KOMIIOHEHT/ SUBJECT COMPONENT -114 akan.kp./akademikkredit/ academ.credits

AFBLIIIBIH TiTiHIH TeopusIbIK Heriznepi moxyni/ Ingilizce dil teorik temelleri
modiilii/ MoayJib TeopuTHUecKHe OCHOBBI aHrjmiickoro s3npika/ Basic English
theory module

22
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Tin Gimimine kipicme/ Dilbilime Giris/ Beenenue B si3siko3nanune/ Introduction into
linguistics

IMocT: AFBUIIIBIH TiJTi
(hOoHETHKACH MCH
IpaMMAaTHUKACBHIHIAFbI
3aMaHayu TCHICHIUIAPEI

AFpUTIIBIH ~ TiMi  (OHETMKachl ~ MEH  IpaMMaTUKachHIAarbl  3aMaHayd
TenaeHnuanapsl/ingilizce fonetik ve dilbilgisindeki modern
egilimler/CoBpemMeHHbIe TeHAEHIMH B (OHETHKE W TpaMMaTHKE aHIIIMICKOTO
s3bika/Modern trends in English phonetics and grammar

[Ipe: Tin 6inimine Kipicte
ITocT: AFBUIIIBIH TiIIH
OKBITYIBIH 9JIiCTeMeCi
JKOHE JIMHTBOIUTAKTHKACHI

AFBITIIBIE Tili TeopusachHBIH —Herisgepi/ingiliz dili teorisinin temelleri/OcHoBEI
Teopuu aHTIHcKOTOo A3b1ka/Fundamentals of the theory of English language

[Ipe: oK
ITocT:3x0K

AFBUIIIBIH, Ka3ak/OpbIC  TiJEpiHiH canblcThipManbl  Tunonorusicel/Ingilizce,
Kazakca/Rusca dillerinin karsilastirmali tipolojisi/CpaBHUTENbHAsT THUIIOJIOTHS
AHTTIMHCKOTO, Ka3aXCKoro/pycckoro s3eiko/ Comparative typology of English,
Kazakh/Russian

I'pammaruka, nexcuka koHe ¢ononorus/Dilbilgisi, kelime  bilgisi ve
fonoloji/I' paMmaruka, ekcrka u orosorus/Grammar, vocabulary and phonology

DynkuuoHanALK cTHIHcTHKa/ Islevsel stilistik/ DyHKIMOHANBEHAS CTUIMCTHKA/
Functional stylistics

AFBUIIIBIH TUTIHIH CTHJIMCTUKACHI YKOHE JIEKCUKOIOTHACHI/ ingiliz dilinin stilistik ve
sOzliikbilimi/ CTunucTrka U JIEKCHKOJIOTHs aHrimiickoro s3bika/ English language
stylistics and lexico

Iler TiniH OKBITYABIH 9daici MeH TexHojgorusickl MoayJi/ Yabanc dil
ogretiminde yontem ve teknoloji modiilii/ Moayabp MeTOIHKA-TEXHOJIOTHUSI
o0yuenusi umHocTpanHomy si3biky/Methods and technology of teaching a
foreign language module

25

AFBUIIIBIH TUTIH OKY JKOHE YHpeTyre apHajlfaH KOMITBIOTEPIIK KOCBIMIIAIap >KOHE
pecypcrap / Ingilizce &grenmek ve Ogretmek igin bilgisayar uygulamalari ve
kaynaklari/ KommnbroTepHBle TPHIOKEHHS H PECypChl Ui H3Y4YCHHS W
npenojaBaHus aHriamiickoro s3eika/ Computer applications and resources for
learning and teaching English

[Ipe: xoK
ITocT:3x0K

AFBUIIBIH  TUTIH OKBITYABIH ONICTEMECi JKOHE nI/IHrBozmz(aKTI/IKaCLI/ingilizce
Ogretiminin metodolojisi ve dilbilimsel didaktigi/Meronuka ¥ JMHTBOAWJIAKTHKA
npenofasanus anrnuiickoro saseika/English language teaching methodology and

IMpe: ArpuribIH Tii
(dhoHeTHKACH MEH
rpaMMaTHKAChIH/IAF bl
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linguodidactics

3aMaHayu TCHACHIUAIaPbI

KOrHUTHBTI-UHTEPAKTUBTIK TEXHOJOTHSIAP HETI3IHIE OKBITYIBI X0o0ajay >XoHe
yrriney / Biligsel-etkilesimli  teknolojilere dayali egitimin tasarimi = ve
modellenmesi/ TlpoekTupoBaHWe W MOJIEIMPOBAaHWE  Mpollecca OOYUEHHS Ha
OCHOBE KOTHHTHBHO-MHTEPaKTHBHBIX TexHomoruit/ Design and simulation of
learning based on cognitive-interactive technologies

[Ipe: xox
IToct:x0K

XKanapreuran 6imiM Gepy Ma3MyHbBIHAaFsl kaHa TexHosorwsuap / Giincellenen
egitim igeriginde yeni teknolojiler/ HoBbie TexHONMOTMH B OGHOBIEHHOM
conepxanuu obpasosanns/ New technologies in the updated content of education

binim ©Oepymeri smart-rexnonorusuiap/  Egitimde akilli teknolojiler/ Smart-
TexHonoruu B obpasosanun / Smart technologies in education

AFBUIIIBIH TiTH KAIIBIKTBIKTAH OKBITYyIa IT-TexHONOTHANAPABI
naitnanany/ingilizce uzaktan 6greniminde BT teknolojilerinin
kullanimi/HMcionb3oBanme [T-texHonmormii B 0OyYeHHHM AHTIMICKOMY SI3BIKY B
yenoBusix auctanimonHoro ooyuenus/Use of 1T-technologies in online teaching of
English language

Kpurepwuiinik Oaranay texHonorusuapsl/Kriter degerlendirme
teknolojileri/Texuomoruu kpurtepuanpHoro ouenuBanus/ Technologies of criteria
evaluation

AFBUIIIBIH  TiTiH  OKBITYABIH  OipikTipinren  apHaiibl  OaFbITTANFaH
TexHoaorusiiapbl Moxyi / Ingilizce Dil Ogretimi icin Biitiinlesik Ozel Odakh
Teknolojiler ~Modiilii / Moayib  HMHTerpHpOBaHHbIE  CHELHMAJIBHO
OpPHEHTHPOBAHHbIE TEXHOJIOTHH 00y4eHHsl aHrJMiickoMy s3bIKy/Integrated
specifically targeted technologies of English Language teaching

16

OPTYpIl MEKTeN TUOTEPiHIE aFbUINIBIH TUTIH OKBITYIBIH apHalbl OarqapiaHFaH
onictepi/ Farkli okul tiirlerinde Ingilizce gretmeye yonelik 6zel odakli yontemler/
CrenmaibHO-OpUEHTHPOBAHHAS METO/IMKA O0YUYEHHUS aHTJIMHCKOTO SI3bIKa B PA3HBIX
tumax ko /Specifically targeted methods of teaching English in different types
of school

[Ipe: oK
TTocT:x0K

AFBUIIIBIH TiliH epTe oKbITY oictepi/ Erken Ingilizce dilini 6grenme yéntemleri/
Meronnka parHero obydenus anrimiickomy si3siky/ Methods of early English
teaching

IIpe: xo0K
ITocT:x0K

Arbutisie Tinie okbiTyaarsl CLIL - Texnonoruscel/ Ingilizce dgretiminde CLIL
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teknolojisi/  CLIL - TtexHomormu B oOy4yeHun aHriuiickomy s3biky/ CLIL
technologies in teaching English

Arpimmbie Tini okeitygarsl STEM xome STEAM  texmomorusmapsl/ Ingilizee
ogretiminde STEM ve STEAM teknolojileri/ STEM u STEAM Ttexuosioruu B
obyuennn aurnumiickomy s3eiky / STEM and STEAM technologies in teaching
English

OPTYpPJIi MEKTEN THNTEPIHJE aFrbLIMIBIH TUIIH OKBITYABIH 3USATKEPIIK dicTepi MeH
texnosorusmaps/ Farkli okul tiirlerinde Ingilizce ogretiminin entelektiiel
yontemleri ve teknolojileri/ MHTepakTHBHBIE METOABI W TEXHOJIOTHH OOydeHHS
aHIIIMIICKOMY sI3bIKY B pa3nuyHbIX Tumax 1mkoi/ Interactive methods and
technologies for teaching English in different types of schools

Tin, monenuner, daisanbic moayJi / Dil, kiiltiir, iletisim modiilii / Moayab
SI3bIK, KYJBTYpa, KoMMyHukamusi/ Language, culture, communication module

17

Ayb3ma jxoHe a3y npaktukacel (Bl nenreiii)/ Sozli ve yazili uygulama (Bl
diizeyi)/ Tlpaktika yctHoW u mucbMeHHOU peun (yposens B1)/ Oral and written
practice (B1 level)

Ipe: Kok
IToct: AysI3iia sxoHe XKa3y
npakTukacel (B2 nenreiii)

Ayb3ma jxoHe ka3y npakTtukacekl (B2 nenreiii)/ Sozli ve yazili uygulama (B2
diizeyi)/ Tlpaktika ycTHOW M mucbMeHHOU peun (yposens B2)/ Oral and written
practice (B2 level)

IIpe: AysbI3ma sxoHe ka3y
npakTukacel (B1 nenreiii)
noct: KociOu Oarnmapianran
arputibiH TUTI(C1 eHreiii)

JIMHrBUCTHKAJIBIK €71 TAHY KOHE MojieHueTapaisik OutiM 6epy/Dilsel etnografya ve
kiiltiirlerarast egitim/ JIuHrBOCTpaHOBEICHIIE u MEXKYJIbTYPHOE
obpazosanue/Culture-oriented linguistics and intercultural education

MojeHHeT KoHEe MOJeHHETApaIbIK OLTIM Oepy: OTAHBIK OHE IIET eJIIK OarbIT/
Kiiltir ve Kkiltiirlerarast egitim: yerli ve yabanci yonler/ Kymptypa n
MEXKYIbTypHOE oOpa3oBaHue: 0TEYEeCTBEHHOE U 3apyOexHOe
nanpasnenue/Culture and intercultural education: national and foreign

AFbITIIBIH  TUTi  KoHe kahaHaplk komMyHukauus /ingilizce ve Kiiresel
fletisim/Anrmuiickuii 361k ¥ roGanbHas kommyHukanus/English language and
global communication

MennacayaTThUIBIK koHE HUpIsIK KomMmyHHKanus/Medya okuryazarligi ve dijital
iletisim/MenwuifHast rpamoTHOCTH | IHppoBas kommyHukanus/Media literacy and
digital communication
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Kaci6u canagarel arpLImbIH Tizi Moxyi / Mesleki Ingilizce modiilii / Moayas
aHIINCKHIl A3BIK B IpodeccuonalbHou chepe/Professional English module

34

Kocion ©Oarmapnanran arsummeiH Timi (Cl  genreiii)) Mesleki 1ngilizce (Cl1
seviyesi)/ IIpoheccHOHAIBEHO OPUEHTHPOBAHHBIN AHTTTHHCKHH A35IK (ypoBeHb C1)/
Professional English (C1 level)

Iocrt: Kocibu 6armapnanrad
arpuTIIBIH TITI(C2 neHrefii)

ArbImBIH one6ueTi koHe MmbFapMambUIbIK Xat/ Ingiliz edebiyati ve yaratict
yazarlik/ Aurmmiickast muteparypa W kpeatmBHoe mmchMo/ English literature and
Creative Writing

Kocion Oarmapnanran arsummeiH Timi (C2  gedreiti)/ Mesleki 1ngilizce (c2
seviyesi)/ IIpodeccroHANbHO OPUCHTUPOBAHHBIN AHTIMUCKUIA sI3bIK (ypoBeHb C2)/
Professional English (C2 level)

[pe: Kocibu b6arnapnanran
arpLTbiH TUTI(C1 meHreidi)

AKaneMHsIIBIK MaKcaTTapaarsl arbuTmibH Tt/ Akademik amaglar icin Ingilizce /
AHrImiickuii 361K I akagemudeckux neseii / English for academic purposes

[Ipe: oK
TTocT:3x0K

AFBUIIIBIH TiNiH OKBITYJAFBl TeaTpra Oeifimmey/ Ingilizce Ogretiminde tiyatroya
uyarlama/ Tearpanusaiuss B mporecce OOYYEHHS  aHTJIMHACKOrO  s3bIKa/
Theatricalization in in English language teaching

IIpe: xo0K
ITocT: k0K

MamaHIaHIBIPBUTFAH ~ aFBUIIIBIH  TLTI/ 1ngilizce konusunda uzmanlagmak/
Crierann3upoBaHHbIi aHTIHiICKHiA 361K/ Subject-specific English

Kemminik anaeiaga ceiiney sxone mumnomatus/ Topluluk Oniinde Konusma ve
Diplomasi/ Oparopckoe uckyctBo u auriomarusi/ Public speaking and diplomacy

Froutbimu 3eptreyniy omici skoHe jxobamayel/ Bilimsel arastirmanin yontemi ve
tasarimi/ MeToauMKa M NPOEKTHPOBaHWE HayuHOoro uccienosanus/ Methodology
and design of scientific research

Ickepmix arpurmisie Tidi/Is ingilizeesi/JlenoBoit anrnmiickuii s361k/Business English

KopbiThinabl atTecTaTTay / Final Sinav/ UtoroBasi arrecramust/ Final Attestation -/ 8 akaa.kp./

akademik kredit/ academ.credits)

JIMTUTOMABIK KYMBICTBI, TUTIOMIBIK JKOOAHBI JKa3y jKoHE KOpFay HeMece KeIIeH I
emTtuxaH Tancelpy/Tezi Veya Projeyi hazirlama ve Savunma yada Kapsamli
Snavina girme/Hanucanue u 3amura TUITIOMHOM paOOThI, JUTIOMHOTO MTPOEKTa
WJIM TTIOATOTOBKA U cAada KOMIUIEKCHOTO dk3aMmena/Writing and defending a
diploma work, diploma project or preparing and passing of Complex exam

Kannsi 6apasirbl/ Genel Toplam /O6muii ntor/ General:
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