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1. General information

1.1. Curriculum
title

Foreign languages

1.2. Curriculum
developing team

Leader university

Member universities

Buketov Karaganda
University

Shogan Ualikhanov
Kokshetau University

Altynsarin Arkalyk
Pedagogical Institute

Kozybayeva North
Kazakhstan University

Kazakh National
Women's Teacher
Training University

Shakarim University of
Semey

1.3. Type of
curriculum

(in accordance with
the National
Qualifications
Framework

BACHELOR'S DEGREE
Level 6

1.4. Total academic
credits

240 academic credits

1.5. Study mode

full-time

1.6. Expected
program duration

4 years

1.7. Short
curriculum
description

Curriculum goals
and objectives

This Educational Programme (EP) "Foreign languages”
IS a national teacher education curriculum, which has
been designed in collaboration by various Kazakh
universities and with international consulting. Due to
the nature of a national curriculum, the descriptive texts
within the curriculum do not provide specific
information  but highlight general pedagogical
principles and cross-cutting themes (see also Annex 1.).
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The more detailed descriptions of e.g. methodologies
and assessment will be identified in the implementation
plans of the universities, considering also institutional
and regional specific conditions.

Educational programme (EP) "Foreign languages" is a
teacher education programme for pre-service teachers
who wish to specialize in teaching two foreign
languages in educational establishments (schools,
colleges, high schools). EP consists of a pedagogical
component 60 credits (incl. pedagogical practice), a
compulsory component 56 credits, and a subject
component 124 credits (incl. a final thesis of 8 credits).

Subject component consists of 4 modules: "Theoretical
and applied aspects of foreign languages",
"Technologies for teaching foreign languages:
methodology and linguodidactics”, "Foreign languages,
culture, communication”, "Foreign languages in the
professional field: application".

EP is aimed at training a teacher of two (2) foreign
languages, including English (by demand), and a
second language which is determined by each regional
university independently, depending on social needs
and the labor market of a particular region. A graduate
of the EP should have a good command of the
methodological foundations and principles of teaching
both languages and the latest technologies of foreign
language teaching including STEM, CLIL, project-
communicative approach, critical thinking development
technology, etc. A specific feature in this EP is the
communicative-contrastive (comparative) nature of the
construction of the educational process based on
communicative skills of students at the interlingual
level in their native and first foreign language. The EP
is also aimed at preserving linguistic and cultural
pluralism, the development of a multilingual
personality and multilingualism in general in
Kazakhstan. The EP also provides linguistic resources
for the professional growth and opportunities of the
graduates to enter the global community.




EP provides an equal opportunity for learning without
compromising pre-service teachers' rights and
interests, preserving the principles of equality, respect,
tolerance. It is interdisciplinary, student-oriented,
scientifically integrated and problem-oriented by
nature, and the selection of courses is guided by the
topical issues of history and society and corresponds
also to the international course descriptors.

EP is based on the principles of constructive
alignment, where teaching and assessment methods, as
well as subject-specific courses are selected to ensure
the achievement and measurement of the competences
outlined in the EP. The EP also follows an inclusive
approach considering the multi-ethnic and multi-
confessional composition of per-service teachers and
their versatile needs for support of learning.

1.8 Main principles of the curriculum

Competence-based teacher education

A teacher’s expertise combines competence in pedagogy and their own subject-
specific field with theoretical and practical teaching competence in different
kinds of operating environments. A teacher has mastery of the knowledge and
skill requirements of their subject-specific field and thus is able to teach and
supervise young people and adults studying for the same subject.

The competence of a teacher is focused on planning, guidance, teaching and
assessment. For this reason, teacher must have sufficient theoretical knowledge
of learning and competence development. In addition, modern working life
emphasises cooperation and networking, development skills, and the support
and maintenance of the well-being of oneself and one’s community.

A teacher’s competence is influenced by changes in the labour market, the
structures of education and society as a whole, and all these elements are
emphasised in the dynamic nature of a teacher's work. Work characterized by
continual change in the variety of working environments places an emphasis on
the teacher’s ability to assess and adjust their own activities. Self-assessment
skills are an essential part of developing one’s professional identity. A teacher
is making value decisions all the time, which means that the consideration of
questions of professional ethics is one of the professional skills needed. Change
requires the development of expertise, the ability to learn, as well as the ability
to reform and renew the way things are done as part of a community.




Competence-based teacher education curriculum

The competence-based teacher education curriculum is formed of three entities:
1) Pedagogical studies, 2) Subject-specific studies 3) Compulsory studies. Each
of the entities includes modules and related courses. The courses’ learning
outcomes describe the competences required in teaching work and are placed in
the NQF system’s (National Qualifications Framework) reference level six.

The curriculum is guided by the following main principles:

- Competence-based learning

- Constructive alignment

- Student-centred learning and active learning methodologies
- Research-based teaching

- Interdisciplinary learning

- Inclusion

- Teacher professional development and change management

(see Appendix for more details)

2. Programme rationale

In the context of the Education Modernization Project funded by the World
Bank, several universities providing pre-service teacher education have
designed and revised in international collaboration thirty (30) pre-service
teacher education curricula according to the principles of competence-based
education that ensure a holistic development of pre-service teachers’
competences. Moreover, the student-centered approach better prepares pre-
service teachers to teaching profession by providing practical examples,
experiments and experiences, which pre-service teachers can transfer to their
classroom practices considering better the versatile needs and wellbeing of their
students.

In order to match the requirements of the renewed primary and secondary
education, teachers’ professional competences need to be re-evaluated and
completed. The new approaches in secondary education need to be reflected in
pre-service teacher education and the pre-service teachers’ profiles.
Furthermore, these thirty (30) revised or new pre-service teacher education
curricula have been designed to better improve pre-service teachers’ various
generic competences that are essential in teacher’s profession. Several important
and cross- cutting pedagogical principles that Kazakhstan education system




aims to develop, such as inclusiveness and interdisciplinarity, have been taken
into consideration in the design and implementation of the curricula. In
addition, these curricula emphasize the development of pre-service teachers’
research skills in a way that they become practitioners who are constantly
reflecting and evaluating their own practices and the practices of their schools to
develop their own work and their work community, and the whole sector of
education.

3. Teacher’s professional competences

Teachers’ professional competences are defined as consisting of pedagogical
competences and subject-specific competences as well as generic
competences. The competence-based teacher education curriculum is thus
formed of three entities: 1) Pedagogical studies, 2) Subject-specific studies 3)
Compulsory studies. Competence areas and competences have been defined
separately for each entity.

3.1. Pedagogical and Generic Competence Areas/Learning Outcomes

o Competence area for pedagogy and didactics

1. Pre-service teachers have basic knowledge and understanding of
learning and students and are able consider the diversity of students
in learning/teaching process and support their well-being in
psychologically and ethically sound manner considering their life and
learning contexts.

2. Pre-service teachers are capable to design, implement, assess, and
develop learning and guidance processes in different kinds of
learning environments in a pedagogically meaningful way including
ability to utilize different digital resources in a manner that supports
learning.

e Competence area for interaction

3. Pre-service teachers are able to communicate in different interactive
relationships and partner networks in a meaningful manner both in
face-to-face and online settings with regard to the goals set for the
activity in question.

4. Pre-service teachers are capable of working in different collaboration
networks and have the ability to create new relationships that are
appropriate for the development of one's own and one's community
activities.

5. Pre-service teachers are able to teach in accordance with the tri-
lingual approach in secondary education and participate in the global
professional community.

e Competence area for teachers” work environment




6. Pre-service teachers are familiar with the international and national
agreements and documents as well as legislation that affects his/her
institution’s and his/her work.

7. Pre-service teachers are able to (a) to perceive his / her own activities
in relation to the activities of his/her organization, and (b) work in a
meaningful way to create positive relationships between the partners
outside the school (families, regional actors, working life).

e Competence area for professional development

8. Pre-service teachers are able to reflect and critically assess their
values, attitudes, ethical principles and work methods as a teacher
and are able to set new goals to his/her own and his/her
organization’s pedagogical development.

9. Pre-service teachers are able to develop his / her own and his / her
organization's pedagogical activities in relation to the anticipated
changes at regional, national and international level.

10.Pre-service teachers are able to produce, seek and critically select
theoretical knowledge that, combined with experiential knowledge,
serves the development of both him/her and his/her community's
theory-in-use, and the ability and willingness to use knowledge to
promote learning and own professional growth.

3.2 Subject-specific and Generic Competence Areas/ Learning Outcomes

e Competence area for Basics of learning foreign languages: linguistic
competence

1. Pre-service teachers have an understanding of the phonetic,
grammatical, morphological, lexical, graphic, and word-formation
system of the studied foreign languages;

2. Pre-service teachers are able to use available basic knowledge in
building adequate communication in foreign languages and
demonstrate appropriate speech behavior;

e Competence area for Technologies of teaching English:
methodology and linguodidactics

3. Pre-service teachers have the opportunity to model the foreign
language educational process;

4. Pre-service teachers are able to design various communicative
situations based on standard methods and language norms and
introduce them into the foreign language educational process;

5. Pre-service teachers are capable of effective communicative
interaction through perception, understanding and interpretation of a
foreign language text and its linguistic expression;

6. Pre-service teachers are able to choose and use content, strategies
and learning tools as well as manage learning activities and define
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goals having skills of reflection and introspection;

7. Pre-service teachers are able to determine adequate strategies of
speech behavior in a specific communicative situation and correctly
apply language units with a national-cultural component;

e Competence area for Language, culture, communication

8. Pre-service teachers know the national customs, traditions, and
realities of the countries where the language is spoken and used in
intercultural communication, and they are able to use country-
specific information;

9. Pre-service teachers are able to interact effectively with
representatives of other cultures, carry out social and intercultural
interaction with individuals, groups and society, and to realize
communicative intention in various communication situations;

10. Pre-service teachers know the national and cultural characteristics of
the social and speech behavior of native speakers of the language,
and they are tolerant of social, cultural and personal differences;

11. Pre-service teachers have critical thinking skills, and they are able to
distinguish the important issues from the secondary, strategically
anticipate problems and solve them;

e Competence area for Language in the professional sphere:
application

12. Pre-service teachers are able to apply interdisciplinary knowledge
and carry out language activities integrating knowledge, skills and
abilities from different subject areas;

13. Pre-service teachers are able to demonstrate skills in working with
digital and multimedia resources in foreign languages and apply
modern ICT in the professional sphere;

14. Pre-service teachers are able to critically analyze, process and
systematize professionally significant information, and carry out
research activities and apply empirical research methods in the
profession;

15. Pre-service teachers are able to adequately respond to the statements
of a discussion partner in communicative situations and express their
own opinion using argumentation as well as emotional-expressive
and evaluative means of language.

3.3 Compulsory component: Competence Areas/ Learning Outcomes

e Competence area for worldview, historical, and moral development
1. Pre-service teachers are able to assess the surrounding reality on the
basis of ideological positions, formed by a knowledge of the
fundamentals of philosophy, which provide scientific understanding
and study of the natural and social world by methods of scientific
and philosophical knowledge.
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2. Pre-service teachers are capable to interpret the content and specific
features of the mythological, religious and scientific worldview

3. Pre-service teachers have deep understanding and scientific analysis
of the main stages, patterns and characteristics of the historical
development of Kazakhstan.

4. Pre-service teachers are able to analyse the causes and consequences
of the events in the history of Kazakhstan.

e Competence area for social, cultural, and civic development

5. Pre-service teachers are able to develop their own moral and civic
position and able to operate with the social, business, cultural, legal
and ethical norms of society.

6. Pre-service teachers have knowledge and understanding of the basics
of socio-political, economic and legal studies and are able to
demonstrate personal and professional competitiveness.

7. Pre-service teachers are able to assess situations and provide
arguments for their own assessments of developments in the social
and work environment.

e Competence area for interpersonal social and professional
communication

8. Pre-service teachers are able to assess situations in various spheres
of interpersonal, social and professional communication and enter
into communication in oral and written forms in Kazakh, Russian
and foreign languages.

9. Pre-service teachers are able to use in their personal activities
various types of information and communication technologies:
Internet resources, cloud and mobile services for searching, storing,
processing, protecting and distributing information.

10. Pre-service teachers are able to maintain a healthy lifestyle to
achieve productive social and professional activities through the
methods and means of physical education.

11. Pre-service teachers are able to select methodology and analysis, use
scientific research methods and techniques, and synthesise new
knowledge.

4. Program structure and learning outcomes

4.1. Structure of the pedagogical component

The extent of the Pedagogical Component shall be 60 academic credits, including
teaching practice. This component is common for all curricula in initial teacher
education. The Pedagogical Component has been jointly created by all the involved
universities in a collaborative design process. The component is flexible and leaves
space for individual universities to implement it according to their specific situation

12




and needs.

The overall structure of the pedagogical studies component:

Module name and main disciplines Acade_mlc
credits
SUPPORTING LEARNERS AS INDIVIDUALS 17
Psychology in Education and Concepts of Interaction and 4
Communication
Educational Science and Key Theories of Learning 3
Age and Physiological Features of the Development of Children 3
Inclusive Educational Environment 3
Teaching Planning and Individualization of Learning 4
TEACHING AND ASSESSMENT FOR LEARNING 9
Teaching Methods and Technologies 5
Assessment and Development 4
TEACHER AS A REFLECTIVE PRACTITIONER 9
Pedagogical Research 4
Research, Development and Innovation 5
TEACHER AS A FACILITATOR OF LEARNING 25
(PEDAGOGICAL PRACTICE)
Introduction to the teaching profession (1st year pedagogical 2
practice)
Psychological and pedagogical assessment (2nd year 2
pedagogical practice)
Pedagogical approaches (3rd year pedagogical practice) 6
Research and innovation in education (4th year pedagogical 15
practice)
Total academic credits 60

The modules, courses, their learning outcomes, and relation to competence areas in
more detail:

Supporting learners as individuals 17 Academic credits

This module provides an overview of psychological theories, concepts, and
models which help to understand the pupils’ individual needs and individual
differences in learning. The module provides the pre-service teachers with
competences to acknowledge individualization of learning and the diversity
of learners in teaching. The module highlights the importance of enhancing
learner well-being through creating and maintaining a psychologically safe
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educational environment.

Course title | Psychology in Education and Concepts of Interaction
and Communication

Component | Pedagogical component

Cycle Core disciplines

Module Supporting learners as individuals 17 Academic credits

Academic 4

credits

Course / The purpose of this course is to improve the following areas

competence | of pedagogical competence:

description e Competence area for pedagogy and didactics (1)

e Competence area for interaction (3, 4)

Pre-service teachers are familiar with the modern
psychological theories and models, as well as personality
functioning and individual properties. They can apply the
knowledge in their teaching in diverse educational contexts.
Pre-service teachers support positive development of
learners by fostering dialogue, interaction, and
communication in the educational process. They are able to
communicate, interact, and collaborate with pupils’ families
as well as in various other partnership networks and create
new relationships suitable for the development of their own
pedagogical activity.

Learning Pre-service teachers who demonstrate competence can:

outcomes e understand the basic concepts and terms of educational

psychology, and the main practical applications of
psychological knowledge;

e understand the patterns, facts, and phenomena of
cognitive and personal development of a person in the
processes of education and upbringing;

e apply an integrated approach to design, implementation,
evaluation, and development of educational
environments;

e understand the concept of continuous learning as a part
of the process of cognitive and personal development of
a person.

e apply basic communication and interaction concepts and
theories at the individual, community, and network
levels;
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e select the methods of communication and interaction
that are most appropriate to facilitate learning in various
forms (offline, online, blended, hybrid);

e recognize the patterns of group dynamics and act in
ways that promote community development and well-
being.

Course title | Educational Science and Key Theories of Learning
Component | Pedagogical component
Cycle Core disciplines
Module Supporting learners as individuals 17 Academic credits
Academic 3
credits
Course / The purpose of this course is to improve the following areas
competence | of pedagogical competence:
description e Competence area for pedagogy and didactics (1, 2)
Pre-service teachers explore the basics of educational science
such as the conceptions of man leading to various learning
theories and pedagogical models. Based on their
understanding of the theoretical concepts, pre-service
teachers are able to make appropriate pedagogical choices
for various learning situations.
Learning Pre-service teachers who demonstrate competence can:
outcomes e distinguish between concepts of human and their
importance for understanding learning and the design of
an educational process;

o differentiate between learning theories and their
importance for understanding learning and the design of
an educational process;

e apply learning theories and pedagogical models suitable
for versatile learning processes.

Course title | Age and Physiological Features of the Development of
Children

Component | Pedagogical component

Cycle Core disciplines

Module Supporting learners as individuals 17 Academic credits

Academic 3

credits
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Course/ The purpose of this course is to improve the following areas
competence | of pedagogical competence:
description e Competence area for pedagogy and didactics (2)
Pre-service teachers are familiar with the formation of
psyche, its functioning, and the patterns of development. Pre-
service teachers can observe the development of their
students, and accordingly, plan and implement age-
appropriate learning processes considering individual needs
of students. Pre-service teachers act creatively and
appropriately in different situations and support learning and
well-being of the learners.
Learning Pre-service teachers who demonstrate competence can:
outcomes e recognize the individual starting points of different
students, their learning potential and specific support
needs;
e consider the individual needs of their students for
specific support, guidance, teaching and assessment;
¢ introduce various methodological solutions for inclusion
and for providing specific support.
Course title | Inclusive Educational Environment
Component | Pedagogical component
Cycle Core disciplines
Module Supporting learners as individuals 17 Academic credits
Academic 3
credits
Course / The purpose of this course is to improve the following areas
competence | of pedagogical competence:
description e Competence area for pedagogy and didactics (2)

e Competence area for teachers” work environment (6, 7)

Pre-service teachers have the ability to consider the diversity
of learners and identify their individual needs in the learning
|/ teaching process. Pre-service teachers support students’
learning and inclusion in the educational process by using
suitable ICT, teaching and assistive technologies. Pre-service
teachers maintain students’ well-being from psychological
and ethical perspective in collaboration with the community
(teachers, students, parents/guardians) considering the
context of students’ life and learning.
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Learning Pre-service teachers who demonstrate competence can:
outcomes e identify the individual educational needs that affect
participation and learning in a diverse group of students;
e use ICT and assistive technologies to support students’
learning and inclusion in the educational process.
e teach values and attitudes beneficial to collaboration and
inclusivity;
e support collaboration in the community (teachers,
students, parents/guardians).
Course title | Teaching Planning and Individualization of Learning
Component | Pedagogical component
Cycle Core disciplines
Module Supporting learners as individuals 17 Academic credits
Academic 4
credits
Course / The purpose of this course is to improve the following areas
competence | of pedagogical competence:
description e Competence area for pedagogy and didactics (1, 2)
Pre-service teachers are familiar with the curriculum in their
area of teaching and the guiding pedagogical principles and
cross-cutting development themes of a specific level of
education, such as entrepreneurship and sustainable
development. Pre-service teachers possess the necessary
skills of individualization of teaching, considering the
diversity of students and their inclusion to the learning
process, as well as the use of teaching technologies, based on
pedagogical and independent research.
Learning Pre-service teachers who demonstrate competence can:
outcomes e understand the main principles and requirements of the

curriculum in their area of teaching and apply them in
planning and conducting educational activities;

e identify factors and conditions that affect students’
learning;

e apply in practice the principles of inclusion as well as
individualized teaching and guidance (adapting
curricula, developing differentiated lessons) by
considering the needs of the students and support the
development of their personality and self-esteem,
including career guidance.
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Teaching and assessment for learning 9 Academic credits

This module provides the teacher students with competencies to carry out
interactive and student-centered teaching and assessment aligned with
learning objectives. The module highlights the use of digital tools and
technologies and the ability to update and apply teaching technologies in the
context of ongoing changes in the society and the educational
environment. This module supports the pre-service teachers’ competence to
communicate and collaborate in various partnership networks to enhance
own pedagogical activity.

Course title | Teaching Methods and Technologies

Component | Pedagogical component

Cycle Core disciplines

Module Teaching and assessment for learning 9 Academic credits
Academic 5

credits

Course / The purpose of this course is to improve the following areas
competence | of pedagogical competence:

description e Competence area for pedagogy and didactics (1, 2)

Pre-service teachers have a comprehensive understanding of
teaching strategies and methodologies, and can apply them in
planning, teaching, and assessment in innovative ways
matching the specific pedagogical situations, conditions of a
specific school and the capabilities of students. Pre-service
teachers are able to design suitable inclusive physical and
online learning environments at different stages of the
educational process. Pre-service teachers understand and can
apply the regulations of copyright and data protection in their
learning material planning. Pre-service teachers possess
necessary knowledge of didactics, learning technologies and
methods of motivating students being able to provide
necessary pedagogical assistance to students.

Learning Pre-service teachers who demonstrate competence can:

outcomes ¢ select pedagogical models suitable for teaching;

e apply teaching methods in a creative and varied manner,
considering the opportunities offered by learning
technologies;

e use a suitable inclusive learning environment in their
teaching;

e acknowledge and apply the norms and principles of

18




copyright and data protection;
e apply guidance methods to motivate students and to
support their learning achievements.

Course title | Assessment and Development

Component | Pedagogical component

Cycle Core disciplines

Module Teaching and assessment for learning 9 Academic credits

Academic 4

credits

Course / The purpose of this course is to improve the following areas

competence | of pedagogical competence:

description e Competence area for pedagogy and didactics (2)
Pre-service teachers have a thorough understanding of the
meaning of assessment in learning process and are able to
provide constructive assessment in ethical manner in
different phases of learning processes and engage learners in
assessment. Pre-service teachers identify, differentiate, and
use different assessment technologies, principles, stages, and
assessment tools in their own field of expertise (including
formative and summative assessment and self-and peer-
assessment, etc). They can critically evaluate and analyze
their understanding and practices concerning assessment and
develop them further.

Learning Pre-service teachers who demonstrate competence can:

outcomes e use and apply a variety of methods and tools of

assessment and feedback (formative and summative
assessment);

e apply pedagogical principles in defining and recognizing
competence levels of learners;

¢ understand the importance and support the development
of students’ self- and peer-assessment skills.

Teacher as a reflective practitioner 9 Academic credits

This module focuses on the methodological foundations of pedagogy, and it
provides understanding of how pedagogical research informs teaching
practices. The module helps the pre-service teachers to develop their
reflection skills to become aware of themselves as teachers and to develop
their own teaching as well as the ability to set new goals for pedagogical
development to ensure lifelong learning. The module also addresses the
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ethical aspects of the teachers’ work and its development.

Course title | Pedagogical Research

Component | Pedagogical component

Cycle Core disciplines

Module Teacher as a reflective practitioner 9 Academic credits

Academic 4

credits

Course / The purpose of this course is to improve the following areas

competence | of pedagogical competence:

description e Competence area for professional development (10)
This course provides pre-service teachers with a theoretical
foundation on pedagogical research. Pre-service teachers
possess skills to seek and critically select theoretical
knowledge from various reliable sources, utilize research
findings in the development their pedagogical thinking and
practice, and adopt willingness to promote research-based
learning and education as well as their own continuing
development and professional growth.

Learning Pre-service teachers who demonstrate competence can:

outcomes e recognize the nature of pedagogy and its basic

terminology;

e identify the central areas of research in pedagogy and
understand the difference between everyday thinking and
scientific knowledge;

o follow the changes in the field of education and consider
how they influence own work as a teacher.

Course title | Research, Development, and Innovation

Component | Pedagogical component

Cycle Core disciplines

Module Teacher as a reflective practitioner 9 Academic credits
Academic 5

credits

Course / The purpose of this course is to improve the following areas
competence | of pedagogical competence:

description e Competence area for professional development (8, 9)

e Competence area for interaction (5)

To stay up-to-date and be able to continuously develop
themselves and their work, pre-service teachers acquire new
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research-based knowledge and conduct practice-based
research in an ethical manner in various networks concerning
the development of education and teacher profession,
innovative approaches to learning, as well as learning and
guidance of students. Pre-service teachers adopt
development-oriented mindset and are able to develop,
update and apply innovative teaching approaches and
technologies in the context of ongoing changes in society
and the educational environment.

Pre-service teachers design a small-scale research project to
familiarize themselves with research-based development of
their work as teachers. They identify their research
topic/questions, conduct the literature review and design the
methodology for the data collection and analysis, including
ethical aspects of research. After the course, pre-service
teachers are able to develop and update their pedagogical
activities based on ethically conducted research and
development and carry out or participate in research projects.
They are also able to present their research and development
results using various professional forms and channels.

Learning
outcomes

Pre-service teachers who demonstrate competence can:

e evaluate their own professional activities and work
environment to find areas for improvement;

e apply a research-based approach to their professional
activities and carry out independent research work;

e consider and apply ethical aspects of research
procedures;

e apply critical thinking in data collection and utilization
for the development of initial teacher education;

e participate in scientific design research and / or develop
cooperation between universities and stakeholders;

e document their own research activities and present the
results using various forms of communication.

Teacher as a facilitator of learning (Pedagogical practice) 25 Academic

credits

This module focuses on the transformation of theoretical knowledge into
practical skills through two pedagogical practice periods/courses, as well as
the formation of a teacher’s professional identity that meets the
requirements of teaching profession today and in the future. During the
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module, pre-service teachers also establish practice-based research skills
promoting the continuous process of professional growth.

Pedagogical practice is organized in four periods/courses, one per study
year, and each having their specific learning outcomes where the
competences of pre-service teachers are progressively deepened from
orientation and observation to designing educational processes and
conducting own lessons, and developing own work environment through
practice-based research activities.

All practice periods have some prerequisites and pre-service teachers must
have completed a certain amount of subject and/or pedagogical studies
before they can conduct their pedagogical practice, the number of credits
may vary between the faculties and/or educational programmes.

Course title | Introduction to the teaching profession (1st year
pedagogical practice)

Component | Pedagogical component

Cycle Core disciplines

Module Teacher as a facilitator of learning 25 Academic credits
Academic 2

credits

Course / The purpose of this course is to improve the following areas

competence | of pedagogical competence:

description competence area for pedagogy and didactics (1, 2)
competence area for interaction (3, 4, 5)

competence area for teachers” work environment (6, 7)
competence area for professional development (8, 9,
10)

Pre-service teachers familiarize themselves with the
educational process and the context of the educational
institution and its adaptation to the conditions of future
professional activity.

The prerequisite for the course is that the Pre-service
teachers have completed the courses "Psychology in
Education and Concepts of Interaction and Communication™
and "Age and physiological features of the development of
children” of the pedagogical component before entering their
first pedagogical practice.
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Learning
outcomes

Pre-service teachers who demonstrate competence can:

e understand the regulatory and legislative framework of
the education system of the Republic of Kazakhstan, and
the documents regulating educational institutions;

e distinguish the main documents for maintaining school
records (work plans of the educational institution,
Kundelik electronic diary, short-term, medium-term and
long-term lesson planning, etc.);

e comprehend the theoretical and applied aspects of
pedagogy and educational psychology in the educational
process at school considering social, age, psychophysical
and individual characteristics of students, as well as their
special educational needs.

Course title

Psychological and pedagogical assessment (2nd year
pedagogical practice)

Component

Pedagogical component

Cycle

Core disciplines

Module

Teacher as a facilitator of learning 25 Academic credits

Academic
credits

2

Course /
competence
description

The purpose of this course is to improve the following areas
of pedagogical competence:

competence area for pedagogy and didactics (1, 2)
competence area for interaction (3, 4, 5)

competence area for teachers” work environment (6, 7)
competence area for professional development (8, 9,
10)

Pre-service teachers familiarize themselves with the features
of the integral pedagogical process of an educational
institution and the formation of analytical-reflexive,
research, design, and other skills in the field of psychological
and pedagogical support of the educational process.

The prerequisite for the course is that the Pre-service
teachers have completed the course "Pedagogical Research™
of the pedagogical component before entering their second
pedagogical practice.

Learning
outcomes

Pre-service teachers who demonstrate competence can:
e comprehend the psychological and pedagogical
foundations of teaching strategies (critical thinking,
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functional literacy, collaborative learning, self-education,
self-improvement, criteria-based learning);

o apply psychological and pedagogical diagnostic methods
to evaluate the needs of a group of students, and
understand how the support processes of the student
welfare services function in schools;

e understand teacher’s work from the socio-pedagogical
aspect and reflect own professional identity as a future
teacher;

e establish effective dialogue to reinforce students’ positive
and responsible learning behaviours;

e collaborate with all stakeholders of the educational
Process;

e analyze and develop a holistic pedagogical process in its
various forms (lesson, seminar, round table, debate, etc.),
and conduct various forms of subject-related
extracurricular activities.

Course title | Pedagogical approaches (3rd year pedagogical practice)
Component | Pedagogical component

Cycle Core disciplines

Module Teacher as a facilitator of learning 25 Academic credits
Academic 6

credits

Course / The purpose of this course is to improve the following areas
competence | of pedagogical competence:

description competence area for pedagogy and didactics (1, 2)

competence area for interaction (3, 4, 5)

competence area for teachers” work environment (6, 7)
competence area for professional development (8, 9,
10)

During this course, pre-service teachers go through a
comprehensive professional development where they
improve in practice their professional practices and develop
their pedagogical and subject-specific competences
necessary for a teacher (preschool teacher, primary school
teacher, subject teacher, assistant class teacher / curator).

The prerequisite for the course is that the Pre-service
teachers have completed the courses "Methods and
Technologies of Teaching", "Assessment and Development”,
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and "Inclusive Educational Environment™ of the pedagogical
component before entering their third pedagogical practice.

Learning Pre-service teachers who demonstrate competence can:
outcomes e design and organize independently a constructive and
inclusive educational process;

e choose purposeful and suitable learning materials,
innovative pedagogical approaches, and active teaching
considering also the use of educational technologies
and digital environments;

e apply subject-specific knowledge and didactics;

e apply formative and summative assessment methods
and techniques, and support the development of
students’ reflection, self- and peer-assessment skills;

o establish dialogical atmosphere with all stakeholders of
the educational process to solve problems and conflict
situations and to promote safe learning environment.

Course title | Research and innovation in education (4th year
pedagogical practice)

Component | Pedagogical component

Cycle Core disciplines

Module Teacher as a facilitator of learning 25 Academic credits

Academic 15

credits

Course / The purpose of this course is to improve the following areas

competence | of pedagogical competence:

description competence area for pedagogy and didactics (1, 2)

competence area for interaction (3, 4, 5)
competence area for teachers” work environment (6, 7)
competence area for professional development (8, 9, 10)

The course focuses on establishing pre-service teachers’
developmental approach towards their own professional
activities and work environment. The course also emphasizes
the development of pre-service teachers’ collaborative,
problem-solving and leadership skills. They deepen their
pedagogical skills and develop research skills as well as
practical skills (didactics) in accordance with their area of
specialization.

During this practice period pre-service teachers also collect
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and analyze data, test the hypothesis, or make
experimentations according to the research plan created in
the course “Research, Development, and Innovation”. They
make conclusions and explore various forms and channels of
communicating the research results in a professional manner.

The prerequisite for the course is that the Pre-service
teachers have completed the courses "Teaching planning and
individualization of learning” and "Research, development
and innovation" of the pedagogical component.

Learning
outcomes

Pre-service teachers who demonstrate competence can:

e design and organize independently a constructive and
inclusive educational process to test hypothesis, make
pedagogical experimentations and/or collect data
according to their research plan;

e apply innovative teaching and learning strategies, and
methods and tools for designing, conducting and
assessing an educational process and/or extracurricular
activities based on long-term, medium-term, short-term
lesson / lesson plans, and educational and out-of-class
activities in the subject;

¢ analyze the results of their experimentations and/or data
collected and draw conclusions;

e document their research activities and present the results
in a professional manner using various forms of
communication;

e evaluate their professional activities in relation to the
activities of the organization and  through
experimentations and practice-based research create ideas
for improvement of their work and their work
environment.

4.2 Structure of the subject component

Module name and main disciplines

Academic
credits

THEORETICAL AND APPLIED ASPECTS OF FOREIGN 31
LANGUAGES/LINGUISTIC

University Component 16

Fundamentals of the theory of foreign languages studied 5
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Introduction to Linguistics 3
Second foreign language (Listening and understanding) 4
Second foreign language (Speaking and writing) 4
Optional Component 15
Functional stylistics
. —2- 3
Lingua-stylistics
Functioning of the studied foreign languages in various
spheres of speech communication 3
Interpretation of a foreign language text
Comparative Linguistics
Linguistic Typology 3
Pedagogical aspects of bilingualism 3
Theory of Multilingualism Language contacts
Intercultural communication and multilingualism 3
Relative-comparative typology of the languages studied
TECHNOLOGIES FOR TEACHING FOREIGN 25
LANGUAGES: METHODOLOGY AND
LINGUODIDACTICS
University Component 15
Computer applications and resources in learning and teaching 3
foreign languages
Methodology and linguodidactics of teaching 1 foreign 6
language
Methodology and linguodidactics of teaching 2 foreign 6
language
Optional Component 10
Development of critical thinking and reflection
Technologies of criterion assessment 3
Criteria and descriptors for assessing learning achievements
Innovative pedagogical approaches in teaching a foreign
language 3
IT technologies in foreign language training
Strategies for teaching foreign languages
Language assessment in the classroom, stages and tools of 4
assessment
FOREIGN LANGUAGES, CULTURE, 28
COMMUNICATION
University Component 20
Second foreign language (level B1) 4
Practical phonetics and listening in a first foreign language 3
Second foreign language (level B2) 4
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Main foreign language (level B1) 4
Main foreign language (level B2) 5
Optional Component 8
Linguistics and Country studies
Cultural diversity of the countries of the languages studied 5
Language Teaching and Media literacy
Foreign Literature and Creative Writing
Foreign Literature 3
Foreign languages and digital communication
FOREIGN LANGUAGES IN THE PROFESSIONAL 30
FIELD: APPLICATION
University Component 24
Professionally oriented main foreign language (Cllevel) 8
Professionally oriented main foreign language (C2 level) 6
Professionally oriented second foreign language (C1 level) 6
Professionally oriented second foreign language (C2 level) 4
Optional Component 6
Primary foreign language for academic purposes
. . 3
Academic English
Language communication in the professional sphere
Multilingual business discourse 3
Business Discourse Practice (primary and second languages)
FINAL ATTESTATION 8
Total academic credits 122

Theoretical and applied aspects of foreign languages 31 academic

credits

This module gives pre-service teachers an understanding of the theoretical
foundations of the foreign languages as systems in a comparative aspect and
provides them with knowledge about the theory of phonetics, grammar,
lexicology, the history of the studied foreign languages, as well as their
functional use to integrate theoretical basic knowledge in the professional

field.

Course title | Fundamentals of the theory of foreign languages studied

Component | Subject component, University component

Cycle Major disciplines

Module Theoretical and applied aspects of foreign languages 31
academic credits

Academic 5
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credits

Course/ The purpose of this course is to improve the following areas
competence | of subject competence:
description e Competence area for theoretical and applied aspects of
foreign languages (1)
Pre-service teachers know the structure of the studied
languages as a system and have an understanding of the
phonetic, grammatical, morphological, lexical, graphic, and
word-formation system. They know how to use the existing
basic knowledge in building adequate communication and
demonstrate the correct speech behavior corresponding to the
norms of the language being studied. Pre-service teachers
develop linguistic, linguocultural, communicative, research
and professional competencies on the basis of studying the
functioning of the modern system of the studied foreign
language.
Learning Pre-service teachers demonstrating competence can:
outcomes e demonstrate knowledge of the theoretical base of the
studied foreign languages: the basics of phonetics,
grammar, lexicology, the history of the studied foreign
languages;
e integrate theoretical basic knowledge into the
professional field;
e solve terminological difficulties when studying
linguistic texts or discussing them;
o apply the skills of reading scientific literature; conduct
research on languages in a comparative aspect.
Course title | Introduction to Linguistics
Component | Subject component, University component
Cycle Major disciplines
Module Theoretical and applied aspects of foreign languages 31
academic credits
Academic 3
credits
Course/ The purpose of this course is to improve the following areas
competence | of subject competence:
description e Competence area for theoretical and applied aspects of

foreign languages (1)

Pre-service teachers investigate the system of linguistic
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knowledge, which includes knowledge of the basic phonetic,
lexical, grammatical, word-formation phenomena and
patterns of language functioning with the presence of
different points of view on the same problem. They form an
understanding of the relationship of languages, the history of
their development, functioning and changes in the process of
interaction with each other, the main problems of linguistic
relativity, manifestations of national culture, and its
originality in the language. They master the methodology of
linguistic analysis of the material.

Learning Pre-service teachers demonstrating competence can:
outcomes e understand the theoretical foundations of the science
of languages, the classification of languages;

e investigate linguistic phenomena, analyze and
generalize them wusing the methods of linguistic
analysis on the example of the studied foreign and
native languages;

e apply linguistic terminology, use linguistic methods in
various types of professional and social activities;

e apply knowledge of languages in conducting research
as part of writing scientific papers;

e integrate theoretical basic knowledge into the
professional field.

Course title | Second foreign language (Listening and understanding)

Component | Subject component, University component

Cycle Major disciplines

Module Theoretical and applied aspects of foreign languages 31
academic credits

Academic 4

credits

Course/ The purpose of this course is to improve the following areas

competence | of subject competence:

description e Competence area for theoretical and applied aspects of

foreign languages (1)

Pre-service teachers have knowledge of grammatical
structures, vocabulary, knowledge of morphological and
syntactic foundations to fulfill communicative goals in oral
and written form (threshold level). They develop their skills
of language activity: listening and reading in accordance
with the level of learning a second foreign language. They
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also form the skills of implementing a communicative
intention in accordance with the type of dialogue (micro-
dialogue, exchange of information, opinion), the sphere of
communication and speech topics.

Learning Pre-service teachers demonstrating competence can:

outcomes e apply in speech phonological, lexical, grammatical
phenomena and patterns of the language being studied
in accordance with the requirements of the
international  standard  for  foreign  language
proficiency, which provides for a level approach (Al);

e implement communicative intentions by language
means appropriate in a particular situation in a
sociocultural context;

e carry out intercultural communication, taking into
account the national and cultural specifics of the
language being studied.

Course title | Second foreign language (Speaking and writing)

Component | Subject component, University component

Cycle Major disciplines

Module Theoretical and applied aspects of foreign languages 31
academic credits

Academic 4

credits

Course/ The purpose of this course is to improve the following areas

competence | of subject competence:

description e Competence area for theoretical and applied aspects of

foreign languages (1)

Pre-service teachers have knowledge of grammatical
structures, vocabulary, knowledge of morphological and
syntactic foundations to fulfill communicative goals in oral
and written form (threshold level). They develop their skills
of language activity: speaking and writing in accordance
with the level of learning a second foreign language. They
also form the skills of implementing a communicative
intention in accordance with the type of dialogue (micro-
dialogue, exchange of information, opinion), the sphere of
communication and speech topics.

31




Learning Pre-service teachers demonstrating competence can:

outcomes e apply in speech phonological, lexical, grammatical
phenomena and patterns of the language being studied
in accordance with the requirements of the
international  standard  for  foreign  language
proficiency, which provides for a level approach (A2);

e implement communicative intentions by language
means appropriate in a particular situation in a
sociocultural context;

e carry out intercultural communication, taking into
account the national and cultural specifics of the
language being studied.

Course title | Functional stylistics

Component | Subject component, Optional component

Cycle Major disciplines

Module Theoretical and applied aspects of foreign languages 31
academic credits

Academic 3

credits

Course/ The purpose of this course is to improve the following areas

competence | of subject competence:

description e Competence area for theoretical and applied aspects of

foreign languages (1)

Pre-service teachers develop the skills to build texts in a
foreign language to achieve their coherence, consistency and
integrity, depending on the scope of speech communication.
They practice ways of expressing factual, conceptual and
background information in a foreign language text in
accordance with the functional style. They also determine the
components of the pragmatic potential of the text, functional
styles.

Learning Pre-service teachers demonstrating competence can:

outcomes e select and adequately apply lexical units depending on

the context and speech situation;

e identify and produce various types of written\oral texts
in a foreign language, taking into account their
communicative functions, functional styles, in
compliance with grammatical and syntactic norms;

e observe the stylistic norms of the text, taking into
account the stylistic characteristics of the text;
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e determine belonging to the functional style and uses
the information received to solve practical
professional problems.

Course title | Interpretation of a foreign text
Component | Subject component, Optional component
Cycle Major disciplines
Module Theoretical and applied aspects of foreign languages 31
academic credits
Academic 3
credits
Course/ The purpose of this course is to improve the following areas
competence | of subject competence:
description e Competence area for theoretical and applied aspects of
foreign languages (1)
During the course, pre-service teachers form knowledge of
the basic concepts, features, types, ways of using stylistic
techniques and techniques used in literary texts, and features
of literary discourse. They identify and interpret stylistic
means and techniques that express the author's main idea and
emotional attitude. They also conduct a complete stylistic
analysis of a literary text in a foreign language. Pre-service
teachers develop their analytical and critical thinking skills
when understanding and discussing foreign-language fiction.
Learning Pre-service teachers demonstrating competence can:
outcomes ¢ identify the general principles of stylistic organization
of speech and writing;
e carry out stylistic differentiation of the lexical
composition of artistic, scientific and newspaper texts;
e identify and interpret stylistic means and techniques
on the example of foreign language fiction;
e analyze literary texts and discuss interpersonal and
intercultural interaction of characters, ideas of authors.
Course title | Lingua-stylistics
Component | Subject component, Optional component
Cycle Major disciplines
Module Theoretical and applied aspects of foreign languages 31
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academic credits

Academic 3

credits

Course/ The purpose of this course is to improve the following areas

competence | of subject competence:

description e Competence area for theoretical and applied aspects of

foreign languages (1)

Pre-service teachers form their understanding of various
styles related to linguistics (speech styles, genre styles,
individual author styles), expressive, emotional, and
evaluative properties of language. They investigate the main
theories of the origin of fiction, the structural division of the
text system, the most important concepts of a foreign
language text as background knowledge, implications,
language levels and variants, discourse, style and genre. Pre-
service teachers develop their skills in interpreting the ways
of the emergence, development and functioning of
languages.

Learning Pre-service teachers demonstrating competence can:

outcomes e analyze authentic texts and speech turns in oral and

written form;

e interpret the structural division of the text system,
various aspects of stylistic techniques;

e apply practical stylistics, use language tools depending
on the content of speech, the communication
environment, and the purpose of the statement.

Course title | Functioning of studied foreign languages in various
spheres of speech communication

Component | Subject component, Optional component

Cycle Major disciplines

Module Theoretical and applied aspects of foreign languages 31
academic credits

Academic 3

credits

Course/ The purpose of this course is to improve the following areas

competence | of subject competence:

description e Competence area for theoretical and applied aspects of

foreign languages (1)
During the course, pre-service teachers form an
understanding of modern theories about the relationship
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between language and culture, the relationship between
language and society, the functioning of national languages
at the present stage, and the description of specific language
situations. Pre-service teachers analyze language policy,
language legislation, and language conflicts. They develop
their communicative and linguocultural competencies in the
professional communication of a foreign language teacher.

Learning Pre-service teachers demonstrating competence can:
outcomes e analyze in oral and written form authentic texts and
speech turns in foreign languages related to different
functional styles of the language;
e demonstrate knowledge of interdisciplinary
connections in different fields and understand their
Importance for research activities;
¢ independently conduct scientific research based on the
latest achievements of Kazakh and foreign foreign
philology.
Course title | Relative - comparative typology of the languages studied
Component | Subject component, Optional component
Cycle Major disciplines
Module Theoretical and applied aspects of foreign languages 31
academic credits
Academic 3
credits
Course/ The purpose of this course is to improve the following areas
competence | of subject competence:
description e Competence area for theoretical and applied aspects of
foreign languages (1)
Pre-service teachers examine the linguistic typology in terms
of its structure, history, and basic methods and models of
object description. They rely on modern achievements in the
field of typological (comparative) description of foreign
languages at different levels of the system and can conduct
comparative analysis of the studied foreign and native
languages to improve their professional level.
Learning Pre-service teachers demonstrating competence can:
outcomes e apply the acquired knowledge in research and

teaching activities;
e recognize the markers of a person's speech
characteristics (social status, ethnicity, etc.) at all
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levels of the language;

e understand the conceptual and linguistic world view
of a native speaker of a foreign language;

e choose and justify their point of view and logically
and consistently present the acquired knowledge and
conduct a typological analysis of the language

material.

Course title | Comparative linguistics

Component | Subject component, Optional component

Cycle Major disciplines

Module Theoretical and applied aspects of foreign languages 31
academic credits

Academic 3

credits

Course/ The purpose of this course is to improve the following areas

competence | of subject competence:

description e Competence area for theoretical and applied aspects of

foreign languages (1)

During the course, pre-service teachers develop their
knowledge of the basic theories in comparative linguistics,
methods and techniques of comparison for the formation of
skills for conducting a comparative study of native and
foreign languages (comparative phonetics, comparative
grammar, lexicology, morphology) in intralingual and
interlingual comparison. They are able to use interlingual
comparison as one of the effective elements in the choice of
educational material, the preparation of tests, taking into
account interlingual interference.

Learning Pre-service teachers demonstrating competence can:

outcomes e conduct independent study of the foreign language

system;

e apply methods and techniques of comparative research
of foreign languages;

e apply adequate terminology and conceptual apparatus
in their own research and scientific texts;

e apply the methods of comparative linguistics in their
own scientific work;

e compare facts, systems of native and foreign
languages to prevent common mistakes in the process
of teaching a foreign language.
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Course title

Linguistic typology

Component | Subject component, Optional component

Cycle Major disciplines

Module Theoretical and applied aspects of foreign languages 31
academic credits

Academic 3

credits

Course/ The purpose of this course is to improve the following areas

competence | of subject competence:

description e Competence area for theoretical and applied aspects of

foreign languages (1)

Pre-service teachers understand the relationship of typology
with other areas of linguistics and foreign language teaching
methods and build their knowledge of the comparative
typology of  languages  (phonological  typology,
morphological typology, lexical systems, syntactic systems).
They apply the methods of typological analysis and types of
typological research (universal typology, special, general,
particular, classification, etc.). Pre-service teachers develop
their ability to identify and consider the most important
language characteristics, and to determine the impact of
interference at the language levels.

Learning Pre-service teachers demonstrating competence can:

outcomes e identify and consider the most important language

characteristics;

e note and classify facts, differences and similarities of
languages in accordance with the type of typological
research.

Course title | Intercultural communication and multilingualism

Component | Subject component, Optional component

Cycle Major disciplines

Module Theoretical and applied aspects of foreign languages 31
academic credits

Academic 3

credits

Course/ The purpose of this course is to improve the following areas

competence | of subject competence:

description e Competence area for theoretical and applied aspects of

foreign languages (1)
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Pre-service teachers investigate the key concepts and
theories of intercultural communication, the types, forms,
models, and structural components of intercultural
communication. Pre-service teachers get familiarized with
the norms, rules and styles of intercultural communication,
the mental characteristics, and national customs of
representatives of different cultures, as well as the linguistic
world view of speakers of foreign language.

Learning Pre-service teachers demonstrating competence can:

outcomes e apply general theoretical and methodological
knowledge in the practice of comparing languages and
typological description of a particular language;

¢ use the methodology of comparative and proper
typological description of languages;

e apply ethical and moral norms of behavior in a foreign
cultural environment, linguistic norms of oral
communication culture, ethical and moral norms of
behavior adopted in the country of the language being
studied,

e recognize stereotypes and ways to overcome them, as
well as the etiquette norms of countries of the studied
language.

Course title | The theory of multilingualism Language contacts

Component | Subject component, Optional component

Cycle Major disciplines

Module Theoretical and applied aspects of foreign languages 31
academic credits

Academic 3

credits

Course/ The purpose of this course is to improve the following areas

competence | of subject competence:

description e Competence area for theoretical and applied aspects of

foreign languages (1)

During the course, pre-service teachers develop the
theoretical ~ knowledge of the  phenomenon  of
multilingualism. They analyze modern approaches to the
definition of the term, the main elements and characteristics,
the role and significance of multilingualism as a component
of globalization, the causes, the type of thinking that is
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formed in individuals who speak several languages, and the
influence of cultural values. Pre-service teachers develop
their understanding of multilingualism as a sociocultural
phenomenon that poses new challenges for the education
system. They develop their sociocultural competence in a
multicultural space.

Learning Pre-service teachers demonstrating competence can:
outcomes e apply aspects of the theory of multilingualism;

e identify and analyze the features of interlingual
interactions, interlingual connections that underlie
code switching;

e process scientific literature and analyze language
material;

e apply the acquired knowledge, skills, and abilities in
the formation of professional competence.

Course title | Pedagogical aspects of bilingualism

Component | Subject component, Optional component

Cycle Major disciplines

Module Theoretical and applied aspects of foreign languages 31
academic credits

Academic 3

credits

Course/ The purpose of this course is to improve the following areas

competence | of subject competence:

description e Competence area for theoretical and applied aspects of

foreign languages (1)

During the course, pre-service teachers develop their
knowledge of the theoretical foundations of the formation of
a Dbilingual personality (methodological approaches,
principles, means of formation). They also investigate the
theoretical and methodological approaches to the study of
bilingual education, the characteristics and structural
components of bilingual education, and the challenges of
bilingualism from the point of view of educational needs.
Pre-service teachers analyze the experience of organizing
bilingual education abroad, and pedagogical aspects that
contribute to the successful development of a foreign
language on the basis of bilingualism in the educational
process.
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Learning Pre-service teachers demonstrating competence can:

outcomes e select authentic material in the process of teaching a
foreign language, taking into account the native and
another foreign language;

e apply knowledge in the organization of reflective,
creative activities of students in foreign language
lessons, considering the educational needs and
knowledge of native and foreign languages of
students;

e apply the acquired knowledge, skills, and abilities in
the formation of professional competence.

Technologies for teaching foreign languages: methodology and
linguodidactics 25 academic credits

During the module pre-service teachers master the methods of organizing
and managing educational activities of students based on innovative
pedagogical approaches that allow achieving the goals of a foreign language
lesson in the most effective way. They use the best applications, web
platforms and ICT resources to develop listening, speaking, reading and
writing skills in foreign language education. In the module pre-service
teachers get acquainted with current trends in the development of teaching
methods of 1 and 2 foreign languages, the basic requirements for a modern
foreign language lesson in accordance with the principles of modern lesson
modeling based on the updated content of education at school. Pre-service
teachers develop skills in developing evaluation material, and their abilities
to integrate scientific knowledge of foreign language teaching methods in
research and teaching activities, as well as skills in introspection and
reflection. Pre-service teachers formulate a methodological task, learn to
select language material, techniques, and teaching tools, as well as build
educational actions of students by mastering the teaching material and
solving methodological challenges.

Course title | Methodology and linguodidactics of teaching 1 foreign
language

Component | Subject component, University component

Cycle Major disciplines

Module Technologies for teaching foreign languages: methodology
and linguodidactics 25 academic credits

Academic 6

credits

Course/ The purpose of this course is to improve the following areas

competence | of pedagogical competence:
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description

e Competence area for pedagogy and didactics (1,2)

During the course, pre-service teachers acquire theoretical
knowledge on the linguistic and didactic foundations of
teaching foreign languages, which expands and deepens the
foundations of linguistic and methodological competence.
Pre-service teachers investigate a wide range of issues
related to the training of foreign language teachers
considering the current trends in updating the content of
education in Kazakhstan. This course equips pre-service
teachers with the necessary knowledge about professional,
pedagogical, and educational activities for teaching a foreign
language at school and involves mastering the skills and
abilities to navigate the flow of scientific and educational
information, as well as the ability to select, analyze and
evaluate new information on the methodology of teaching a
foreign language in order to use it in educational and
pedagogical activities.

Learning
outcomes

Pre-service teachers demonstrating competence can:

e use modern methods, means and forms of teaching
foreign languages at school when planning and
analyzing practical classes in English language,
depending on the didactic goal, planned results, the
content of the material being studied and the age
characteristics of students;

e carry out research in the field of language teaching,
and conduct a comparative analysis of various
linguodidactic  systems, approaches, principles,
content, and teaching technologies;

e critically rethink a variety of techniques and ways of
mastering foreign languages;

e formalize the results of research in the form of
linguodidactic and methodological developments, and
term papers;

e apply methods in linguistically diverse classes
considering an inclusive approach, and promote
intercultural awareness of students.

Course title

Methodology and linguodidactics of teaching 2 foreign
language

Component

Subject component, University component

Cycle

Major disciplines
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Module

Technologies for teaching foreign languages: methodology
and linguodidactics 25 academic credits

Academic 6
credits
Course/ The purpose of this course is to improve the following areas
competence | of pedagogical competence:
description e Competence area for pedagogy and didactics (1,2)
Pre-service teachers analyze the basic provisions of
linguodidactics and practice the methodology of teaching a
second foreign language. They investigate the specific
features of the processes of mastering a second foreign
language.
Learning Pre-service teachers demonstrating competence can:
outcomes e apply and integrate scientific knowledge of the
methodology of teaching a second foreign language
in professional and scientific activities;
e analyze and summarize the progressive educational
experience of foreign language teaching;
e use technologies and online tools for teaching and
learning a second foreign language
Course title | Computer applications and resources in learning and
teaching foreign languages
Component | Subject component, Optional component
Cycle Major disciplines
Module Technologies for teaching foreign languages: methodology
and linguodidactics 25 academic credits
Academic 3
credits
Course/ The purpose of this course is to improve the following areas
competence | of subject competence:
description e Competence area for foreign language teaching

technologies: methodology and linguodidactics (1,
2)

e Competence
application (2)

area for professional sphere:

The aim of this course is to develop knowledge, skills and
abilities in the use of computer applications and resources
based on artificial intelligence for teaching and learning
English. During the training, the future teacher acquires
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research, linguodidactic and communicative competencies.
The relevance of the course is based on the use of digital and
artificial intelligence-based technologies as an educational
resource that helps improve language skills, complementing
them with other teaching methods, thereby ensuring
participation in a linguistically rich learning environment.

Learning Pre-service teachers demonstrating competence can:
outcomes e use virtual technologies and resources when
teaching foreign languages;

e simulate, implement, and evaluate the learning
process for teaching a foreign language using
modern teaching and assessment methods and
virtual technologies;

e effectively use cognitive-interactive technologies,
methods and means of education to ensure the
planned level of personal and professional
development;

e (Qeneralize and disseminate innovative
methodological experience in the field of teaching
foreign languages.

Course title | Innovative pedagogical approaches in teaching a
foreign language

Component | Subject component, Optional component

Cycle Major disciplines

Module Technologies for teaching foreign languages: methodology
and linguodidactics 25 academic credits

Academic 3

credits

Course/ The purpose of this course is to improve the following areas

competence | of subject competence:

description e Competence area for foreign language teaching

technologies: methodology and linguodidactics (2)
e Competence area for professional sphere:
application (1, 2)

During the course, pre-service teachers improve their
pedagogical skills in teaching foreign languages by using
innovative pedagogical approaches, which promote the
formation of students' skills in independent acquisition of
knowledge. At the same time, pre-service teachers acquire
organizational, managerial and research competences. In the
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course, pre-service teachers examine competence-based and
culturological approaches aimed at developing students'
mental activity. Pre-service teachers identify critical
problem-solving skills, gain experience in self-study of
educational materials, conduct research and acquire qualities
that will be useful in their professional activities as foreign
language teachers.

Learning Pre-service teachers demonstrating competence can:

outcomes e use systematized theoretical and practical
knowledge for setting and solving research
problems in the field of teaching foreign
languages;

e creatively choose pedagogical approaches in
teaching and learning that are most adequate to the
learning conditions;

e activate the cognitive activity of students by using
interactive teaching methods, and by introducing
independent research of scientific sources in a
foreign language;

e develop personal and professional competencies by
strengthening confidence in the use of various
methods (CLIL, gamification, etc.) when teaching
foreign languages.

Course title | IT technologies in foreign language training

Component | Subject component, Optional component

Cycle Major disciplines

Module Technologies for teaching foreign languages: methodology
and linguodidactics Sacademic credits

Academic 3

credits

Course/ The purpose of this course is to improve the following

competence | areas of subject competence:

description e Competence area for foreign language teaching

technologies: methodology and linguodidactics (3)

During the course, pre-service teachers develop their
information technology competence by using educational
technologies in the educational process in hybrid, and
blended format of foreign language learning. They also
develop their self-organization and self-education skills
necessary for online\offline\hybrid classroom management.
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Pre-service teachers focus on the development of students'
reflective abilities through the formation and development of
critical thinking. They develop their abilities to comprehend
systemic ideas about modern distance \ hybrid educational
technologies that are the most effective in teaching English
language, as well as their basic readiness to use these
technologies in their professional activities as teachers.

Learning Pre-service teachers demonstrating competence can:
outcomes e understand the goals, objectives, means, principles,
advantages, main opportunities of distance
learning;
e activate the cognitive activity of students by using
Internet technologies (videoconferencing,
interactive applications, training courses);
e plan and conduct foreign language lessons using
distance learning technologies;
e use innovative approaches in assessment both in
offline and online environments.
Course title | Technologies of criterion assessment
Component | Subject component, Optional component
Cycle Major disciplines
Module Technologies for teaching foreign languages: methodology
and linguodidactics 25 academic credits
Academic 3
credits
Course/ The purpose of this course is to improve the following areas
competence | of subject competence:
description e Competence area for foreign language teaching

technologies: methodology and linguodidactics (3)

During the course, pre-service teachers familiarize
themselves with the technology of criteria-based evaluation
of competence outcomes. They form a creative approach to
the organization of quality control of learning, and develop
their professional skills related to setting goals and selecting
the content of the material to test students' language
knowledge. They also choose methods, forms, and means of
evaluating learning of foreign languages, and to develop test
tasks by using information technologies and global
methodological and pedagogical experience. During the
course, pre-service teachers form their personal self-
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improvement and develop their psychological, pedagogical,
methodological competences as teachers.

Learning Pre-service teachers demonstrating competence can:

outcomes e design the educational process using modern
methods and technologies of teaching and
diagnostics;

e apply the basic psychological and pedagogical
methods, techniques and tools necessary for the
implementation of professional functions of a
teacher;

e use the acquired knowledge in professional
activities to improve the foreign language
educational process.

Course title | Language assessment in the classroom, stages and tools
of assessment

Component | Subject component, Optional component

Cycle Major disciplines

Module Technologies for teaching foreign languages: methodology
and linguodidactics 25 academic credits

Academic 4

credits

Course/ The purpose of this course is to improve the following areas

competence | of pedagogical competence:

description e Competence area for pedagogy and didactics (1,2)
Pre-service teachers explore the technological foundations of
the criterion assessment in foreign language lessons and the
specifics of the control and regulatory component of the
educational process. They also investigate the theoretical
provisions of the criterion assessment (principles, methods,
types and forms of assessment), as well as the role of
monitoring and evaluation of educational and cognitive
activity of students in foreign language lessons.

Learning Pre-service teachers demonstrating competence can:

outcomes e carry out self-monitoring and self-assessment of

their learning achievements;

e apply basic modern means of assessment of
learning outcomes and diagnostics (testing, rating,
monitoring, portfolio), know the types of
evaluation of learning outcomes in English: the
order of organization, carrying out and compiling
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of assessment and measuring materials in English;
e make assessment and measurement materials in
English, the criteria and scales for evaluating
competences;
e monitor the results of students' learning
achievements.

Course title | Criteria and descriptors for assessing learning
achievements

Component | Subject component, Optional component

Cycle Major disciplines

Module Technologies for teaching foreign languages: methodology
and linguodidactics 25 academic credits

Academic 3

credits

Course/ The purpose of this course is to improve the following areas

competence | of pedagogical competence:

description e Competence area for pedagogy and didactics (1,2)
Pre-service teachers develop their understanding of the
possibilities and the functions of assessment in the learning
process, and the technological foundations of criterion-based
assessment in foreign language lessons. They investigate the
theoretical provisions of criterion-based assessment
(principles, methods, types and forms of assessment), as
well as the role of control and assessment of students'
learning and cognitive activities in foreign language lessons.

Learning Pre-service teachers demonstrating competence can:

outcomes e apply modern methods of formative and

summative assessment, criteria, descriptors and
other tools for objective assessment of students'
learning achievements to provide objective,
continuous and reliable information and feedback
between teacher, student, and parents to identify
the quality of learning and features of the
organization of the language learning process, as
well as to inform governing bodies on the quality
of educational services provided,;

e use the algorithm of development of tasks and
evaluation to differentiate the significance of
grades received for different activities;

o foster a sense of responsibility for learning
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outcomes through the development of students’

reflection, self-regulation and self-assessment
skills and create conditions for students’
continuous self-improvement by establishing

regular feedback;
e promote the formation of unified standards, quality
mechanisms and assessment tools.

Course title | Strategies for teaching foreign languages

Component | Subject component, Optional component

Cycle Major disciplines

Module Technologies for teaching foreign languages: methodology
and linguodidactics 25 academic credits

Academic 4

credits

Course/ The purpose of this course is to improve the following areas

competence | of pedagogical competence:

description e Competence area for pedagogy and didactics (1,2)
Pre-service teachers investigate the regularities of the
organization of the educational process for secondary school
students to master a foreign language. They become well-
versed in scientifically based approaches when choosing
educational strategies and means of teaching foreign
languages.

Learning Pre-service teachers demonstrating competence can:

outcomes e use different models of the organization of foreign

language training;

e manage the project activities of students;

e organize the interaction between the teacher and
the student through a personality-oriented
approach by using critical thinking development
techniques.

Course title | Development of critical thinking and reflection

Component | Subject component, Optional component

Cycle Major disciplines

Module Technologies for teaching foreign languages: methodology
and linguodidactics 25 academic credits

Academic 3

credits
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Course/
competence
description

The purpose of this course is to improve the following areas
of pedagogical competence:
e Competence area for pedagogy and didactics (1,2)

Pre-service teachers develop their understanding of critical
thinking techniques through interactive inclusion of students
in the educational process. They make informed decisions,
work with information, and analyze different aspects of
language phenomena. They also develop their personal
qualities such as  critical  thinking, reflection,
communication,  creativity,  mobility,  independence,
tolerance, as well as responsibility for their own choices and
results of their activities as teachers.

Learning
outcomes

Pre-service teachers demonstrating competence can:

e operate with analytical activities, identify cause-
and-effect connections;

e consider new ideas and knowledge in the context
of already existing ones;

e identify errors in reasoning;

e distinguish a fact that can always be verified from
an assumption and personal opinion, stimulate
independent research creative activities to launch
mechanisms  of  self-education and self-
organization;

e orientate in sources of information, use different
reading strategies, adequately understand what has
been read, sort information in terms of its
importance, "sift out" secondary information,
critically assess new knowledge, draw conclusions
and generalizations;

e organize teacher-student interaction through a
learner-centred approach using critical thinking
and reflection.

Foreign languages, culture, communication 28 academic credits

The module develops pre-service teachers’ speaking, listening, reading, and
writing skills to apply the studied foreign languages for personal, social, and
professional purposes. During the module, pre-service teachers are provided
with an introduction to the theory and practice of intercultural
communication. They explore the diversity of cultural perception and the
essence of media information literacy and its role in modern society, as well
as the necessity to form these professional competences of a foreign

49




language teacher.

Course title | Main foreign language (level B1)

Component | Subject component, University Component

Cycle Major disciplines

Module Foreign languages, culture, communication 28 academic
credits

Academic 4

credits

Course/ The purpose of this course is to improve the following areas

competence | of pedagogical and subject competence:

description e Competence area for integration of language, culture

and communication (3)
o Competence area for interaction (3, 4)

Pre-service teachers inquire into the laws of construction of
written and oral speech in foreign language. They explore
the grammatical constructions and phonetic features of the
studied language and the lexical features of the speech
figures when reproducing speech in accordance with the
level of proficiency in the main foreign language at B1/B2
level. Pre-service teachers also get familiarized with the
social and cultural features of the countries of the studied
language.

Learning Pre-service teachers demonstrating competence can:

outcomes e competently build both oral and written argumentation

of a problematic topic in the form of monologue,
dialogic speech, in a debatable, debatable form of
information exchange in accordance with the level of
foreign language proficiency (B1/B2);

e use lexical and grammatical constructions correctly
and appropriately;

e understand by ear and read text material containing
specific vocabulary on the topics presented in the
programme.
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The purpose of this course is to improve the following areas of pedagogical
and subject competence:
e Competence area for integration of language, culture and
communication (3)
e Competence area for interaction (3, 4)

Pre-service teachers inquire into the laws of construction of written and oral
speech in foreign language. They explore the grammatical constructions and
phonetic features of the studied language and the lexical features of the
speech figures when reproducing speech in accordance with the level of
proficiency in the main foreign language at B1/B2 level. Pre-service
teachers also get familiarized with the social and cultural features of the
countries of the studied language.

Pre-service teachers demonstrating competence can:

e competently build both oral and written argumentation of a
problematic topic in the form of monologue, dialogic speech, in a
debatable, debatable form of information exchange in accordance
with the level of foreign language proficiency (B1/B2);

e use lexical and grammatical constructions correctly and
appropriately;

e understand by ear and read text material containing specific
vocabulary on the topics presented in the programme.

Course title | Main foreign language (level B2)

Component | Subject component, University Component

Cycle Major disciplines

Module Foreign languages, culture, communication 28 academic
credits

Academic 5

credits

Course/ The purpose of this course is to improve the following areas

competence | of pedagogical and subject competence:

description e Competence area for integration of language, culture

and communication (3)
e Competence area for interaction (3, 4)

Pre-service teachers inquire into the laws of construction of
written and oral speech in foreign language. They explore
the grammatical constructions and phonetic features of the
studied language and the lexical features of the speech
figures when reproducing speech in accordance with the
level of proficiency in the main foreign language at B1/B2
level. Pre-service teachers also get familiarized with the
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social and cultural features of the countries of the studied
language.

Learning Pre-service teachers demonstrating competence can:

outcomes e competently build both oral and written argumentation
of a problematic topic in the form of monologue,
dialogic speech, in a debatable, debatable form of
information exchange in accordance with the level of
foreign language proficiency (B1/B2);

e use lexical and grammatical constructions correctly
and appropriately;

e understand by ear and read text material containing
specific vocabulary on the topics presented in the
programme.

Course title | Practical phonetics and listening in a first foreign
language

Component | Subject component, University Component

Cycle Major disciplines

Module Foreign languages, culture, communication 28 academic
credits

Academic 3

credits

Course/ The purpose of this course is to improve the following areas

competence | of pedagogical and subject competence:

description e Competence area for integration of language, culture

and communication (3)
e Competence area for interaction (3, 4)

Pre-service teachers distinguish and understand native
speakers, including in sound recordings; explore various
practical applications of theoretical phonetic knowledge,
such as in teaching pronunciation in a foreign language,
reading, and writing according to B1B2 levels of instruction.
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Learning Pre-service teachers demonstrating competence can:
outcomes e distinguish and understand native speakers, including
in sound recordings, according to the B1B2 level of
foreign language proficiency
e summarize the content of listened text
e understand and read to the fullest extent possible text
material, containing specific vocabulary on topics
presented in a programme in accordance with the level
of foreign language B1B2
Course title | Second foreign language (level B1)
Component | Subject component, University Component
Cycle Major disciplines
Module Foreign languages, culture, communication 28 academic
credits
Academic 4
credits
Course/ The purpose of this course is to improve the following areas
competence | of pedagogical and subject competence:
description e Competence area for integration of language, culture
and communication (3)
o Competence area for interaction (3, 4)
Pre-service teachers investigate the laws of construction of
written and oral speech in a second foreign language. They
explore the grammatical constructions and phonetic features
of the studied second language, as well as the lexical features
of the speech figures when reproducing speech in accordance
with the level of proficiency in the main second foreign
language at B1/B2 level. Pre-service teachers get
familiarized with the social and cultural features of the
countries of the studied second language.
Learning Pre-service teachers demonstrating competence can:
outcomes e competently build both oral and written argumentation

of a problematic topic in the form of monologue,
dialogic speech, in a debatable, debatable form of
information exchange in accordance with the level
B1/B2 proficiency in a second foreign language;

e use lexical and grammatical constructions correctly
and appropriately in a second foreign language;

e understand by ear and read text material containing
specific vocabulary in a second foreign language on
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the topics presented in the programme.

Course title | Second foreign language (level B2)

Component | Subject component, University Component

Cycle Major disciplines

Module Foreign languages, culture, communication 28 academic
credits

Academic 4

credits

Course/ The purpose of this course is to improve the following areas

competence | of pedagogical and subject competence:

description e Competence area for integration of language, culture

and communication (3)
o Competence area for interaction (3, 4)
Pre-service teachers investigate the laws of construction of
written and oral speech in a second foreign language. They
explore the grammatical constructions and phonetic features
of the studied second language, as well as the lexical features
of the speech figures when reproducing speech in accordance
with the level of proficiency in the main second foreign
language at B1/B2 level. Pre-service teachers get
familiarized with the social and cultural features of the
countries of the studied second language.
Learning Pre-service teachers demonstrating competence can:
outcomes e competently build both oral and written argumentation
of a problematic topic in the form of monologue,
dialogic speech, in a debatable, debatable form of
information exchange in accordance with the level
B1/B2 proficiency in a second foreign language;

e use lexical and grammatical constructions correctly
and appropriately in a second foreign language;

e understand by ear and read text material containing
specific vocabulary in a second foreign language on
the topics presented in the programme.

Course title | Foreign languages and digital communication

Component | Subject component, Optional Component

Cycle Major disciplines

Module Foreign languages, culture, communication 28 academic
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credits

Academic 3
credits
Course/ The purpose of this course is to improve the following areas
competence | of pedagogical and subject competence:
description e Competence area for integration of language, culture
and communication (3)
e Competence area for interaction (3, 4)
Pre-service teachers investigate the media and their types, as
well as the meaning of media messages in foreign languages.
They also analyze the media in terms of their representation
of gender and ethnicity, as well as commercial culture. Pre-
service teachers deconstruct media content and its influence
on people and different spheres of life, as well as ways of
controlling it for personal and professional purposes. They
also get familiarized with the media-language. Pre-service
teachers gain readiness to realize the social significance of
their future profession and become motivated to carry out
professional activities as teachers.
Learning Pre-service teachers demonstrating competence can:
outcomes e demonstrate visual literacy;
e use media skills in professional activities as teachers;
e analyze digital media of various media industries;
e determine the impact of the media, the advantages and
potential negative consequences of media content;
e identify and apply methods to improve media literacy
of both individuals and society as a whole.
Course title | Language teaching and media literacy
Component | Subject component, Optional Component
Cycle Major disciplines
Module Foreign languages, culture, communication 28 academic
credits
Academic 5
credits
Course/ The purpose of this course is to improve the following areas
competence | of pedagogical and subject competence:
description e Competence area for integration of language, culture

and communication (3)
o Competence area for interaction (3, 4)
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Pre-service teachers build their understanding of the range of
skills and abilities for analyzing, evaluating, and creating
foreign-language messages in different media types, genres,
and forms. They practice being producers of media messages
in a foreign language, understand the advantages and
limitations of each media type, and create media texts in a
foreign language independently.

Learning Pre-service teachers demonstrating competence can:
outcomes e demonstrate visual and media literacy in a foreign
language;
e use media skills in a foreign language professional
activity;
o analyze digital media of different media sectors in a
foreign language;
¢ identify ways of deconstructing media content, and its
Impact on people and different spheres of life, as well
as the ways of controlling it for personal and
professional use;
e use media content in a foreign language for
professional purposes as teachers.
Course title | Foreign Literature and Creative Writing
Component | Subject component, Optional Component
Cycle Major disciplines
Module Foreign languages, culture, communication 28 academic
credits
Academic 3
credits
Course/ The purpose of this course is to improve the following areas
competence | of pedagogical and subject competence:
description e Competence area for integration of language, culture
and communication (3)
e Competence area for interaction (3, 4)
Pre-service teachers explore the history of literature, the
most important historical and literary processes, and the
work of the most-known writers of foreign countries. They
investigate literary genres, the basics of creative writing, and
the basic principles and elements of writing in foreign
languages.
Learning Pre-service teachers demonstrating competence can:
outcomes e implement in practice various forms of creative
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writing in foreign languages;

e distinguish literary genres and critically evaluate
various forms of foreign literature;

e find arguments during the analysis of artistic and
genre features of a foreign language text;

e interpret the studied works of verbal art based on
modern  cultural  terminology and analytical

techniques.

Course title | Foreign literature

Component | Subject component, University Component

Cycle Major disciplines

Module Foreign languages, culture, communication 28 academic
credits

Academic 3

credits

Course/ The purpose of this course is to improve the following areas

competence | of pedagogical and subject competence:

description e Competence area for integration of language, culture

and communication (3)
o Competence area for interaction (3, 4)

During the course, pre-service teachers get familiarized with
the main periods, trends and concepts in the theory and
history of foreign literature. They reveal the specifics of the
theory of literature and history of foreign literature as
humanities sciences that are necessary for successful
intercultural communication. They also address current
theoretical problems of contemporary literary studies and
introduce the different types of interpretations of the literary
works in question. Pre-service teachers develop their
understanding of the history of literature, the most important
historical and literary processes, and the work of most-
known writers of foreign countries. They investigate the
literary genres, the basics of creative writing, and the basic
principles and elements of writing in foreign languages.

Learning Pre-service teachers demonstrating competence can:

outcomes e distinguish between literary genres and critically

evaluate various forms of foreign literature;

e find arguments when analyzing the artistic and genre
characteristics of a foreign language text;

e interpret the written work under study based on
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contemporary cultural terminology and analytical
techniques;

e teach the main stages and periods in the history of
foreign literature and the theoretical concepts of
classical and modern literary studies;

o work with original literary texts in foreign languages;

e understand the artistic and humanistic values of
classical and modern literature;

e use scientific literature, internet resources and
acquired knowledge for comprehensive analysis and
commentaries of texts in foreign languages;

e apply current knowledge of foreign literature to
intercultural communication.

Course title | Cultural diversity of the countries of the languages
studied

Component | Subject component, University Component

Cycle Major disciplines

Module Foreign languages, culture, communication 28 academic
credits

Academic 5

credits

Course/ The purpose of this course is to improve the following areas

competence | of pedagogical and subject competence:

description e Competence area for integration of language, culture

and communication (3)
e Competence area for interaction (3, 4)

Pre-service teachers analyze the characteristic linguistic and
cultural features and national-cultural specifics of speech
communication of the countries of the studied languages.
They investigate the history, geography, socio-political life,
state structure, economy, as well as traditions and customs of
the country of the studied language.

Learning Pre-service teachers demonstrating competence can:

outcomes e navigate the interlanguage and intercultural

differences of the countries of the languages being
studied,;

e use socioculturally marked vocabulary;

e apply the principles of intercultural communication
considering the cultural and linguistic-cultural
characteristics of the countries of the languages
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studied.

Course title | Linguistic and Country Studies

Component | Subject component, University Component

Cycle Major disciplines

Module Foreign languages, culture, communication 28 academic
credits

Academic 5

credits

Course/ The purpose of this course is to improve the following areas

competence | of pedagogical and subject competence:

description e Competence area for integration of language, culture

and communication (3)
e Competence area for interaction (3, 4)

During the course, pre-service teachers select and present
information on the national and cultural specificity of speech
communication in the learning process to ensure the
communicative competence of foreign language learners.
They build their understanding of the economic, socio-
political, historical, geographical, and other knowledge
related to the content and form of speech communication of
a given foreign language. To ensure the educational and
pedagogical objectives of learning, pre-service teachers
include the provision of communication needs implemented
in the foreign language learning process.

Learning Pre-service teachers demonstrating competence can:

outcomes e orientate in inter-linguistic and inter-cultural

differences of the countries of the languages being
studied;

e use the socio-culturally marked vocabulary, the
characteristic linguistic and cultural features and
national-cultural specificity of speech communication
of the countries of the studied languages, including
history, geography, social and political life,
governmental system, economy, traditions, and
customs of the country of the studied language;

e apply the principles of intercultural communication
taking into account the cultural and linguistic-cultural
features of the countries where the language is spoken.
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Foreign languages in the professional sphere: application 30 academic

credits

The module develops pre-service teachers’ written and oral skills for
practical use in the professional sphere, as well as for building professional

foreign

language communication on various topics

in academic,

professional, and business communication situations.

Course title | Professionally oriented main foreign language (C1 level)

Component | Subject component, University Component

Cycle Major disciplines

Module Foreign languages in the professional sphere: application 30
academic credits

Academic 8

credits

Course/ The purpose of this course is to improve the following areas

competence | of pedagogical and subject competence:

description e Competence area for language in the professional

sphere (4)
e Competence area for professional development (8,9)

Pre-service teachers determine the functional varieties of
dialogical and polylogical communication in foreign
language. They research the theoretical foundations of
professional activity as a foreign language teacher and
demonstrate the skills of foreign language communication
for special professional purposes in accordance with the
level of proficiency C1-C2. They also learn to speak a
foreign language fluently in any field of activity using
special vocabulary in accordance with the Pan-European
competences of foreign language proficiency (CEFR). Pre-
service teachers develop their skills of listening, reading,
writing and speaking in the format of international exams
(tests) IELTS and TOEFL.

Learning Pre-service teachers demonstrating competence can:

outcomes e apply the basics of oral and written communication

within the subjects studied in the course, in
accordance with the level of proficiency C1C2 and
with the sphere and situation of communication;

e organize and conduct a discussion in various forms of
polemical communication on various professional
topics;

e search, and  systematize

formalize, structure,
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knowledge, self-education, self-knowledge and self-
development;

e express thoughts adequately using the main foreign
language and its tools;

e apply knowledge and skills in the field of grammar,
vocabulary, stylistics to the extent required by
international IELTS and TOEFL exams in their work
as teachers.

Course title | Professionally oriented main foreign language (C2 level)

Component | Subject component, University Component

Cycle Major disciplines

Module Foreign languages in the professional sphere: application 30
academic credits

Academic 6

credits

Course/ The purpose of this course is to improve the following areas

competence | of pedagogical and subject competence:

description e Competence area for language in the professional

sphere (4)
e Competence area for professional development (8,9)

Pre-service teachers determine the functional varieties of
dialogical and polylogical communication in foreign
language. They research the theoretical foundations of
professional activity as a foreign language teacher and
demonstrate the skills of foreign language communication
for special professional purposes in accordance with the
level of proficiency C1-C2. They also learn to speak a
foreign language fluently in any field of activity using
special vocabulary in accordance with the Pan-European
competences of foreign language proficiency (CEFR). Pre-
service teachers develop their skills of listening, reading,
writing and speaking in the format of international exams
(tests) IELTS and TOEFL.

Learning Pre-service teachers demonstrating competence can:

outcomes e apply the basics of oral and written communication

within the subjects studied in the course, in
accordance with the level of proficiency C1C2 and
with the sphere and situation of communication;

e organize and conduct a discussion in various forms of
polemical communication on various professional
topics;
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e search, formalize, structure, and systematize
knowledge, self-education, self-knowledge and self-
development;

e express thoughts adequately using the main foreign
language and its tools;

e apply knowledge and skills in the field of grammar,
vocabulary, stylistics to the extent required by
international IELTS and TOEFL exams in their work
as teachers.

Course title | Professionally oriented second foreign language (C1
level)

Component | Subject component, University Component

Cycle Major disciplines

Module Foreign languages in the professional sphere: application 30
academic credits

Academic 6

credits

Course/ The purpose of this course is to improve the following areas

competence | of pedagogical and subject competence:

description e Competence area for language in the professional

sphere (4)
e Competence area for professional development (8,9)

Pre-service teachers explore the functional varieties of
dialogic and polylogical communication in a second foreign
language. They develop their knowledge, skills, and abilities
in mastering a second foreign language in accordance with
the level of proficiency C1-C2. They also develop their
abilities to speak fluently in a second foreign language in
any field of activity. Pre-service teachers improve their
listening, reading, writing, and speaking skills in the format
of international exams (tests) of a second foreign language
(TestDaF, DELF, TOPIK, etc).

Learning Pre-service teachers demonstrating competence can:

outcomes e apply the basics of oral and written communication

within the subjects studied in the course, in
accordance with the level of proficiency C1-C2, and
with the sphere and situation of communication in a
second foreign language;

e organize and conduct a discussion in various forms of
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polemical communication on various professional
topics in a second foreign language;

e express thoughts adequately using the second foreign
language and its tools;

e apply the necessary knowledge in the field of
grammar, vocabulary, stylistics to the extent required
by international exams (TestDaF, DELF, TOPIK, etc).

Course title | Professionally oriented second foreign language (C2
level)

Component | Subject component, University Component

Cycle Major disciplines

Module Foreign languages in the professional sphere: application 30
academic credits

Academic 4

credits

Course/ The purpose of this course is to improve the following areas

competence | of pedagogical and subject competence:

description e Competence area for language in the professional

sphere (4)
e Competence area for professional development (8,9)

Pre-service teachers explore the functional varieties of
dialogic and polylogical communication in a second foreign
language. They develop their knowledge, skills, and abilities
in mastering a second foreign language in accordance with
the level of proficiency C1-C2. They also develop their
abilities to speak fluently in a second foreign language in
any field of activity. Pre-service teachers improve their
listening, reading, writing, and speaking skills in the format
of international exams (tests) of a second foreign language
(TestDaF, DELF, TOPIK, etc).

Learning Pre-service teachers demonstrating competence can:

outcomes e apply the basics of oral and written communication

within the subjects studied in the course, in
accordance with the level of proficiency C1-C2, and
with the sphere and situation of communication in a
second foreign language;

e organize and conduct a discussion in various forms of
polemical communication on various professional
topics in a second foreign language;

e express thoughts adequately using the second foreign
language and its tools;
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e apply the necessary knowledge in the field of
grammar, vocabulary, stylistics to the extent required
by international exams (TestDaF, DELF, TOPIK, etc).

Course title | Primary foreign language for academic purposes
Component | Subject component, Optional Component
Cycle Major disciplines
Module Foreign languages in the professional sphere: application 30
academic credits
Academic 3
credits
Course/ The purpose of this course is to improve the following areas
competence | of pedagogical and subject competence:
description e Competence area for language in the professional
sphere (4)
e Competence area for professional development (8,9)
Pre-service teachers investigate the basic concepts, types,
forms, and functions of academic communication. They
explore the genre varieties of scientific style and culture of
academic communication. They also analyze the features of
organization of the structure and content of academic
discourse, forms of presentation, as well as methods of
analysis and argumentation. Pre-service teachers get
familiarized with the rules of academic writing and learn to
recognize different types of information.
Learning Pre-service teachers demonstrating competence can:
outcomes e interpret, prove, argue your own point of view on the
basis of certainty, consistency, validity, logic, clarity
of presentation of your position, draw conclusions and
conclusions in the field of professional activity;
e read and critically evaluate academic literature and
other forms of texts;
e use the language style when writing academic papers
(essays, reports, abstracts, dissertations, analysis of
literary works) in foreign languages.
Course title | Academic English
Component | Subject component, Optional Component
Cycle Major disciplines
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Module

Foreign languages in the professional sphere: application 30
academic credits

Academic
credits

3

Course/
competence
description

The purpose of this course is to improve the following areas
of pedagogical and subject competence:
e Competence area for language in the professional
sphere (4)
e Competence area for professional development (8,9)

During the course, pre-service teachers develop the 4
language skills: academic reading, academic writing (essays,
business letters, etc.), speaking, listening based on academic
texts, and practical learning tools that develop critical
thinking. Pre-service teachers explore the basic concepts,
types, forms, and functions of academic communication.
They analyze the genre varieties of academic style and
culture of academic communication. They also investigate
the characteristics of organization of the structure and
content of academic discourse, forms of presentation, as well
as ways of analysis and argumentation.

Learning
outcomes

Pre-service teachers demonstrating competence can:

e create a list of terms and expressions, express thoughts
in the form of an essay, follow the rules of the
academic English language;

e interpret, argue their own point of view on the basis of
certainty, consistency, validity, logic, clarity of their
position, draw conclusions and conclusions in the
field of professional activity;

e read and critically appraise academic literature and
other forms of texts;

e use language style when writing academic papers
(essays, reports, thesis, dissertations, analyses of
literary works) in foreign languages;

o follow the rules of spelling and punctuation, format
the written work according to certain stylistic norms;

e apply correct citation in English, refer to different
scientific sources, search for sources and collect data
in the form of quotations from other texts.

Course title

Business Discourse Practice (primary and second
languages)
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Component | Subject component, Optional Component
Cycle Major disciplines
Module Foreign languages in the professional sphere: application 30
academic credits
Academic 3
credits
Course/ The purpose of this course is to improve the following areas
competence | of pedagogical and subject competence:
description e Competence area for language in the professional
sphere (4)
e Competence area for professional development (8,9)
Pre-service teachers analyze the features of various genres of
official business discourse, and their structure and content, as
well as the main methods of analysis of official business
discourse. Pre-service teachers develop their theoretical
knowledge on problems related to the sphere of business
communication, and they learn to apply professionally-
oriented oral and written discourse in foreign languages.
Learning Pre-service teachers demonstrating competence can:
outcomes e conduct professional communication in oral and
written form in Russian and foreign languages, and
work with professional texts in a foreign language;

e apply various methods of organizing reproductive and
productive types of speech activity for organizing
teamwork and managing experimental activities.

Course title | Multilingual business discourse

Component | Subject component, Optional Component

Cycle Major disciplines

Module Foreign languages in the professional sphere: application 30
academic credits

Academic 3

credits

Course/ The purpose of this course is to improve the following areas

competence | of pedagogical and subject competence:

description e Competence area for language in the professional

sphere (4)
e Competence area for professional development (8,9)

During the course, pre-service teachers consider multilingual
discourse in the following aspects, namely 1) linguistic, i.e.
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language use proper; 2) cognitive aspect of knowledge,
information, perception transfer; 3) interactive aspect of
interaction of subjects of speech activity in social situations.
They build their understanding of the characteristics of
multilingual business discourse and its regularities. They
analyze the movement of information within a
communicative situation, carried out through the exchange
of replicas of speech with a pronounced social content. Pre-
service teachers learn to apply multilingual business
discourse in their future professional activities as teachers.
They also apply knowledge of the structure of dialogic
interaction between representatives of different cultures, in
conditions of interethnic or intercultural communication.

Learning
outcomes

Pre-service teachers demonstrating competence can:

e communicate in various languages, both orally and in
written form, and work with professional business
texts in foreign languages;

e realize dialogical interaction between representatives
of different cultures, in the conditions of international
or intercultural communication;

o apply different ways and methods of organizing
reproductive and productive speech activities to
organize team work and manage experimental
activities.

FINAL ATTESTATION 8 academic credits

Final attestation of the graduate is mandatory and is carried out after
mastering the educational programme in full. The aim of the attestation is to
evaluate the level of maturity of general cultural and professional
competences of the graduate, as well as their readiness to perform basic
professional activities.

Final attestation work (Oral Exam, Written Exam, Diploma work,
Research project, Development project, Organisational project, Strategic
project, Art project)

4.3 The structure of the compulsory component

The Compulsory Component (Cycle of General Education Studies) consists of 56
academic credits (51 academic credits mandatory studies and 5 academic credits
optional studies) and includes the following modules and courses
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Name of modules and courses Academic
credits

COMPULSORY COMPONENT (CYCLE OF GENERAL 56

EDUCATION STUDIES)

MANDATORY STUDIES 51

Module of historical and philosophical competencies 10

History of Kazakhstan

Kazakhstan in Ancient and Medieval Times. Prehistoric society.

Settlements, economy, and household (2.5 million - 12 thousand

B.C. - 4th century). Ethnogenesis of Kazakh nation. Medieval

Kazakhstan (IV-XV cc.). Kazakh Khanate. Geopolitical position

of the Kazakh state. Kazakh Khanate: formation, rise, decline.

Social history (mid- XV - beginning XVIII cc.). Kazakhstan in a 5

colonial period (30-40s of XVIII - 60s XIX cc). Kazakhstan in the
beginning of XX century. Formation of a poly-ethnic structure of
the population. Kazakhstan in the Soviet period (February-
October, 1917 - August, 1991) Kazakhstan - Independent State.
The Modern period in the country's history (December 1991 - up
to the present).

Philosophy

Origins of a culture of thinking. The subject and method of
philosophy. Foundations of philosophical understanding of the
world. Consciousness, spirit and language. Ontology and
metaphysics. Ethics. Philosophy of values. Philosophy of freedom.
Philosophy of art. Society and culture. Philosophy of history.
Philosophy of religion. Philosophy of modern Kazakhstan.

Module of socio-political knowledge (sociology, political
studies, cultural studies, psychology)

Sociology

Sociological studies in understanding the social world.
Sociological research. Social structure and stratification of society.
Socialization and identity. Family and modernity. Deviation,
crime, social control. Religion, culture, society. Sociology of
ethnicity and the nation. Education and social inequality. Mass
media, technology and society. Economics, globalization, labor.
Health and medicine. Population, urbanization, and social
movements. Social change.
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Political studies

Main stages in the development of political science. Politics as
part of social life. Political power. Political elites, leadership.
Political system of society. State and civil society. Political
regimes. Electoral systems, elections. Political parties, party
systems and socio-political movements. Political culture, behavior.
Political consciousness, ideology; development, modernization;
conflicts and crises. World politics, modern international

relations.

Cultural studies

Morphology of culture. Language of culture. Semiotics of culture.
Anatomy of culture. Nomadic culture. Cultural heritage of proto-
Turks. Medieval culture. Central Asia. Cultural heritage of Turks.
Basis of the Kazakh culture. Kazakh culture in the XVIII - end of
XIX century, XX century. Kazakh culture in the context of
modern world processes, and in the context of globalization.
Cultural policy of Kazakhstan. State program "Cultural heritage".

Psychology

Personality in the context of national consciousness.

Me and my motivation. Emotions, emotional intelligence. Human
will, psychology of self-regulation. Individual-typological
features. Values, interests, norms. Psychology of the meaning of
life, professional self-determination, health. Communication
between individuals and groups. The perceptive side of
communication. The interactive side of communication. The
communicative side of communication. Social and psychological
conflict. Patterns of behavior in conflict. Effective communication
techniques

Instrumental and communication module

25

Russian /Kazakh language

Proficiency in accurate use of vocabulary, scientific terms,
syntactic constructions in oral and written communication;
conversation skills. Business communication, letter-writing,
report-writing, review, essay-writing skills; meaningful reading of|
texts, ability to express own idea. Fluent speaking in various
conversations, mastering the ability to carry on a conversation,
discussion. Functional styles of speech as a historically developed

system of speech means, a variety of literature language.

10
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Foreign language

Social and domestic sphere of communication. Me and my family.
Social and cultural sphere of communication. World map.
Customs and Traditions. Educational and professional sphere of
communication: Future profession. A modern home. Family in
modern society. Cultural and historical background. Education.
Profession. Human and nature, environmental problems. News,
media, advertising.

10

Information and communication technologies

ICT role in society development. Standards in ICT. Introduction to
computer systems. Software. Operating systems. Human-computer
interaction. Database systems. Data analysis. Data management.
Networks and telecommunications. Cybersecurity. Internet
technologies. Cloud and mobile technologies. Multimedia
technologies. Smart technology. E-technologies. E-business. E-
learning. E-government. ICT in industries. Prospects of ICT
development.

Health Promotion module

Physical education

Principles of physical education. Scientific basis of physical
education. Modern recreational systems, basics of body physical
state monitoring. Main methods of practicing sports and physical
education independently. Professional physical training. General
physical training. Speed. Running. Relay races. Execution of
exercises for: endurance, flexibility, agility, coordination, balance,
gymnastic and acrobatic exercises. Strength. General training
exercises. Special physical training.

OPTIONAL COMPONENT

Economics, Fundamentals of Entrepreneurship and Business

The course is studied in order to form knowledge about the basics
of administrative law, civil and family law in the Republic of
Kazakhstan, labor law and social security law of the Republic of
Kazakhstan. The system of institutions of public administration
and the scope of their powers. Goals, methods of state regulation
of the economy. The role of the public sector in the economy.
Financial law and finance. The mechanism of interaction between
substantive and procedural law.
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Research skills in law and anti-corruption culture

The main provisions of the Constitution, the current legislation of
the Republic of Kazakhstan; the system of government bodies,
terms of reference, goals, methods of state regulation of the
economy, the role of the public sector in the economy; financial
law and finance; the mechanism of interaction between
substantive and procedural law; the essence of corruption, the
reasons for its origin; measure of moral and legal responsibility for
corruption offenses; current anti-corruption legislation

Financial literacy

The discipline provides for the formation of students'
responsibility for making financial decisions, taking into account
personal safety and financial literacy, based on the creation of a
direct link between the knowledge gained and their practical
application, the use of financial information. It also develops the
skills to effectively fulfill the socio-economic role of a consumer,
depositor, borrower, shareholder, taxpayer, policyholder, investor
in the financial market and the safe behavior of consumers from
pyramids and financial frauds.

Ecology and life safety

The discipline forms a system of knowledge among students about
human interaction with the environment, environmental and man-
made risks, principles of ensuring the safety of life and the
concept of sustainable development of society.The student learns
how to develop and justify measures to ensure the safety of life,
taking into account the goals of sustainable development and the
characteristics of an inclusive environment.He gets used to using
means of control, analysis and prevention of emergencies and
risks.

Methods of scientific research

It is studied in order to develop the skills of research activities and
readiness of students to conduct research work. The course
examines the place of science in the system of social relations,
methods and levels of scientific knowledge, the main stages of the
implementation of scientific research.

Total academic credits

56
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4.4 Progression of the studies
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BA degree, 4 academic years

Modules and 1. year 2. year 3. year 4. year

courses 1 2 3 4 5 6 7 8
sem |[sem |[sem |[sem |sem |sem |sem |sem

PEDAGOGICAL COMPONENT

SUPPORTING LEARNERS AS INDIVIDUALS - 17 academic credits

Psychology in
Education and
Concepts of
Interaction and
Communication 4
academic credits

Educational
Science and Key
Theories of 3
Learning 3
academic credits

Inclusive
Educational
Environment 3
academic credits

Age and
Physiological
Features of the
Development of
Children 3
academic credits

Teaching Planning
and
Individualization 4
of Learning 4
academic credits

TEACHING AND ASSESSMENT FOR LEARNING -9 academic
credits

Teaching Methods
and

Technologies 5
academic credits

Assessment and
Development 4 4
academic credits

TEACHER AS A REFLECTIVE PRACTITIONER — 9 academic




credits

Pedagogical
Research 4
academic credits

Research,
Development and
Innovation 5
academic credits

TEACHER AS A FACILITATOR OF LEARNING (PEDAGOGICAL

PRACTICE) — 25 academic credits

Introduction to the
teaching
profession (1st
year pedagogical
practice) 2
academic credits

Psychological and
pedagogical
assessment (2nd
year pedagogical
practice) 2
academic credits

Pedagogical
approaches (3rd
year pedagogical
practice) 6
academic credits

Research and
innovation in
education (4th
year pedagogical
practice) 15
academic credits

15

COMPULSORY COMPONENT

HISTORICAL AND PHILOSOPHICAL COMPETENCIES - 10

academic credits

History of
Kazakhstan 5
academic credits

Philosophy 5
academic credits

5

SOCIO-POLITICAL KNOWLEDGE - 8 academic credits
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Sociology 2

academic credits 2
Political studies 2

) i 2
academic credits
Cultural studies 2

) i 2
academic credits
Psychology 2 5

academic credits

INSTRUMENTAL AND COMMUNIC

ATION - 25 academ

ic cred

its

Russian /Kazakh

language 10 5 5

academic credits

Foreign language

10 academic 5 5

credits

Information and

communication 5

technologies 5

academic credits

HEALTH PROMOTION - 8 academic credits
Physical education 5 5 5 5

8 academic credits

Optional Component — 5 academic credits

Basics of
Economics and
Law 5 academic
credits

Basics of an anti-
corruption culture
5 academic credits

Entrepreneurial
skills 5 academic
credits

Ecology and life
safety 5 academic
credits

Research methods
5 academic credits

SUBJECT COMPONENT

Fundamentals of
the theory of
foreign languages
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studied 10
academic credits

Introduction to
Linguistics 3
academic credits

Second foreign
language (Al, A2)
6 academic credits

Functional style 3
academic credits

Interpretation of a
foreign language
text 3 academic
credits

Linguistics 3
academic credits

Functioning of the
studied foreign
languages in
various spheres of
speech
communication 3
academic credits

Relative-
comparative
typology of the
languages studied
3 academic credits

Comparative
Linguistics 3
academic credits

Linguistic
Typology 3
academic credits

Intercultural
communication
and
multilingualism 3
academic credits

Theory of
Multilingualism
Language contacts
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3 academic credits

Pedagogical
aspects of
bilingualism 3
academic credits

Methodology and
linguodidactics of
teaching 1 foreign
language 8
academic credits

Methodology and
linguodidactics of
teaching 2 foreign
language 7
academic credits

Computer
applications and
resources in
learning and
teaching foreign
languages 5
academic credits

Innovative
pedagogical
approaches in
teaching a foreign
language 5
academic credits

IT technologies in
foreign language
training 5
academic credits

Technologies of
criterion
assessment 5
academic credits

Language
assessment in the
classroom, stages
and tools of
assessment 5
academic credits
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Criteria and
descriptors for
assessing learning
achievements 5
academic credits

Strategies for
teaching foreign
languages 3
academic credits

Development of
critical thinking
and reflection 3
academic credits

Main foreign
language (level
B1/B2) 9
academic credits

Practical phonetics
and listening in a
first foreign
language 4
academic credits

Second foreign
language (level
B1\B2) 8
academic credits

Foreign languages
and digital
communication 3
academic credits

Language
Teaching and
Media literacy 3
academic credits

Foreign Literature
and Creative
Writing 4
academic credits

Foreign Literature
4 academic credits

Cultural diversity
of the countries of
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the languages
studied 4
academic credits

Linguistics and
Country studies 4
academic credits

Professionally
oriented main
foreign language
(C1/C2 level) 10
academic credits

Professionally
oriented second
foreign language
(C1/C2 level) 8
academic credits

Primary foreign
language for
academic purposes
7 academic credits

Academic English
7 academic credits

Business
Discourse Practice
(primary and
second languages)
3 academic credits

Multilingual
business discourse
3 academic credits

Language
communication in
the professional
sphere 3 academic
credits

FINAL ATTESTATION - 8 academic credits

Final attestation

Academic credits
in total

30

30

30

30

30

30

30

30
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4.5 Requirements for the successful completion of curriculum

For successful completion of the educational program, students shall have:

— minimum credits for core and major subjects;

— achievement of all learning outcomes;

— successful completion of compulsory and optional courses;

— successful fulfillment and defense of Final attestation work (Oral
Written Exam, Diploma work, Research project, Development p
Organisational project, Strategic project, Art project);

— the minimum average achievement score.

Exam,
roject,

5. Description of pre-service teachers’ work

Students’ work includes contact teaching, individual, pair and group
work, assignments, exams, etc. 1 ECTS = 30 hours of student work.

Students’ individual and/or pair and group work is divided into two
parts: individual and/or pair and group work supervised by a teacher and the
work that is performed entirely independently.

Students’ individual and/or pair and group work is carried out on a
specific list of topics allocated for independent/group study, provided with
educational and methodical literature and recommendations for each course.
Students’ individual and/or pair and group work supervised by a teacher is
carried out according to the schedule, which determines the university or the
teacher themselves.

The entire scope of work performed entirely independently is supported
by assignments that require the student to work independently on a daily
basis.

The ratio of time between classroom contact work, students’ individual
and/or pair and group work supervised by a teacher, and the work that is
performed entirely independently for all types of educational activities is
determined by the educational institution independently. At the same time, the
amount of classroom work and students’ individual and/or pair and group
work supervised by a teacher is 1440 hours per year, the scope of work that is
performed entirely independently - 360 hours per year.
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6. Evaluation methods/Assessment

6.1 Assessment

The Assessment of learning outcomes is based on the competence
objectives of the modules and the resulting evaluation criteria of the courses.
Assessment criteria are used as a basis for various tasks. Learning tasks
include independent tasks, group tasks, plans, reports, group discussions,
group tests, development tasks, laboratory tasks, various tasks for reflection
and evaluation, or activating tasks. The assessment generates information for
the pre-service teacher about his or her achievement of the competence goals
of the pedagogical education modules.

Assessment is at the heart of all competence-based education.
Competence-based assessment should measure not only what a pre-service
teacher knows, but also take into account skills and whether pre-service
teachers can apply what they know to real life problems or situations. Pre-
service teachers should be given assignments and non-standard problems in
situations that students are likely to encounter in the workplace. Assessment
plays a very important role in competence-based training. Based on the
recognition of prior competence and personal situation, competence can be
demonstrated on a per-course basis. The demonstration of competence can
cover the entire training module. Specific guidelines regarding the practice of
recognizing and accrediting prior training or training received elsewhere.

Studies are evaluated on a scale basis. Learning achievements
(knowledge, abilities, skills and competencies) of pre-service teachers are
evaluated in points on a 100-point scale, corresponding to the internationally
accepted letter system with a numeric equivalent (positive grades, in
descending order, from "A" to "D", and "unsatisfactory" - "FX", "F")

Alphabetic system of evaluation of pre-service teachers' learning
achievements, corresponding to the digital equivalent of the four-point
system.

Assessment by | Digital % content Assessment
letter system | equivalent of according to the
points traditional system
A 4.0 95-100 Excellent
A- 3.67 90-94
B+ 3.33 85-89 Good
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B 3.0 80-84

B- 2.67 75-79

C+ 2.33 70-74

C 2.0 65-69 Satisfactory
C- 1.67 60-64

D+ 1.33 55-59

D 1.0 50-54

FX 0.5 25-49 Unsatisfactory
F 0 0-49

The purpose of assessment is to provide guidance and encouragement
to pre-service teachers, develop their self-assessment abilities, provide
information about pre-service teachers' competences, and ensure that the
competences and intended learning outcomes defined in the educational
programme are achieved. Self-assessment skills and peer assessment are
considered as the main skills of the world of work, and assessment is a central
tool to support the development of these skills during study.

6.2 External evaluation

1) Design of new educational programmes Internal quality
assurance system

The new curriculum needs to be designed through engagement with all
stakeholders, including students, faculty and employers. The aim throughout
the process is to retain and further develop the strengths and high quality of
the existing programme while addressing some of the challenges of the
current programme, such as the workload demand on students and the need
for a course on education management. A survey of all students and alumni,
together with focus group discussions and interviews with alumni and
employers, also inform the design of the programme. All faculty are involved
in discussions of programme aims and learning outcomes, and programme
teams worked collaboratively to design the courses for their area of
specialization.

On the basis of the faculty (school) of the university, a council on
academic quality is formed, which makes decisions on the content and
conditions of implementation of curricula, on the policy of evaluation and
other academic issues of the faculty (school), organizing a survey of students
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on the quality of curricula and (or) disciplines/modules.

2) Procedures for external evaluation of the educational
programmes. Continuous Improvement

All faculty are actively engaged in continuous improvement of their
courses as an integral part of the culture of university and their own
professionalism as experts in education. In addition to formal student
feedback mechanisms such as course evaluations and Student Committee
meetings, faculty and students are to communicate closely regarding specific
courses and the programme as a whole. The process of continuous reflection
and improvement informs the Annual Programme Monitoring process, in
which individual faculty reflect on courses they have taught, this feeds into
specialization-level reflection and suggestions for improvements, and this in
turn goes to programme and School level reflection and plans for further
improvement.

Universities have regular, formal mechanisms for obtaining feedback
from employers and the professional community. These interactions also
inform the continuous improvement of the programme.

For the improvement of the quality assurance of the educational

programmes, the universities need to:

— develop an internal quality system that has a delicate balance
between quality assurance and quality enhancement. While quality
assurance is more of a preventive measure, quality enhancement
has higher-order aims and implies transformational change (Jones,
2003).

— raise institutional awareness and develop deep understanding of the
Standards and Guidelines for Quality Assurance in the European
Higher Education Area (ESG) (2015) and implement ESG 2015
standards.

— regularly revisit the existing institutional quality processes for
ongoing improvement.

3) Accreditation
There are institutional and specialised accreditation in Kazakhstan, they

remain voluntary for higher educational institutions. However, accreditation is
one of the conditions for obtaining state grants for student education.
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7. Faculty requirements

7.1 Faculty Requirements

Availability of teachers in accordance with the disciplines of the
educational programme, the correspondence of teachers' education to the
profile of the taught disciplines and/or their academic or research degree of
"Doctor of Philosophy (PhD)" or "Doctor in Profile", and/or the academic title
of "Associate Professor (Associate Professor)", or "Professor” (if any) and/or
teachers with the degree of "Master" to the profile of disciplines and (or)
senior teachers with at least three years of experience as a teacher or
experience practical work on the profile for at least five years.

The advanced/academic degree of the teaching staff corresponds to the
academic degree of the doctor/candidate of sciences or the
advanced/academic PhD degree of the doctor or master. Basic education or
postgraduate education or doctorate/candidate of science degree,
advanced/academic PhD degree must correspond to the subjects taught.

7.2 Additionally Required Faculty

Part-time teachers in the main place of work engaged in practical
professional activities in the profile of the subjects taught, with at least 3 years
of work experience in the field of training. Additionally, leading scientists,
specialists from other higher education institutions and research organizations,
teachers, and supervisors of schools in corresponding categories such as:
expert teacher, research teacher, master teacher, can be involved in the work.

7.3 Required professional development of faculty

On the basis of the Law of the Republic of Kazakhstan "On Education”
(2007; with amendments dated 27.12.2019) and other regulatory legal acts
regulating the activities of higher education organizations in the Republic of
Kazakhstan, a teacher who carries out professional activity in a higher
education organization has the right for professional development at least
once every five years for a duration of no more than four months.

The development of professional competences is also one of the
priorities adopted in the Republic of Kazakhstan "Concepts of lifelong
learning (continuing education)" (2021).

7.4 Required additional administrative staff

Vice-rector for academic affairs is responsible for planning and
monitoring the implementation of educational services.

Responsibility for arranging and coordinating the implementation of the
specific steps of the procedure and the quality of the outputs rests with the
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heads of divisions.

8. Resources

8.1. Library Resources

The library collection is an integral part of the information resources
and includes educational, teaching, scientific and other literature.

Availability of a library fund of educational and scientific literature: in
the format of printed and electronic publications for the last ten years,
providing 100% of the disciplines of the curricula, including those published
in the languages of instruction. Updating of the library fund should be carried
out in accordance with the regulations of the Republic of Kazakhstan.

8.2. IT Resources

University provides pre-service teachers with educational and teaching
literature and (or) electronic resources necessary for successful
implementation of curricula, provides the functioning of the information
system of education management (high-tech information and educational
environment, including the website, information and educational portal,
automated system of credit technology training, a set of information and
educational resources).

8.3 Infrastructure

University provides equipment with educational, methodological,
scientific and other literature, classrooms with multimedia complexes,
computer rooms, access to broadband Internet, sports, material and technical,
educational and laboratory facilities and equipment necessary for the
implementation of curriculum.

9. Additional information

9.1 Additional materials

Inclusion is one of the most important cross-cutting principles of the
curriculum (see more in Annex 1.). Inclusion in education means that all
students, regardless of their possible impairments or disability, should have
the opportunity to participate in the regular school systems and study with
their peers. The teacher education emphasizes on pre-service teachers’
perceptions of themselves as experts in implementing curriculum for diverse
learners based on the principles of pedagogy of difference or universal design
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for all. It is important to renew inclusive pedagogies such as co-teaching and
differentiating. It is important that not only the specialized teachers (special
education teachers) but all teachers can work in an inclusive educational
environment. Thus, competences of all pre-service teachers need to be
developed in areas such as:

Knowledge of the concepts and principles of inclusive education:

— Evaluation of one's own activity in terms of the values of inclusion.

— Understanding of the implementation of the principle of
inclusiveness in education implemented by a flexible model of the
educational process: adaptive programmes, changing the ways of
assessing educational achievements.

— Understanding of children's different abilities and application of
different trajectories to support versatile learners.

Practical applications in teaching:

— Designing of an adapted/individual programme for a child with
special education needs in specific subject.

— Using of multimodal universal teaching methods, simple structured
speech, use alternative communication.

9.2 E-learning

The rapid development of digital technologies requires the study of not
only specific software tools, but the development of pre-service teachers’
competences on using virtual learning environments and tools in teaching and
choosing pedagogical methods suitable for learning processes in digital
learning environments (psychological and didactic justification). For this the
universities need:

— to create provisions for the professional development of pre-

service teachers with the effective use of digital technology;

—  to develop competences of pre-service teachers on understanding
how individual educational needs of their students can be
considered when using digital tools or in virtual learning
environments;

— to develop digital competences of pre-service teachers on using
digital learning environments and tools in assessment, such as
gamification, digital tests and quizzes, and other formats of digital
evaluation;

— to promote pre-service teachers’ capabilities in assessing their
digital competences and the use of digital tools in pedagogical
processes in relation to the requirements of the employers
(schools) daily operations;
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to put into practice the integration of education, science, and
industry, and involve professional communities in teaching school
students the basics of applying and using digital technology, and
perform an independent assessment of the practical skills
acquired,;

to include digitalization into the educational process for in-service
teachers to increase efficiency and practical application of
digitalization in education;

to promote the implementation of global standards in
digitalization in initial teacher education (i.e. International Society
for Technology in Education (ISTE) and the establishment of an
expert community of educators in digitalization.

10. Approval

- Ensure a review of the developed curricula, its coordination and
approval by the Republican Educational and Methodological Council of

Higher and Postgraduate Education.

- Scale up all developed curricula in pedagogical universities
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APPENDIX 1: Main principles of the curriculum

Competence-based approach

Competence-based approach is a learning-oriented way to organise and
implement teaching. It is an alternative to more traditional educational
approaches mainly focusing on what learners are expected to learn about in
terms of traditionally-defined subject content. In designing the curriculum
following the principles of competence-based approach, the focus is on what we
want our students to learn. Thus, it is essential to define the competences that
the students are supposed to learn during their degree programs. The articulation
of competences should include both discipline specific skills as well as the
generic competences or soft skills that the teacher students should develop
during the curricula. Soft skills include, for example, leadership,
communication and collaboration skills, reflection skills, social and emotional
intelligence etc. The development of these soft skills should be included in all
the curricula, the competences and learning outcomes as well as the
implementation of the curricula.

After defining the degree level competences, the learning outcomes of study
units and study modules should compiled by comparing them to the objectives
of the entire degree. Learning outcomes represent the desired state, which is
expressed as knowledge, skills and attitudes. The written learning outcomes of
all the interconnected study units should also make visible the accumulated
competence. Planning competence-based learning thus starts at degree
programme level and is then realised at study unit level through the learning
outcomes, the execution of the study unit and its assessment.

The reason for using competence-based approach to designing curricula is that
it makes it possible to design courses and study programs in a more student-
centred way. Student-centred approach means that the key knowledge and skills
that the students need to achieve during their studies determine the content of
the course or study programme. The aim of the competence-based approach to
designing curricula is that the students acquire the knowledge, skills and
attitudes/values that are essential. Further, the competence-based approach
supports students to identify the knowledge and skills specific to their discipline
or field of education as well as the generic competences that accumulate during
their studies and are common to all degrees.

To sum up the key elements in designing competence-based curricula, it is
essential to focus on describing explicitly a) what competences (including
subject-specific and general competencies) should a student have after
graduation/after study unit/after an individual course, b) how do different study
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modules, courses and study modes support the development of the
competencies, c¢) how is it ensured that the degree program and the learning
objectives of the courses form a coherent entity supporting the development of
the competencies, and d) how is it possible for students to make their
competence visible (assessment related decision)

The implementation of all curricula should introduce methodologies that
promote student-centeredness and active learning, such as gamification, PBL,
etc. In a student-centred learning approach, students are active participants,
placed at the core of the learning process. The learner is not seen as a passive
receiver of knowledge but, rather, an active participant. The teacher's role
becomes that of a guide who assists the learner in the difficult process of
constructing his/her knowledge. Student-centred approach to teaching broadly
means the shift of focus from the teacher to the student and their learning
processes (Tran et al., 2010). The emphasis in student-centred approach to
teaching is on what the student does and the ways to improve students’ active
engagement and deep approach to learning (Biggs and Tang, 2011; Prosser and
Trigwell, 2014). In student-centred approach the student is seen as an active
constructor of knowledge. Thus, the focus of the student-centred teaching
practices is to develop autonomy and active learning that eventually enable
lifelong learning.

Student-centred approach & Active Learning Methodologies

Student-centredness differs from traditional teaching approach, also known as
teacher-centredness, in that the focus is on designing the teaching-learning
process in a way that it promotes students’ active participation and deep
approach. Teaching that requires active engagement from students is likely to
increase quality learning (Biggs and Tang, 2011). However, student-centered
learning does not sideline or diminish the role of teachers. Instead, it seeks to
use teachers’ expertise in different ways to increase student engagement.

Student-centeredness requires a change in the mindset of the teachers and has
many implications for the teaching practices. For example, teaching and
learning activities should be designed in a way that they support and promote
active learning. Active learning methods place greater responsibility on the
learner rather than passive approaches such as lectures. Active learning
activities promote higher order thinking skills such as application of knowledge
and analysis and engage students in deep learning processes rather than surface
learning. Furthermore, they enable students to transfer and apply knowledge
better. There is a variety of active learning methods, such as case studies,
problem-solving, group projects, debates, peer teaching, games etc. to mention a
few. However, it should be kept in mind that the methods should always be
chosen purposefully to support the attainment of the intended learning
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outcomes. Thus, when choosing the active learning methods, it should always
be considered from the perspective of which methods support the attainment of
the intended learning outcomes in a best possible way.

Constructive alignment

The principle of constructive alignment has long been promoted as a powerful
way to enhance the quality of teaching and learning (Biggs and Tang, 2011).
Constructive alignment is an integrative design for teaching and curriculum
design  in  which the alignment between intended learning
outcomes/competences, teaching-learning activities and assessment tasks is
emphasised to optimise the conditions for quality learning. The fundamental
principle is that curriculum should be designed in such a way that the learning
activities and assessment tasks are aligned with the intended learning outcomes
(ILOs), and what the students should be able to do or demonstrate after
completing the degree, module or a course. High quality learning may be
supported by integrating these components together.

Constructive alignment reflects the more general paradigm shift from teacher-
centred teaching to student-centred teaching described above. The central step
in designing teaching is to define the intended learning outcomes or the
competences that the students are supposed to learn during the learning process
and how they will demonstrate that learning has taken place (Biggs and Tang,
2011). The role of the instructor is to engage the student in relevant activities
that support the attainment of the intended learning outcomes (Biggs, 1996). By
choosing appropriate teaching and assessment methods and tasks and aligning
them with the intended learning outcomes/competences it is possible to
effectively guide students’ study practices and enhance deep, meaning-oriented
learning (Biggs and Tang, 2011; Boud and Falchikov, 2006). Constructively
aligned teaching is essentially a criterion-referenced system where the central
elements, that is, intended learning outcomes, teaching-learning activities and
assessment, are aligned and there is consistency throughout these elements.
Constructive alignment should be applied at all levels of the educational system,
including institutional, departmental and classroom levels as teaching and
learning take place in the whole system. In a good system, all aspects of
teaching and assessment are tuned to support high level learning, so that all
students are encouraged to use higher-order learning processes.

Figure 1. Hlustration of constructive alignment
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[ DEGREE REQUIREMENTS |

[ STUDY MODULES |

aims= contents = methods = assessment
[ COURSES AND LESSONS -LECTURES

Research-based Initial Teacher Education

The recognition of the importance of research-based teacher education is
growing worldwide (Flores, 2018). The research-teaching integration in the
teacher educators’ work has been suggested to be an effective solution to
develop the profession in many aspects. They should be able to make explicit
links between the educational theory, research and teaching practices. There is
an increasing recognition that research is an important component of teacher
education practices and is beneficial for preparing reflective practitioners
(Flores, 2018). Research-based teacher education can take place in different
forms. In its simplest form, it can mean that the teaching content is based on
research, or that the teaching methods and pedagogical designs are based on
research. It can also mean that teachers use inquiry-oriented methods in their
teaching to enhance their students’ own knowledge construction and research
skills. Moreover, research-based teacher education can mean that the teacher
educators themselves conduct research of their own work or more generally
about topics related to teacher educators’ work. The different forms of research-
based teacher education identified in a recent research are presented in Table 1.

Teaching content is based on research | Teacher educators use their own or
others’ research as their teaching
content to transfer  academic
knowledge to student teachers and
develop the student teachers’
independent thinking (Visser-
Wijnveen et al. 2010).

Teaching methods and course design | Teacher educators benefit from their
are based on research research work in teacher education
and develop their teaching methods
accordingly (Cochran-Smith 2005;
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Krokfors et al. 2011).

Applying inquiry-oriented methods in
teaching

Teacher educators organise the course
based on inquiry-oriented activities to

guide student teachers to learn in an
analytical and inquiring way to
develop their pedagogical thinking
(Krokfors et al. 2011).

Acting as researchers in teacher | Teacher  educators  work  as

education researchers and conduct research on
what and how they teach, and on
topics in teacher education (Cochran-
Smith 2005).

Encouraging student  teachers’ | Teacher educators involve student

involvement in research work teachers in research process to

provide them with the experience of

conducting research (Visser-
Wijnveen et al. 2010).
A supportive relationship between | Teacher educators consider the
research and teaching research-teaching nexus IS

complementary and fairly evident.
Teaching and research support each
other in a general and broad sense.

Table 1. Forms of research-based teacher education (Cao, Postareff, Lindblom-
Ylianne & Toom, 2021

Teacher education can adopt the research-based approach in diverse ways, and
it is important to consider what kind of forms fit the cultural context and
practices. The ultimate goal of research-based teacher education is to support
student teachers to become pedagogically-thinking, reflective and inquiry-
oriented teachers with an inquiring attitude towards teaching. Teachers’
pedagogical thinking means the ability to analyse and conceptualise educational
occasions and phenomena, to evaluate them as part of larger instructional
processes and to make rational and theory-based decisions and justify their
decisions and actions as teachers. Their readiness to consume as possibly also
conduct research enhances their ability to meet the challenges of the future
(Toom et al., 2010).

Research-based teacher education not only enhances the teacher educators’ own
professional development, but also enhances teacher students’ reflective and
deep learning. By engaging in research-based activities, the students can acquire
a set of highly valued competences, such as critical thinking, problem solving
and reflective skills (Lunenberg, 2010). Thus, it is important, that teacher
educators support the student teachers’ to become reflective practitioners with
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an inquiring attitude (see Toom et al., 2010), which they can learn not only from
what their teachers say about how to teach, but most importantly, from how
their teachers engage their students in collaborative and interactive teaching-
learning activities (Berry, 2004).

To make research-based teacher education occur in practice, it should be made
visible in the teacher education curricula. Secondly, the teacher education
programmes should develop their students’ inquiry-oriented and research-
oriented approach to their work and enhance their research skills. Becoming an
inquiry-oriented reflective practitioner requires time and space to deeply reflect
on theory, practice, and the link between them. Therefore, the curriculum of
teacher education should provide possibilities for reflection and practicing new
skills.

Interdisciplinary learning
Content and Language Integrated Learning (CLIL)

CLIL (Content and Language Integrated Learning) is a dual-focused
educational approach in which an additional language is used for learning and
teaching of both content and language (Coyle, Hood & Marsh, 2010:1). The
umbrella term of CLIL also includes a range of other language programs, such
as bilingual education, English- medium of education or immersion programs
(Coyle, 2007; Mehisto, Marsh, and Frigols, 2008). But CLIL differs from those
language programs by its equal focus on both content and language (Coyle,
2008; Dalton-Puffer, 2008; De Zarobe, 2008; Marsh, 2012). Thus, this approach
is neither language learning nor subject learning but a combination of both;
hence, attention is given both to the language and the content. Contrary to the
common belief, the CLIL instruction takes place with and through a foreign
language and it is not the approach when non-language subjects are taught in
the foreign language (Eurydice, 2006).

The reasons for introducing CLIL include provision of a more holistic
educational experience for the student as well as content-and language-learning
outcomes realized in class. Furthermore, benefits of CLIL are also linked with
insights from interdisciplinary research within neurosciences and education
(Coyle, Hood & Marsh, 2010). Due to these advantages CLIL is increasingly
attracting stakeholders’ attention across continents.

In terms of the curriculum implementation, the CLIL approach is inclusive and
flexible; it includes a range of models that can be adapted according to the age,
ability and needs of the students (Coyle, 2007). Thus, implementing CLIL
varies based on the context. In primary stage, language learning can be
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embedded across the curriculum and link with one or more subjects of the
curriculum. For example, through specific themes or projects (e.g. lifestyle,
sports, and holidays).

Secondary CLIL can make specific links between a language and a subject (e.g.
history through Kazakh, science through English) or it can take a broader
approach integrating language with parts of curriculum. More recently, CLIL is
less aligned to a single subject and is evolving through links with a variety of
subjects or themes. The content for lessons can include particular aspects of the
curriculum for individual subjects. In practical terms, lesson planning involves
joint effort across a number of subjects focusing on the cross-curriculum feature
for the secondary curriculum. But there is a need for research to explore
whether such an approach is compatible with the local context.

The existing curriculum models integrating CLIL vary in length from a single
unit which comprise a sequence of 2-3 lessons to a more sustained approach
through modules lasting half a term or more. Some successful cases include
schools with bilingual sections where subjects are taught through the medium of
another language for extensive periods (Coyle et al., 2010).

STEM (Science, Technology, Engineering, Mathematics) education

Interdisciplinarity in natural sciences and mathematics, so called STEM -
education can be defined as “an effort to combine some or all of the four
disciplines of science, technology, engineering, and mathematics into one class,
unit, or lesson that is based on connections between the subjects and real-world
problems” (Moore et al. (2014). Implementation and integration of engineering
in K-12 STEM education. In S. Purzer, J. Strobel, & M. Cardella (Eds.),
Engineering in Pre-College Settings: Synthesizing Research, Policy, and
Practices (pp. 35-60). West Lafayette: Purdue University Press.). STEM -
pedagogy in teacher education aims to prepare students to design, teach and
develop research-based active learning STEM -lesson plans to educate
competent citizens, who can access and make sense of science relevant to their
lives and global perspectives (Feinstein, N. W., Allen, S., & Jenkins, E. (2013).
Outside the pipeline: Reimagining science education for nonscientists. Science,
340(6130), 314-317.).

Active learning includes student centered active methods, such that project
based education, and benefitting from diverse out of classroom learning
environments and communities of learners and ICT. On the hand, Science
education should also focus on competences with an emphasis on learning
through science and shifting from STEM to STEAM (A = All) by linking
science with other subjects and disciplines (Hazelkorn, Ellen & Ryan, Charly &
Beernaert, Yves & Constantinou, Costas & Deca, Ligia & Grangeat, Michel &
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Karikorpi, Mervi & Lazoudis, Angelos & Pintd, Roser & Welzel-Breuer,
Manuela (2015). Science Education for Responsible Citizenship.
10.2777/12626). In the ITE curricula in Kazakhstan, the A should include at
least developing the English linguistic skills of teacher students (KAZ ITE D-3
Framework Report).

Digitalisation in Education and Teachers’ Digital competence development

New information and communication technologies (ICTs) provide teachers and
learners with an innovative learning environment to stimulate and enhance the
teaching and learning process. In this context, novel educational concepts such
as online learning, or blended and hybrid learning are being developed (Lopez-
Pérez, Pérez-Lopez & Rodriguez-Ariza, 2011). Hybrid or blended learning can
be defined as the integration of face-to-face classroom instruction learning with
web-based tools and materials (e.g. Garrison & Kanuka, 2004), as contrast to
fully online learning. Blended or hybrid learning is becoming increasingly
significant to complement traditional forms of learning. Often these two terms
are defined similarly, but can also be differentiated. Blended learning can be
defined as a mix of various event-based activities, including conventional face-
to-face classrooms instruction, e-learning, and self-paced learning, while in
hybrid learning a part of the learning activities and assignments are transferred
from the face-to-face environment to the distance learning environment (see
Valiathan, 2002, in Koohang, Britz & Seymor, 2006).

Blended forms of learning has the potential to enhance both the effectiveness
and efficiency of meaningful learning experiences, and some researchers have
suggested that blended learning has the potential to be even more effective and
efficient when compared to a traditional classroom model (see Garrison &
Kanuka, 2004). Other benefits of blended forms of learning include
convenience, student satisfaction, flexibility and higher retention (Koohang,
Britz & Seymor, 2006).

Especially in situations where student numbers are high, online, blended or
hybrid forms of learning have the potential to provide greater opportunities for
improved learning (Osguthorpe & Graham, 2003). In teacher education, student
teachers can also learn from their teachers the use of various digital tools and
platforms. Thus, not only teacher educators should have the skills to adopt
digital tools in their teaching, but also student teachers should develop their
digital skills during teacher education. Times faced with uncertainty and
sudden changes, such as pandemics, require flexible and advanced use of digital
tools and instructional practices functional in online contexts.

Inclusion in education and recognition of different learners
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Inclusion in education is a principle which means that all students, regardless of
their possible impairments or disability, should have the opportunity to
participate in the regular school systems and study with their peers. Inclusion is
based on several international United Nations declarations, such as the
Salamanca Statement (1994) and The Universal Declaration of Human Rights
(1948). Inclusive pedagogy is a pedagogical approach that is impacted by the
sociocultural context of learning (Florian & Black-Hawkins, 2011) and it aims
to respond to the diverse learning needs of students in as varied ways as
possible.

The concepts of ‘inclusion’ and ‘diversity’ are reviewed in the teaching and
education practices with the activities and arrangements that promote inclusion
as the centre. The key words in education are educational equality, accessibility,
individuality, lifelong learning and co-operation. The teacher training
emphasizes on teachers’ perceptions of themselves as experts in implementing
curriculum for diverse learners based on the principles of pedagogy of
difference or universal design for all. It is important to renew inclusive
pedagogies such as co-teaching and differentiating. The teacher’s task is to
teach and guide students to become lifelong learners while taking each student’s
individual learning style into account. Four core values related to teaching and
learning have been identified as the basis for the work of all teachers in
inclusive education (European Agency). These core values are associated with
areas of teacher competence. The areas of competence are made up of three
elements: attitudes, knowledge and skills. All teachers must commit to the idea
of equality for all students. (Saloviita, 2018.)

Teachers’ professional development and change management

Considering the dynamic and constantly changing nature of teachers’ work,
teachers at all levels must be continuous learners throughout their professional
careers. Teachers’ professional development needs to address simultaneously
the teachers’ beliefs and conceptions and the improvement in their practices
(Timperley & Phillips, 2003), as well as integration of theoretical and practical
knowledge (Tynjdla, Hikkinen & Hamaildinen, 2004). Often an experience of a
successful implementation in teaching changes teachers’ attitudes and beliefs,
and therefore, positive experiences are central for teachers’ professional
development (Guskey, 1989).

Development and growing as a teacher can be understood in different ways: 1)
growing understanding of one’s content area, in order to become more familiar
with what to teach; 2) getting more practical experience as a teacher, in order to
become more familiar with how to teach; 3) building up a repertoire of teaching

96



strategies, in order to become more skilful as a teacher; 4) finding out which
teaching strategies work best for the teacher, in order to become more effective
as a teacher, and 5) continually increasing understanding of what works for
students, in order to become more effective in facilitating student learning
(Akerlind, 2007).

It is important to notice, that professional development of teachers is often a
slow process. Furthermore, the development is not a linear continuum, but
instead, the development may be interrupted by various reasons (Beijaard,
Meijer & Verloop, 2004). Some teachers may experience change and
development as threatening and change processes often include feelings of
anxiety or uncertainty (Postareff et al., 2008). Such negative emotions towards
the change may narrow the teacher’s attention (Fredrickson, 2001). Therefore, it
IS important to ensure that teachers receive enough support from diverse sources
(e.g. peers, supervisors, work environment) and encouraging feedback. It is also
important for teachers to understand, that failures are part of the teachers’
professional development, and mistakes should be seen as learning
opportunities. When teachers have the possibility to share experiences and
engage in collaboration with their peers, it has been shown to have positive
influences of their learning and development (Voogt, et al., 2011). When
teachers feel well and are engaged in their work, they are more likely to engage
in pedagogical practices that promote their development (Fredrickson, 2001)
The development of teaching is, at best, a continuous process, and thus, teachers
should be encouraged to reflect on their own teaching on a continuous basis to
increase their pedagogical awareness (Parpala & Postareff, 2021).

Teachers should also be provided with agency, which refers to the teacher’s
possibilities to influence, make decisions and take actions. The aim of
exercising agency is to create new work practices and transforming the course
of activities (Hokké et al., 2012). When teachers have a possibility engage in
development and changes, and when they experience that their opinions truly
matter, they are likely to become highly engaged in their work (e.g. Day, Elliot
& Kington, 2005; Pyhilto et al. 2012).
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Subject names

Credits

LO1

LO?2

LO 3

LO4

LOS

LOG6

LO7

LO 8

LO9

LO
10

LO
11

LO
12

DKOHOMUKA, KSCINKepIliK )xoHe Ou3Hec Herizaepi /Ekonomi,
girisimcilik  ve ig  temelleri/Oxonomuka,  OCHOBEI
[IpenqnpuHIMaTETHECTBA " omneca/Economics,
Fundamentals of Entrepreneurship and Business

KykpIK jkoHEe ChIOaiiiac >KeMKOPJBIKKA Kapchl cajlaarbl
3eprrey marmemiapel/  Hukuk ve riigvetle miicadele
kiiltiirinde  arastirma  becerileri/  McciemoBaTenbckue
HaBBIKH B 00JTACTH TIpaBa U aHTUKOPPYIIIHOHHOHN KyIbTYpPhl/
Research skills in law and anti-corruption culture

Okomorusi koHe eoMip Kayirncizmiri/Ekoloji ve yasam
giivenligi/Oxomnorus u 0e30MacHOCTh
/xusuenestenpHocti/Ecology andLife Safety

Feuteimu 3eprrey omictepi / Bilimsel aragtirma yontemleri/
Mertonsl Hayunoro ucciemosanus/ Methods of scientific
research

KapxbUibIk CayaTThUIBIK /Finansal okuryazarlik

/®unaHcoBas rpamotHocTh/ Financial literacy

BimiM Gepymeri NMCHXOJIOTHS JKOHE ©3apa OPEKeTTeCy MeEH
KOMMYHHUKaIus TyXbipbiMaamanapsl /Egitimde Psikoloji ve
Etkilesim-lletisim Kavramlari / ITcuxomorus,
B3aUMOJICHICTBUE U KOMMYHHUKanusi B oOpa3oBaHuu /
Psychology in Education and Concepts of Interaction and
Communication

Bimim Oepy Typambl FBUIBIM JKOHE OKBITYABIH HETi3ri
teopusnapsl / Egitim Bilimi ve Temel Ogrenme Teorileri /
Hayka 00 oOpa3oBaHMu W KJIO4YeBble Teopuu oOydeHus /
Educational Science and Key Theories of Learning /

Wukmo3uBTi 6inim 6epy opracel / Kapsayict (Kaynastirma)
Egitim Ortamlar1 / Uakimto3uBHast obpasoBaTesbHas cpena /
Inclusive Educational

BananmapapiH Kac epekmierik >KoHe (H3HUOJIOTHSIBIK JaMy
epeKxIienikrepi / Cocuk Gelisiminde Yas ve Fizyolojik
Gelisim Ozellikleri /Bo3pacTHele u  (QH3HOIOTHUECKHE
ocobennoctu pasutus nereii/ Age and Physiological
Features of the Development of Children

OKBITYZIBI J)KOCHapiiay XoHe OKY yJepiciHferi gepoec OKpITY
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/ Ogretimin  Planlamas1 ve Bireysellestirilmesi /
HﬂaHHpOBaHI/Ie npenoaaBaHust u WHAWBUAYaIUu3alus
obyuenust/ Teaching Planning and Individualization of
Learning

OKpITy omticTepi MeH TexHonmorusmapsl / Ogretim Yontem ve
Teknikleri / Meroapl W TEXHOJOTHH TperofaBauus /
Teaching Methods and Technologies /

baramay sxome mameity / Degerlendirme ve Geligtirme /
OuenuBanne u pazsurue / Assessment and Development

IMenarorukaneik 3eprreynep / Pedagojik Arastirmalar /
Iemarornyeckue ucciaenoBanus / Pedagogical Research

3epTreynep, qamy skoHe MHHOBanwms / Arastirma, Gelistirme
ve Yenilik¢ilik / UccnenoBanusi, pa3Butue U MHHOBAUMU |
Research, Development and Innovation

ATatypik npuHnunrepi/Atatirk TIkeleri/TTpuamuns!
Aratropka/Principles of Ataturk

Typxi MEMJIEKETTEP tapuxsl/Tiirk memleketleri
tarihi/Wcropus Tropkckux rocyaapers/Turkic States history

Scayurany/Yesevilik Bilgisi/SIcaBusenenne/Yassawi Study

Typik (Kazak) tini — ([enreit 1-A1,B2) /Tirk (Kazak) Dili —
(Seviye 1- A1,B2)/Typerxuii (Kazaxckuii) si3b1k — (Y pOBEHb
1- A1,B2)/Turkish (Kazakh) Language — (Level 1- A1,B2)

Typik (Kasak) tini — (denreit 2-A2, C1) /Tirk (Kazak) Dili
—( Seviye 2-A2, Cl) /Typeuxuit (Ka3zaxckwuii) s3bIK —
(Yposens 2-A2, C1) /Turkish (Kazakh) Language — (Level
2-A2,C1)

Tin O6imimine kipice/ Dilbilime Giris // Bsenenune B
si3piko3Hanue/ Introduction to Linguistics

Exinmi meren timi (Al medreiti, A2 menreiii)/ Second
Foreign Language (Al Ilevel, A2 level)/ Bropoii
MHOCTpaHHbIA 536K (ypoBeHb Al, ypoeHb A2)/ IKinci
yabanci dil (Al diizey, A2 diizeyi)

OKBITBUIATBIH  IIETET TUAAEPI TEOPHACHIHBIH Herizuepi/
Fundamentals of the Theory of Foreign Languages Studied/
OCHOBBI TCOPUN N3y4aC€MBIX WHOCTPAHHBIX 5[3BIKOB/
Ogretilen Yabanci Dil Teorisinin Temelleri

Oynknuwonanaelk  crumuctuka/  Functional  stylistics/
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dynxiuonaneHas crunuctuka/ Dilin Islevsel Stilleri

JIuarBoctmmucTHka/  JImmTBocTIHCTHKA/  Uslapbilim/
Linguo-stylistics

CetinecymiH opTypili cajalapblHIa OKBITBUIATBIH IIETEN
Tinmepinin kommamsuryel/  Farkli  Iletisim  Alanlarinda
Ogretilen Yabanci Dillerin Kullammi/ ®yskumonnpoBanme
N3YyYa€MbIX HHOCTPAHHBIX SA3BIKOB B pPa3IMIHBIX ccpepax
peueBoro obmienust /Functioning of the Studied Foreign
Languages in Various Spheres of Speech Communication

Backa Timmepi morinmi Ttyciumipy/ Yabanci dildeki bir
metnin yorumlanmasi / Wnrepnperarys
uHOs3pIHOrO Tekcta / Interpretation of a foreign language
text

CansicteipbuiMaisl guarsucTrka/ Karsilastirmali Dilbilim /
CormocraButenbHast tuHrBucTrka/ Comparative Linguistics

JIMHTBUCTHUKATIBIK TUIOJIOTHst/ Dilsel Tipoloji/
JlunrBuctuueckas tunonorus / Linguistic Typology /

BunuHrBM3MHIH neparorukanbik Tyctapsl/ 1Ki - Dilliligin
Pedagojik  Yonleri /  Ilemarormyeckme  acIeKTHI
oununrsusma/ Pedagogical Aspects of Bilingualism

MynbTHaMHIBU3M  Teopuschl  Timmik  Oaiinanbictap/
Cokdillik Teorisi Dilsel baglar / Teopust MynbTHIHHIBH3MA
SssikoBeie koHTakTel/ Theory of Multilingualism Language
contacts

MQ,I[CHI/IGTapaJ'ILIK OaiyIaHbIC JKOHE MYJ'ILTI/IJ'II/IHFBI/ISM/
Kiiltiirleraras: Iletisim ve Cok Dillilik / MexxkynbTyphas
KOMMYHUKaLUs u MYJIbTHIIUHI BU3M/ Intercultural
communication and multilingualism

OKBITBUIATHIH  TiJAEPAIH  CATBICTHIPMAJIBI-CAIFACTHIPMAITBI
tunonorusacer/ Ogretilen dillerin karsilagtirmal tipolojisi /
CpaBHI/ITeHBHO-COHOCTaBI/ITeHBHaﬂ TUIIOJIOTUA H3Yy4Ya€MbIX
s3pikoB/ Relative-comparative typology of the languages
studied

Ieren TingepiH yipeHy MeH OKBITyJarbl KOMITBIOTEPIIIK
KoceIMIIazap MeH pecypcrap/ Computer applications and
resources in learning and teaching foreign languages/

106




KoMmrproTepHble NMPUIIOKEHHUST W PECYpChl B HM3YYCHHH W
NpernojaBaHui MHOCTPAHHBIX s3bIKOB/ Yabanci dil 6grenme
ve dgretmede bilgisayar uygulamalar ve kaynaklari

1 mieTeNl  TUTIH ~ OKBITYABIH  9JicTeMeci  JKoHe
muarBoaupakriuka/ Methodology and linguodidactics of
teaching 1 foreign language/ Metoauka u JIMHTBOAUIAKTHKA
npernofgaBanust 1 wHOcTpanHoro s3eika/ / Methods and
linguodidactics of teaching 1 foreign language

2 LIETET TITIH OKBITYIBIH amicremeci JKOHE
muarsoguaakrtuka/ Methodology and linguodidactics of
teaching 2 foreign language/ Meroauka u JIMHTBOAWIAKTHKA
npenojaBanus 2 WHOCTpaHHOTO s3bika/ / Methods and
linguodidactics of teaching 2 foreign language

Ceinn Typrbigan oimayasl gambity/ Elestirel Disiincenin
Gelisimi  /Pa3sBuTHEe  KPUTHYECKOTO  MBIIUICHHS |
pasmeinienns/  Development of critical thinking and
reflection

Kputepuitanaplk ~ Garamay  Texuomorwsuiapsl/  Kriter
Degerlendirme Teknolojileri/ Texuomorun kputepranisHOTO
onenuBanus/ Technologies of criterion assessment

OKy OKeTICTIKTepiH OaFalayiblH KpUTECpHiliepi MeH
neckpunropaapsl/ Egitimsel Basarilarin Degerlendirilmesine
Yonelik  Kriterler ve Tammlayicilar / Kpurepuun u
JECKPUITOPHI OLIEHUBAHUS y‘{e6HLIX noctwxenuii/ Criteria
and descriptors for assessing learning achievements

Iler TimiH OKBITYAaFbl WHHOBAIMSIIBIK I1€1arOTMKAIBIK
tocinmep/ Yabanci Dil Ogretiminde Yenilikgi Pedagojik
Yaklasimlar / TuHOBanMOHHEIE TEJATOTUYECKUE OIXOALI B
penojaBaHuu MHOCTPaHHOTO SI3BIKA/ Innovative
pedagogical approaches in teaching a foreign language

backa Timmeri maiieiaasik Kesidgeri 1T rtexHomorusiiap/
Yabanct Dil Egitiminde Bilisim Teknolojileri/ 1T
TEXHOJIOTHH TIpH MHOs3bIaHON moaroToke/ IT technologies
in foreign language training

Hleren Tingepin okpiTy crparerustiapel/  Yabanci Dil
Ogretme Stratejileri / Ctpareruu 06y4eHHs HHOCTPAHHBIM
s3pikam/ Strategies for Teaching Foreign Languages

CempiniTa  Tingi  Garanmay, Oaraysay  Ke3eHJepi MeH
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kypaimapel/ Simfta Dil Degerlendirmesi, Asamalart ve
Degerlendirme Araglar/ OuenuBanue si3bIka B Kiacce,
STambl U WHCTPYMEHTHI olleHMBaHus/ Language assessment
in the classroom, stages and tools of assessment

Exinmi meren Timi (B1 merreiti) / Ikinci Yabanci Dil (Bl
seviye)/ Bropoit nHocTpanusiii s361k (ypoBens B1)/ Second
foreign language (level B1)

IMpakTHKajibIK (OHETHKA XKOHE OipiHII HIeT TiTiH THHIay/
Birinci  Yabanci  Dilde  Uygulamali  Fonetik  ve
Dinleme/TIpaktuueckas hOHETHKA U ayAMPOBAaHHE IIEPBOIO
nHOCTpaHHOro s3bika/ Practical Phonetics and Listening in a
First Foreign Language

Herisri meten tim (Bl menreiii)/ Temel Yabanci Dil (B1
seviye) / OcHOBHOW HWHOCTpaHHBIA 536K (ypoBeHs B1)/
Main foreign language (level B1)

Exinmi mreren Tinmi (B2 gemreiti/ Ikinci Yabanci Dil (B2
seviye) / Bropoii nHOCTpaHHBIH s13bIK (ypoBeHb B2)/ Second
foreign language (level B2)

Herisri meten tim (B2 menreiii)/ Temel Yabanci Dil (B2
seviye) / OcHOBHOW HWHOCTpaHHBINA 536K (ypoBeHs B2)/
Main foreign language (level B2)

Jluursoenrany/  Dilbilim  ve Ulke Caligmalart /
JlunrBocrpanosenenue/ Linguistics and Country Studies

OKBITBUIATBIH ~ TiTACp eNACpiHIH MOICHHW  alyaHIBIFbl/
Okutulan  Diller Ulkelerinin  Kiiltiirel — Cesitliligi  /
KynbTypHOe MHOroo0pasue CTpaH H3y4aeMbIX S3bIKOB/
Cultural Diversity of the Countries of the Languages studied

Tinmepai oKBITY XoHE MequacayarTeUIblk/ Dil Ogretimi ve
Medya Okuryazarhigi / IlpemojaBaHue S3bIKOB U
MmenuarpamoTaocts/ Language Teaching and Media literacy

[eten omebmeri >oHE NIBIFAPMAIIBIIBIK ka3y/ Yabanci
Edebiyat ve Yaratict Yazarlik / 3apyOexxnas iaurepatypa u
TBOpueckoe mmchMo/ Foreign Literature and Creative
Writing

Ieren omebmeri/ Yabanci Dil Edebiyati / 3apy0Gexnas
muteparypa/ Foreign Literature

leren Timmepi xoHe UUPPIBIK KoMMyHHKaIws/ Yabanci
Diller ve Dijital Iletisim/ MHOCTpaHHbIe S3bIKH U LU(pOBas
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KOMMYHUKaus/ Foreign Languages and Digital
Communication

Kacibu Oarmapnanran serisri meren Ttimi (Cl pmeHreidi)/
Mesleki  Odakli  Temel Yabanct Dil (Clseviye)/
[IpodeccronambHO-OPHEHTHPOBAHHBIN OCHOBHOH
nHOCTpaHHBIN s3bIK (ypoBeHb Cl)/ Professionally oriented
main foreign language (C1 level)

Kocibu Oarpmapmanran ekinmn meten Tt (ClumeHreiti)/
Mesleki Odakli Ikinci Yabanct Dil (Cl seviyesi) /
[IpodeccrnoHambHO-OPHESHTHPOBAHHBIN BTOpPOI
nHOCTpaHHBIN A3bIK (ypoBeHb Cl)/ Professionally oriented
second foreign language (C1 level)

Kocibu Oarmapnanran Herisri meten Timi (C2 meHreiii)/
Mesleki  Odakli  Temel Yabanct Dil (C2seviye)/
[IpodeccroHambHO-OPUESHTHPOBAHHBIN OCHOBHOM
nHOCTpaHHbIi s13bIk (ypoBeHb C2)/ Professionally oriented
main foreign language (C2 level)/

Kocibu Oarmapnanran exinmi meten Timi (C2 meHreidi)/
Mesleki Odakli Ikinci Yabanct Dil (C2 seviyesi)/
[IpodeccrnoHambHO-OPHESHTHPOBAHHBIN BTOpOI
WHOCTpaHHBIN s3bIK (ypoBeHb C2)/ Professionally oriented
second foreign language (C2 level)

AxaneMusIBIK MakcaTtTarbl Herisri meren Tt/ Akademik
Amagli Temel Yabanci Dil / OcHOBHO# HHOCTpaHHEIH SA3BIK
U akameMudeckux menei/ Primary Foreign Language for
Academic Purposes

Axanemusiiblk  arbutinblH - T/ Akademik  Ingilizee
/Axkanemuueckuii anriuickuid s3pik/ Academic English

Koacibu cananmarsl Tingik kommynukanwms/ Mesleki Alanda
Dilsel Iletisim /  SI3bIKOBas KOMMYHHKaIUA B
npodeccronansHoii chepe/ Language Communication in
the Professional Sphere

Ickepnix AMCKypC TpakTHUKAchl (HETI3ri JKoHE eKiHIIi
tingep)/ Is Séylem Uygulamasi (Birincil ve ikincil Diller) /
[MpakTHka nenoBoro Auckypca (OCHOBHOM M BTOPOM SI3BIKH)/
Business Discourse Practice (primary and second languages)

Kenrinai ickepnik guckype/ Cok Dilli Is Soylemi /
IMonusi3pluHbld genoBodd auckype/ Semi-lingual business
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discourse

Matrix of Learning Outcomes and Subjects Included in the Education Register/
6B01729 Foreign Languages (English-Turkish (IP))/

LEARNING
OUTCOMES

Graduates of the educational program:

LO1 — To conduct professional communication in oral and written form in native and foreign languages, to work with professional texts in a foreign
language; to carry out dialogic interaction between representatives of different cultures in the conditions of international or intercultural
communication; to apply various ways and methods of organizing reproductive and productive types of speech activity to organize teamwork and
manage experimental activities.

LO2 — To master the basics of oral and written communication in a foreign language within the topics studied in the course, in accordance with the
level of C1, C2 proficiency and with the sphere and situation of communication; to apply knowledge and skills in the field of grammar, vocabulary,
style to the extent required by the international exams IELTS and TOEFL, TestDaF, DELF, TOPIK, etc.

LO3 — Implements pedagogical research as a reflective practice.

LO4 — To competently build both oral and written argumentation of a problematic topic in the form of monologue, dialogic speech, in a debatable form
of information exchange in accordance with the B1, B2 level of proficiency in the first and second foreign languages; to correctly and appropriately
use lexical and grammatical constructions containing specific vocabulary on the topics presented in the program.

LOS5 — Uses IT technologies, Web resources and innovative approaches in organizing, conducting assessment, monitoring the results of students'
academic achievements, as well as compiling control and measurement materials on English language assessment both offline and online
environments; organize teacher-student interaction based on a student-centered approach using critical thinking and reflection.

LO6 — Uses media content in a foreign language for professional purposes; applies the principles of intercultural communication and knowledge in the
field of foreign literature.

LO7 — Interprets knowledge and understanding in individual and age differences of children.

LO8 — To integrate the theoretical basic knowledge of the studied foreign languages into the professional sphere; to carry out intercultural
communication, taking into account the national and cultural specifics of the language being studied in accordance with the requirements of the
international standard for foreign language proficiency, which corresponds to levels.

LO9 — To find and use interdisciplinary knowledge for professional development, as well as for solving research and practical tasks in the framework
of teaching foreign languages and literature.

LO10 - Be able to freely operate with concepts and categories in the field of linguistics in the process of carrying out professional activities.

LO11 - To apply linguistic means depending on the content of speech, the context of communication, the purpose of the statement, taking into account
stylistic norms; to conduct a comparative typological analysis of the language material, taking into account the comparison of the systems of native and
foreign languages in order to prevent common mistakes in teaching a foreign language; to organize the reflective, creative activity of students in
foreign language lessons, taking into account the educational needs and knowledge of native and foreign languages by students.

LO12 — Uses modern methods of teaching foreign languages at school, taking into account the age characteristics of students and using IT
technologies; conducts research in the field of language teaching; carries out a comparative analysis of various linguodidactic systems, approaches,
principles, content, and teaching technologies, such as STEM and CLIL.
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JKorapb! 6iniv Gepy 6armapiamace 6oiisinma HETI3T'T OKY KOCIIAPBI / Yiiksek Egitim Alam TEMEL EGITiM PLANI

Ilo nporpamme Bbicuiero ogpazosanuns OCHOBHOM YUEBHBIM IJIAH / High education program BASIC EDUCATION PLAN

6B01729 Hleren Tinaepi (arpL1mbiH-TYPiK (IP))/ 6B01729- Yabanci Dil (ingilizce -tiirkce (IP) )/ 6B01729 UnocTrpannble si3biku (aHrIuickuii-Typeukuii (IP))/
6B01729 Foreign Languages (English and Turkish (1P))

IIonniH (MoayJbAiIH) aTaybl /
HaumenoBaHue mpeamera (MoxyJist) /
Subject (module) name

ECTS

BaxanaBp nopexeci, 4 akaaeMusIbIK Kbl / Lisans
derecesi, 4 akademik yil/ Crenensb 6akanaspa, 4
akaaemuuyeckux roaa / BA degree, 4 academic years

| I 11 v

2 3 4 5 6 7 8

IIpepexBu3uT
IMocTpexBu3nT
Cekismeler
Sonra goriisecek
Prerequisites
Post-Requisite

Kaanpi 6inim 6epetin monaep (ZKBII) unkii /Genel Egitim Dersler Dongiisii(GED)/ Huxka o6meoopazoBareiabibix gucuumina (OO)/Cycle of general education (CGE)-
56akan.kp./akademik kredit/ academ.credits

Minaerri komnonent MK/ Zorunlu bilesen ZB/ O6si3aTenbnbiii komnoHeHT OK/ Required component RC - 5lakan.kp./akademik kredit/ academ.credits
Taugay komnoHenti (TK)/ Se¢meli bilesen SB/KomnonenT no Be1ioopy KB/ Component of Choice CC -5 akaa.kp./akademik kredit/ academ.credits

Tapuxu xoHe punocopusaiabik Ky3biperTisikrep moayai / Tarihsel ve Felsefi

Yeterlilikler Modiili / Moayabr uHcTOPHKO-(DUIOCOPCKHUX KOMIIETEHIMIA/ 10
Module of historical and philosophical competencies
Kazakcran tapuxsl/Kazakistan Tarihi/Micropus Kazaxcrana/History of Kazakhstan 5 5
®unocodus /Felsefe/dunocodus/Philosophy 5 5
AcCnanThIK JK9He KOMMYHHKAUUSUIBIK MoayJsib/ Enstriimantasyon ve iletisim
modiilii / UHCTpyMeHTANBHBIA H KOMMYHHKAIIMOHHBIH Moayas/ Instrumental 25
and communication module
Kasax (opsic) timi/Kazak (Rus) Dili /Kazaxckwuii (pycckuii) si3eik/Kazakh(Russian) Kazax (opsic) Timi
Language 10 5 5 Al- npe - 50K, oct A2/
B1- npe A2, moct- B2/
C1 npe B2, C1-niocT %0K
[eten Tini/Yabanct dil/Muoctpanusiii si3bik/ForeignLanguage AFBUTIIBIH TiTi
1 cem- A2- tipe - 0K, roct B1/
10 5 5 B1- mpe A2, mocT- 0K
2 cem-B2- mpe ok, moct -C1/
C1 npe B2, C1-noct 0K
AKIapaTThIK-KOMMYHUKAIMSIIBIK, TexHosorusuiap /Bilisim ve IletisimTeknolojileri 5
/M H(pOpMAIIHOHHO -KOMMYHUKAITHOHHBIE TEXHOJIOT I /Information and 5
communication technology
odJieyMerTiKk-casicn  Oimim  MmoayJii/ Sosyo-politik bilgi modiilii / Moayas 8

couuaJbHO-noJuTHYecKHX 3HaHmii/ Module of socio-political knowledge
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OeyMeTTiK-cascaTTany OuliM Moyl (aJieyMeTTaHy, cascaTTaHy, MOJICHUETTaHy,

ncuxoinorus) / Sosyo-politik bilgi modiili  (sosyoloji, siyaset bilimi, kiiltiirel
caligmalar, psikoloji)/ Moaynb coLMaIbHO-NONUTHYECKUX 3HAHWI (coumoiorus, 8

MOJIMTOJIOT S, KyJIbTyposiorus, ncuxoisorus) /Social and political education module

N N NN

(sociology, political science, cultural studies, psychology)

JeHcaynbIKThl HbIFaliTy Moayai/ Saghgin tesviki modilli /Mopyan 8
yKkpenenus 3nopoBbsi / Health Promotion module

Jene mbiHbIKTEIpY/Beden Egitimi/®usnueckas xynbrypa/Physical Culture 8 2 2 2 2

Monynb-Koramabik namy Herizaepi/ Modiil - Sosyal gelisimin temelleri /
Moaynb-OcHoBbl o6mectBennoro pasurusi/ Module- The basis of social 5
development

DKOHOMHKA, KOCIMKEpIiK koHe Om3Hec Herizmepi /Ekonomi, girisimeilik ve is
temelleri/Oxonomuka, OcHoBbl [IpeanpuHumarenscTBa M OusHeca/Economics,
Fundamentals of Entrepreneurship and Business

KyKBIK koHE chIOaillac KEMKOPJBIKKA Kapchl Calafarbl 3epTTey JHarabliapbl/
Hukuk ve riigvetle miicadele kiiltiiriinde arastirma becerileri/ McciiemoBaTensckue
HaBBIKH B 00JIACTH TpaBa M aHTUKOPPYNIHOHHON KynbTyphl/ Research skills in law
and anti-corruption culture 5 5

DOkonorust koHe eMip Kayimcizairi/Ekoloji ve yasam giivenligi/Oxonorus wu
Oe3omacHocTh xm3HeaesTenbHOCTH/ Ecology and Life Safety

Fouteivu 3eprrey omictepi / Bilimsel arastirma yontemleri/ Mertomsl Hay9HOTO
uccnenosanust/ Methods of scientific research

Kapxbuiblk  cayaTteuiblk  /Finansal okuryazarlik /®unaHcoBas rpaMOTHOCTB/
Financial literacy

BazanbIk koHe Oeifinaeymi monzep uuxai/ Temel ve profilolusturma disiplinleri /Ba3zoBsle m mnpoduaupyromue aucummiauabl/ Basic and profile disiplins 190
akaja.kp./akademik kredit/ academ.credits

Bazaabik monmep ki / Temel disiplinleri /Baszosble mucuuniaunbsl Basic and profile disiplins. ITEJJATOTMKAJIBIK KOMIIOHEHT/ PEDAGOJIK BIiLESEN /
MEJATOIr'MYECKH KOMIIOHEHT/ PEDAGOGICAL COMPONENT -60 akan.kp./akademik kredit/ academ.credits

Moayab-BiniM anymbiubl Tyara peringe kosaaay / Modiil - Ogretmen Adaylarimin Birey Olarak Desteklenmesi / Moayan-Tlogaepskka ofyuaromuxcs Kak Ju4HOCTedi /
Module- Supporting learners as individuals / — 17 akaa.kp./akademik kredit/ academ.credits

Bimim Oepyzmeri mcuxomorus XoHE e3apa OpeKeTTecy MEH KOMMYHHKAIHs
tyxeipeiMaamanapel  /Egitimde Psikoloji ve Etkilesim-Iletisim Kavramlari / 4 4
[cuxomnorus, B3auMoieiicTBHE U KOMMYHHUKals B oOpaszoBanuu / Psychology in
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Education and Concepts of Interaction and Communication

Binim Gepy Typajibl FBUIBIM JKSHE OKBITYBIH Herisri Teopustiapsl /  Egitim Bilimi
ve Temel Ogrenme Teorileri / Hayka o6 oOpa3oBaHMH ¥ KIHOYEBBIC TEOPUH
obyuenus / Educational Science and Key Theories of Learning /

Wuroro3uBTi 6imim 6epy optacel / Kapsayicr (Kaynastirma) Egitim Ortamlar: /
Wuknro3uBHas obpasoBatensHas cpeaa / Inclusive Educational

BananapiaslH jkac epekUIeNiK >koHe (U3HONOTHSIIBIK AaMy epeKIienikrepi /
Cocuk Gelisiminde Yas ve Fizyolojik Gelisim Ozellikleri /BospacThbie u
¢dusmonornueckue ocodbeHnoct pazputus aereil/ Age and Physiological Features
of the Development of Children/

OKBITymBI KOcmapiay koHe gepbec okeity /  Ogretimin Planlamasi ve
Bireysellestirilmesi / Il1anupoBaHue mpenoAaBaHus W WHIUBHIYATU3AIUs
obyuenus/ Teaching Planning and Individualization of Learning

Moayab-OKBITY KkoHe yiipeTy ymin 6aranay/ Modiil- Ogretme ve Ogrenmenin Degerlendirilmesi / Moaymns-IIpenonasanue u onennsanue 1is odyqdenns / Module-Teaching

and assessment for learning / — 9 akan.kp./akademik kredit/ academ.credits

OKpITY omicTepi MeH Texnonorusnapsl / Ogretim Yontem ve Teknikleri / Metomst 5 5
u TexHonoruu npenosaasanus / Teaching Methods and Technologies /
Baranay xone nameity / Degerlendirme ve Gelistirme / OnenuBanue u pa3surue / 4 4

Assessment and Development

Moayab-Myrajim - peduiekcusiaibik npakTuka ueci / Modiil- Bir Yansiticr Uygulayicr Olarak Ogretmen /

Monyab-Y4ureas ka

K peduiexcupyromuii npakruk / Module-

Teacher As A Reflective Practitioner/ — 9 akan.kp./akademikkredit/ academ.credits

Ienarorukansik 3eprreynep /  Pedagojik Arastirmalar / Tlemaroruueckue 4 4

uccnenosanus / Pedagogical Research

3eprreynep, namy ckoHe MHHOBamus / Aragtirma, Gelistirme ve Yenilikgilik / 5 5

Uccnenosanus, passurde U naHoBanuu / Research, Development and Innovation

IMenarorukaibik npaKkTuka — Myraiim — oky dacuiuraropst / Ogretimin Kolaylastiricist Olarak Ogretmen (Pedagojik Uygulama) / Ienaroruue

Kkak ¢acuaurarop obyuenus / Pedagogical practice -Teacher as a facilitator of learning /- 25 akan.kp./akademikkredit/ academ.credits

CKasl MpaKTUuKa — Yuureib

Myranim kacibine kipicne (oky npaktukacsil-kypc) / Ogretmenlik Meslegine Giris
(Pedagojik Uygulama, 1. sinif)/ — BBeaenue B npodeccuto yumtens (yueOnas
npakTuka, 1 xypc)/ Introduction to the teaching profession (1st year, educational
practice)

Mpe: -
ITocT: MCUX0JIOTUSIIBIK-
MearorukablK NpakTHKa
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TcuXONOTHSIBIK KOHE MearorHKaNbIK Oaraiay (MCHXOIOTUSUTBIK-T1eIarorHKaIbIK
npaktuka, 2-kypc) / Psikolojik ve Pedagojik Degerlendirme (psikolojik ve

[Ipe: oKy npakTukacsl
IlocT:

pedagojik uygulama, 2. smf)/ Ilcuxonoro-megaroruyeckoe  OIEHUBAHHE 2 2 MEIarOTMKAJIBIK TPaKTUKA
(mcuxonoro-nenaroruyeckas npaktuka, 2 xypc) / Psychological and pedagogical

assessment (2nd year psychological and pedagogical practice)

[Nemarorukanblk TexHOJOTHs (TEAarorUKanbIK npakTuka, 3-kypc) / Pedagojik [pe: mCUXOIOTHSITBIK-
Yaklagimlar (Pedagojik Uygulama, 3. sinif)/ Ilemarormdeckas TEXHOJIOTHS 6 MIeTar OTUKAJIBIK TIPAKTHKA
(Ilemarornueckas mpakthka, 3 kypc)/ Pedagogical approaches (3rd year, IMoct: eHmipicTik-
pedagogical practice) MeJIATOTUKAJIBIK TIPAKTHKA
Binmim Oepyneri 3epTreynep MeH WHHOBaIUsIIAP (enmipicTik- [pe: eHmipicTik-
MeIaroTUKaIbIK TpakTuka, 4-xypc) / Egitimde Arastirma ve Yenilikler (Pedagojik MIeIarOTUKAJIBIK TPaKTHKa
Uygulama, 4. smif)/ UWccnenoBanus u  HWHHOBalMd B  00pa3oBaHHUU 15 15

(mpom3BoAcTBeHHAs-TIeqaroruyeckas npaktuka, 4 kypc)/ Research and innovation
in education (4th year industrial- pedagogical practice)

Beitingeymi nonaep uukaai/ Profil olusturma disiplinleri / IIpoduaupyrwummue mucuunaunast/ Profile disiplins — 130akan.kp./akademikkredit/ academ.credits
7Korapsol oky opabl kommnoHeHTi KK/ Universite Se¢meli/ By3zockuii komnonent BK/ University Component UC -83 akan.kp./akademikkredit/ academ.credits
Tanngay komnonenri (TK)/ Se¢meli bilesen SB/ Komnonent no Beioopy KB/ Component of Choice CC - 47 akan.kp./ akademik kredit/ academ.credits)

Monayab — Typki anynueci/ Modiil — Tiirk Diinyasi/ Moayab — Tiopkckuid 16

mup/ Module — Turkic World

Typik (Kaszak) timi — (Henreit 1-A1,B2) /Tirk (Kazak) Dili —(Seviye 1- IIpe: xo0K
A1,B2)/Typeuxunii (Kazaxckwuii) s3pik — (Ypoens 1- Al1,B2)/Turkish (Kazakh) 5 IMoct: Typik (Kazak) Tini
Language — (Level 1- A1,B2) — (Hdenreii 2-A2, C1)
Typik (Kazak) Tini — (Henreit 2-A2, C1) /Tirk (Kazak) Dili —( Seviye 2-A2, Cl1) Mpe: Typik (Kazak) timi —
/Typeuxwii (Kazaxckwuif) si3b1k — (YpoBeHs 2-A2, C1) /Turkish (Kazakh) Language 5 5 (Henreit 1-Al, B2)

(Level 2-A2, C1) Iocr: k0K

Ararypik npunnuntepi/Atatiirk  Ilkeleri/IIpunmumsr - Atatiopka/Principles  of

Ataturk 3 3

Typki wmemmekertep Ttapuxsl/Tirk memleketleri tarihi/Mctopus TrOpkeKux

rocynapcts/Turkic States history

Scayurany/Yesevilik Bilgisi/fIcaBuBenenne/Yassawi Study 3 3

NOH/IIK KOMIIOHEHT/ KONU BiLESENI / TPEJIMETHBII KOMIIOHEHT/ SUBJECT C

OMPONENT -114 akan.kp./akademikkredit/ academ.credits

Ileren TinaepiHiH TeOPHAIBIK-KOJIJAHOANBI TYCTapbl/IMHIBUCTHKAJIBIK
moayab/ Yabanci dillerin teorik ve uygulamali yonleri/ dilbilim modiilii
/Theoretical and applied aspects of foreign languages/linguistics module/

31
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TeopeTHko-NpHUKIAAIHbIE ACHEKTHI HHOCTPAHHBIX SI3bIKOB/JIMHIBHCTHYECKHIt
MOAYJIb

Tin Gimimine kipicnie/ Dilbilime Giris // Benenune B si3piko3nanue/ Introduction to
Linguistics

TIpe: xox
TTOCT: JKOK,

Exinmi meten Timi (TeiRgay koHe Tycimy)/ Ikinci Yabanci Dil (Dinleme ve
Anlama)/ Bropoii uHOCTpaHHBI# s3bIK (aymupoBanue u monumanwme)/ Second
Foreign Language (Listening and Understanding)

TToct: Exinmii meren
T

(A2)

Exinmi meren Tini (ceitney xone xa3sy)/ Ikinci Yabanci Dil (Konusma ve Yazim)/
Bropoii mHOCTpaHHBII s3bIK (YCTHas peub u mpaBonumcanue)) Second Foreign
Language (Speaking and Writing)

OKBITBUIATBIH IIETEN TiIAepi TeopuschbiHbiH Herizaepi/ Fundamentals of the Theory
of Foreign Languages Studied/ OcHoBbI TeOpuH H3y4YaeMbIX HHOCTPAHHBIX SI3BIKOB/
Ogretilen Yabanci Dil Teorisinin Temelleri

Oyaknuonanaplk  crunuctuka/  Functional  stylistics/  ®ynkimonansHast
crmmctrka/ Dilin Islevsel Stilleri

JIuarsoctunuctuka/ JTunrsoctumactuxa/ Uslipbilim/ Linguo-stylistics

CeiiniecyiH opTYpJIi cananapbiHAa OKBITHUIATHIH [IETE TIAAEPiHIH KOJAaHbLTYbI/
Farkli  Iletisim  Alanlarinda  Ogretilen ~ Yabanci  Dillerin ~ Kullanimi/
DyHKIMOHUPOBAHHE HU3YYaeMbIX HHOCTPAHHBIX SI3BIKOB B Pa3MHYHBIX cdepax
peueBoro obmienust /Functioning of the Studied Foreign Languages in Various
Spheres of Speech Communication

Backa Ttingepi motiHmi Tyciumipy/ Yabanci dildeki bir metnin yorumlanmasi /
Hnrepnperanus nHosssiuboro tekcra / Interpretation of a foreign language text

CansicThIpbliManbl auHrBucTrka/ Kargilagtirmali Dilbilim / ComnocraButenbHast
nuHreucTrka/ Comparative Linguistics

JInursuctukansik tunonorus/ Dilsel Tipoloji/ Jlunreuctuueckas Tunosorus /
Linguistic Typology /

BunuHrBM3MHIH Tiefarorukanblk Tyctapsy/ ki Dilliligin  Pedagojik Yénleri /
Ienarornueckue acnektsl OumuHreusma/ Pedagogical Aspects of Bilingualism
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MynbTHIHHTBU3M Teopusichl Tinmik Gatimansictap/ Cokdillik Teorisi Dilsel baglar /
Teopuss mynmpTunuHrBu3Ma SI3pikoBble koHTakThl/ Theory of Multilingualism
Language contacts

Moniennerapanblk Gaitnanbic soHe MynpTHIMHrBH3M/ Kiiltiirleraras: Iletisim ve
Cok Dillilik / MexkynpTypHas KOMMYHHKAIls H MyJIbTHIHHTBU3M/ Intercultural
communication and multilingualism

OKBITBIIATBIH TIAEP/AIH CABICTHIPMANIBI-caTFacThipMansl Tunonoruscel/ Ogretilen
dillerin karsilastirmali tipolojisi / CpaBHHTETHHO-COMOCTABUTENbHAS THUIIOJIOTHUS
n3yvyaeMbIx s1361k0B/ Relative-comparative typology of the languages studied

Ieren TiJ'[[[epiH OKBITY TEXHOJIOTUSJIAPbI: aIliCTeMe JKOHE J'IHHFBO)II/IIlaKTI/lKa/
Yabanci dil 6gretim teknolojileri: metodoloji ve linguadidaktik / Texnosoruu
Oﬁy‘leﬂl/lﬂ HHOCTPAHHBIM fAAI3bIKaAM: MeETOAUKA H J]PIHFBOZ[H}J&KTI/IKEI/
Technologies for teaching foreign languages: methodology and linguodidactics

25

Ileten TiamepiH YHPEHY MEH OKBITYAaFbl KOMITBIOTEPJIIK KOCBIMIIAIap MEH
pecypcrap/ Computer applications and resources in learning and teaching foreign
languages/ KoMnbloTepHbIe IPUIOKEHHS U PECYPCHI B U3YUCHUH M MPENOaBaHUN
HHOCTpaHHbIX s1361K0B/ Yabanci dil 6grenme ve 6gretmede bilgisayar uygulamalari
ve kaynaklar1

ITIpe: xox
TIOCT: JKOK

1 meren TiNIH OKBITYIBIH djicTeMeci jxone nuHrBoauaaktuka/ Methodology and
linguodidactics of teaching 1 foreign language/ Meronuka M JMHTBOIUIAKTHKA
npenogaBanusi 1 mHOCTpanHOTO si361ka/ / Methods and linguodidactics of teaching
1 foreign language

IIpe: x0K
ITOCT: JKOK

2 wieTen TiMiH OKBITYABIH dicTeMeci skoHe nunHrBoauaaktuka/ Methodology and
linguodidactics of teaching 2 foreign language/ Metonuka M JMHTBOIUIAKTHKA
npenosaBanus 2 nHocTpaHHoro s3bika/ / Methods and linguodidactics of teaching
2 foreign language

IIpe: xox
IIOCT: KOK

Ceiau Typrbian oitmaynael gambity/ Elestirel Diiglincenin Gelisimi /Passurtue
KPUTHYIECKOTO MBIIUICHUS U pasMbiiuieHus/ Development of critical thinking and
reflection

Kputepuitangpix Oaranay texuonorusiiapsl/ Kriter Degerlendirme Teknolojileri/
Texuonorun kpurepuansHoro oreHuBanust/ Technologies of criterion assessment
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OKy >KeTicTikTepiH GaramayqaslH KpuTepuitiepi MeH meckpurropiapsl/ Egitimsel
Basarilarin Degerlendirilmesine Yonelik Kriterler ve Tanimlayicilar / Kputepuu u
JECKPUIITOPEl OleHWBaHUS y4eOHBIX moctmkeHuit/ Criteria and descriptors for
assessing learning achievements

[ler TiNiH OKBITYJAaFbl MHHOBAIMSJIBIK MeAarorukansik Tocinaep/ Yabanct Dil
Ogretiminde Yenilik¢i Pedagojik Yaklasimlar / iHHOBalOHHBIE MeJarorHuecKue
MOOXONBl B TIPEMOJaBaHWM WHOCTpaHHOTO s3bika/ Innovative pedagogical
approaches in teaching a foreign language

Backa tingeri maiteiaabik kesingeri IT Texuomorusimap/ Yabanci Dil Egitiminde
Bilisim Teknolojileri/ IT TexHomormn mnpuH WHOS3BIUHOW moaroroske/ |IT
technologies in foreign language training

IlleTen Tinmepin okwITy crpaTerusmapsl/ Yabanci Dil Ogretme Stratejileri /
Crparernn oOyueHHss MHOCTpaHHBIM si3bikam/ Strategies for Teaching Foreign
Languages

CompiniTa Tinai Oaramay, Oaramay KesdeHaepi MeH Kypammapel/ Smifta Dil
Degerlendirmesi, Asamalar1 ve Degerlendirme Araglari/ OrnenuBanue si3pika B
Kjacce, J3Tanmbl WM MHCTPYMEHTHI olleHMBaHuWs/ Language assessment in the
classroom, stages and tools of assessment

Mleren Tinaepi, Manenuner, kommyHukauus/ Yabanci diller, kiiltiir, iletisim /
HNHocTpaHHBIEe A3BIKH, KYJIbTYpa, KoMMyHukaunus/ foreign languages, culture,
communication

28

Exinmi meren Timi (Bl menreiti) / Ikinci Yabanci Dil (Bl seviye)/ Bropoit
HWHOCTpaHHbIi s13bIK (ypoBerb B1)/ Second foreign language (level B1)

[pe: Exinmri mrerer Tini
(A2)

TToct: Exinmii meren
timi (B2 nerreiii)

[pakTukanek GoHeTHKa *aHe OipiHIi met TuUTiH TeiHaay/ Birinci Yabanci Dilde
Uygulamali Fonetik ve Dinleme/ITpaktnueckas GpoHETHKA U ayqUPOBaHKE TIEPBOTO
uHocTpaHHoro s3bika/ Practical Phonetics and Listening in a First Foreign
Language

Herisri meren Timi (B1 nmenreiii)/ Temel Yabanci Dil (B1 seviye) / OcHoBHoM
MHOCTpaHHBIi s13bIK (ypoBeHs B1)/ Main foreign language (level B1)

ITlpe:
Tloct: Herizri meten
Tim (B2 nenreiii)
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Eximmi meren Tini (B2 menreiti/ Ikinci Yabanci Dil (B2 seviye) / Bropoit
MHOCTpaHHbI s13bIK (ypoBerb B2)/ Second foreign language (level B2)

Ipe: Exinmri mierern Tini
(BI)

Herisri meren Timi (B2 menreiii)/ Temel Yabanci Dil (B2 seviye) / OcHoBHOMI
MHOCTpaHHBI s3bIK (ypoBeHs B2)/ Main foreign language (level B2)

IIpe: Heri3ri meten Timi
(B1)

ITocT: Kocion
OarnmapiaHFaH

Herisri meren timi (C1)

JIunrsoenrany/ Dilbilim ve Ulke Caligmalar1 / Jluarsoctpanosenenue/ Linguistics
and Country Studies

OKBITHIIATEIH TiNAep enaepidi MoaeHu anyanasirs/ Okutulan Diller Ulkelerinin
Kiiltiirel Cesitliligi / KynprypHOoe MHOTOOOpa3zuWe CTpaH H3Y4aeMBIX S3BIKOB/
Cultural Diversity of the Countries of the Languages studied

Tingepai okpITy koHe MeanacayaTTelisik/ Dil Ogretimi ve Medya Okuryazarhg: /
IpenonaBanue sA3bIKOB M MeauarpamotHocTh/ Language Teaching and Media
literacy

[leten omeOmeri >koHE IIBIFApMAaIIBUTBIK jkazy/ Yabanci Edebiyat ve Yaratict
Yazarlik / 3apyOesxHas nureparypa u TBopueckoe nucbMmo/ Foreign Literature and
Creative Writing

eten omeOmeti/ Yabanct Dil Edebiyati / 3apyOexnas nmurepatypa/ Foreign
Literature

Ileten Tinaepi xoue nudpabik kommyHrukanus/ Yabanci Diller ve Dijital Iletisim/
Wnoctpanuble s3bIkH U nudpoBas kommyHukanus/ Foreign Languages and Digital
Communication

Kacion canagarpl meren Tinaepi: koananbliybl/ Mesleki alanda yabanci
diller: uygulamasi/ HuHocTpaHHble #3bIKH B mpodecCHOHAIBLHOM cdepe:

npumeHeHue /Foreign languages in the professional field: application/

30

Kocibu 6arnmapnanran Herisri merten Tim (C1 nmenreiii)/ Mesleki Odakli Temel
Yabanci Dil (Clseviye)/ IlpodeccnoHanbHO-OpUEHTHPOBAHHBI — OCHOBHOM
MHOCTpaHHbIH 536K (ypoBeHb C1)/ Professionally oriented main foreign language
(C1 level)

IIpe: Herisri meren Timi
(B2 nenreii)

IMocr: Kacibn
OarapriaHraH

exinmi mreren timi (C2
JeHreilo
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Kacibn Oarpapnanran ekinmi meren timi (Claenreiii)/) Mesleki Odakli Ikinci
Yabanct Dil (Cl seviyesi) / IlpodeccrnoHanbsHO-OpUEHTHPOBAHHBIN BTOPOM
nHOCTpaHHEIH 361K (YpoBeHB C1)/ Professionally oriented second foreign language
(C1 level)

Ipe: Exinmi meren Timi
(B2 newreiii)

Iocr: Kociou
OarmapiaHraH

eKIHIII IIeTes T

(C2 nenreiii)

Kocibn Oarmapnanmran Herisri meren Tim (C2 merreiti)/ Mesleki Odakli Temel Tlpe: Koacion
Yabanci Dil (C2seviye)/ IlpoceccnoHambHO-OpHEHTHPOBAHHBIH  OCHOBHOM Oarmapnanran
MHOCTpaHHBIH 361K (ypoBerb C2)/ Professionally oriented main foreign language Herisri meren T (Cl
(C2 level)/ nenreiii)

HOCT: %KOK
Kocibu Oarnmapnanran exinnn meren tim (C2 nenreiti)/ Mesleki Odakli Ikinci Ipe: Kaciou
Yabanct Dil (C2 seviyesi)/ IIpodeccrnoHaabHO-OpUECHTHPOBAHHBIN BTOPOW Ga_FIlapHaHFaH
UHOCTpaHHbIH s3bIK (ypoBeHb C2)/ Professionally oriented second foreign language CKIHIII WeTeN Tini
(C2 level) (C1newreii)

ITocT: KoK

AKaJeMUsIBIK MaKcaTTarsl Herisri meren Tim/ Akademik Amagli Temel Yabanci
Dil / OcHOBHO# MHOCTpaHHBIN SA3BIK U aKkageMudeckux reneil/ Primary Foreign
Language for Academic Purposes

AxanemusiiblK arputibiH Timi/ Akademik Ingilizce /Axkagemuueckuii aHrmuicKuit
31K/ Academic English

Kocibu camamarer tinmik kommyHmkanus/ Mesleki Alanda Dilsel Iletisim /
S3pIKOBas KOMMYHHUKAIUSI B npodeccuoHaTbHOMN cdepe/ Language
Communication in the Professional Sphere

Ickepitik JMCKYpc TIpaKTHKAachl (HErisri »oHe ekimmi Tingep)/ Is Soylem
Uygulamasi (Birincil ve Ikincil Diller) / Ilpaxtuxa nenoBoro auckypca (OCHOBHO
1 BTOpOIi s1361kM)/ Business Discourse Practice (primary and second languages)

Kentinai ickepnik muckypce/ Cok Dilli Is Sdylemi / Ilonms3planblii 1enoBor
nuckype/ Semi-lingual business discourse

KopsoiTeinanl arrecrarray / Final Sinav/ UtoroBas arrecranus/ Final Attestation -/ 8 akaa.kp./ akademik kredit/ academ.credits)

JUIIIOMIBIK KYMBICTHI, JUIUTOMJIBIK )KOOaHBI JKa3y jKOHE KOpFay HeMece KeIleH i
emtuxaH Tancelpy/Tezi Veya Projeyi hazirlama ve Savunma yada Kapsaml
Snavina girme/Hanucanue u 3ammra AWIIOMHON pa0OThI, AWIJIOMHOTO TPOEKTa
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WIM TOATOTOBKAa W cIada KOMIDIEKCHOTO »3k3ameHa/Writing and defending a
diploma work, diploma project or preparing and passing of Complex exam

Kannsl 6apavirsl/ Genel Toplam /O6muii uror/ General:

254

33

35

33

33

30

30

30

30
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